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PREFACE

West Valley High School
Vision Statement
West Valley High School is a comprehensive, standards-based school where
writing expectations lead to high achievement. Our vision is that all students will
share respect and experience success, and that all areas of education—
academics, activities, and athletics—will provide a firm foundation for life-long
success.

Mission Statement
West Valley’s mission along with parents and the community is to prepare its
diverse student body with the academic, vocational, and social skills necessary to
become contributing members in a changing and global society.

Expected Schoolwide Learning Results
Writing across the Curriculum
Variety of Opportunities
Higher Level Thinking
Successful Students
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Focus Group Representation by Department
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PREFACE
Data
Although the Self-Study Process asks for three years worth of data, the administration and the
WASC coordinators decided that a five year representation was preferable. A five-year cycle
would enable the school to examine its progress over the course of the entire WASC cycle,
especially in light of the major changes caused by the addition of a new high school in the
district in 2007.
In most cases in the report the data is presented both as a percentage first with the raw
number in parentheses (as in Table 1.1 on page 1.)
Most of the data comes from two sources. The first is the California Department of Education
website and the second is DataDirector, a database that the district contracts with to look at
state testing data and site level testing data. The source for the data in all tables is listed at the
bottom of each table.
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CHAPTER 1 – STUDENT/COMMUNITY PROFILE

Chapter I: Student/Community Profile – Data
and Findings
Demographics: Community and School
West Valley High School (WVHS) is located in the City of Hemet in Southern Riverside County, in
the San Jacinto Valley. It is 40 miles southeast of Riverside, 20 miles north of Temecula, and 90
miles from San Diego and Los Angeles. Founded in 1887 and incorporated in 1910, Hemet’s
history is rooted in agriculture. In the early 1960s, Hemet began to changed dramatically as it
became one of the foremost retirement communities in Southern California. Much of Hemet
still retains a small-town atmosphere. However, the affordable housing prices have brought in
a significant number of younger families from Riverside, San Bernardino, and Orange Counties.
As of the 2010 census, the population of Hemet is approximately 100,000 with a median age of
39. It is important to note that the recent national economic downturn (especially in the Inland
Empire) has slowed growth and the area has seen a decline in student enrollment.

Table 1.1: Ethnic Breakdown of the City of Hemet
2000 Census

2010 Census

% Change

White

70.2% (51,704)

54.9% (55,084)

-15.3%

Hispanic

23.4% (17,277)

36.2% (36,326)

+12.8%

African American

2.4% (1,737)

5.4% (5,412)

+3.0%

Asian

1.4% (1,026)

2.4% (2,442)

+1.0%

Native American

0.9% (721)

0.9% (862)

No Change

Pacific Islander

0.1% (92)

0.3% (295)

+0.2%

Totals

73,635

100,421

+26,786

Source: 2000 and 2010 US Census Bureau Data

The economy is largely based on services, especially to the senior community, including
ancillary services such as financial institutions and the health care professions. There is still local
agriculture, primarily citrus groves, potatoes, dairies and horse farms. There is also light
industry (Deutsch, McCrometer, and Skyline Corporations) and retail businesses such as Wal-
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Mart, Home Depot, Lowes, Stater Brothers, and Walgreens. The local hospital and the school
district are the largest employers, and the majority of employees live, work, and vote in the
Hemet community.
Mt. San Jacinto College (MSJC) serves over 16,000 students, with additional campuses in
Menifee, Temecula, and Banning. The college hosts annual career and health fairs for the
valley. College representatives visit West Valley each semester to provide information about
enrollment, general education, and transfers to four-year institutions. The college offers
extension courses and evening and summer classes for part-time students. In addition, there
are many UC, State, and private college choices including UC Riverside, CSU San Bernardino,
CSU San Marcos, the University of Redlands, and California Baptist University.
There are several community groups that involve our students and their families. Valley Wide
Parks and Recreation is a major valley entity which supports students and adults alike. It
maintains parks and recreational facilities and provides services throughout the Hemet, San
Jacinto and Menifee areas. Also, the Ramona Bowl, a beautiful, natural amphitheater, is the
site of the annual Ramona Pageant. This famous production unites over 600 Hemet and San
Jacinto volunteers, both young and old. Residents contribute to the pageant’s success by
acting, singing, and dancing, making costumes, parking cars, selling merchandise, and attending
performances in the 6,000 seat bowl. The production includes cowboys on horseback, Native
American singers and dancers, and Spanish singers and dancers, with authentic costumes,
music, and ceremonies. The Municipal Water District’s Western Center for Archaeology and
Paleontology, which opened in October 2006, offers educational tours and field trips. Many
students volunteer their time to serve as docents or help with the Science Saturday events.

District and School Profile
Hemet Unified School District (HUSD) enrolls 21,372 K-12 students in 11 elementary schools,
five middle schools (one of which is a new charter school), three K-8 schools in outlying areas,
four comprehensive high schools, a continuation high school, an expulsion program, an
independent studies program, an adult education program, a family learning center, plus
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county programs. HUSD covers a vast area over 700 square miles, (the size of the Los Angeles
Unified School District). Today it serves the growing communities of Hemet, Winchester, Anza,
Sage, Aguanga, and Idyllwild in the San Jacinto Mountains, and busses students who live five to
30 miles from their schools.
Although Hemet’s population has experienced a dramatic increase in the past 10 years, in the
past several years population growth has significantly slowed. In fact, West Valley High School
began in 1990 with just ninth and tenth grade students and became a comprehensive 9-12
campus in the two years that followed. In 1996, WVHS moved from its temporary location in
the middle of Hemet to its current 60-acre campus on the west end of the city. The addition of
a new high school (Tahquitz High School) greatly impacted West Valley High School. When
Tahquitz High School opened in 2007, West Valley’s student population dropped by almost
1,200 students. This also impacted staffing as many teachers were reassigned to teach at the
new school; this has affected West Valley’s course offerings, especially in the elective
departments. West Valley currently serves 1,849 students.

Table 1.2: Demographic Comparison of the City of Hemet and WVHS
Hemet (2010)

West Valley (2012)

White

54.9%

38.1%

Hispanic

36.2%

50.1%

African American

5.4%

14.2%

Asian

2.4%

3.2%

Native American

0.9%

3.9%

Pacific Islander

0.3%

1.2%

Source: 2010 US Census Bureau Data,
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Figure 1: 2010 Hemet Census

Figure 2: 2010 WVHS Demographics
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West Valley has a large Special Education Program, 304 students currently, including RSP, SDC,
ED, and SH programs; the school is an AVID demonstration site and is the four year running
Riverside County Academic Decathlon winner. West Valley boasts its academic, athletic and
artistic endeavors.
From the beginning, West Valley High School’s focus has been to establish and promote a
positive and welcoming school culture. The school has struggled in the past with the large
change of administrative staff each year: two principals in the past five years and eight assistant
principals; with the veteran assistant principal in her fourth year. Additionally, changes in the
district’s administration, policies and the general economic decline have created a stressful and
challenging environment. However, West Valley High School is actively working to create a
positive learning environment and culture for all stakeholders and will continue to build on the
foundation and traditions of Mustang Pride previously established.

Program Improvement Status
WVHS is in year 4+ of program improvement. Prior to appointing a new principal in 2010-2011,
the district administration at the time implemented interventions in accordance to California
Department of Education (CDE). As a further intervention method, the district hired a new
principal in 2010-2011 and also sent the entire leadership team (comprised of the principal and
department leaders) to a two year professional learning community (PLC) training hosted by
Riverside Office of Education. This leadership group was deemed the alternative school
governing team and implemented PLC strategies in staff and department meetings. A School
Assistance and Intervention Team (SAIT) team was never called in.

District Initiatives
The district contracted with Lead and Learn to provide training and support for implementing
the new Common Core Standards. This training started in the spring of 2012 with a cohort of
48 teachers (24 English and 24 math teachers) from sites all over the school district. This group
formed the Rigorous Curriculum Design (RCD) committee. The four-day spring training involved
administrators, and covered RCD, common formative assessments, and data teams. The RCD
2013 WVHS WASC Report
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committee then met another 18 days in the fall of 2012. The purpose of RCD is to develop unit
plans that prepare students for the rigor of the new Smarter Balanced assessments that will be
given in 2014 for the first time, replacing the CSTs. Teachers met for four day increments once
a month and were trained in creating authentic performance tasks (APTs) along with prioritizing
Common Core Standards, and developing pacing guides that identified when each priority
standard would be taught. The RCD committee is divided into grade level teams (K-12) with 1-2
teachers per team. Each grade level team in both English and math has created roughly 2-4
units (roughly 18 weeks of instruction). These units will be uploaded to a common housing
program called Haiku. Eventually, all teachers across the district will be able to access all
resources, unit plans, and CFAs. These units will be implemented for the first time during the
2013-2014 school year. The main purpose of developing these units is to act as exemplars of
rigorous, project-based units. Eventually, teachers will be able to create their own units using
the exemplars as a guide.
The district also formed a Vetting Committee (also made up of English and math teachers from
across the district). The purpose of the Vetting Committee is to have the members review the
RCD committee’s units and develop common formative assessments (CFAs) and find resources
for each unit. They also ensure that the units are clear and comprehensible to other teachers.
In essence, they are the “check and balance” system for the RCD committee.
Another major component of this process is the implementation of Data Teams. During the
2011-2012 school year the district implemented Data Teams across the district for each grade
level (elementary schools) and for each course (middle and high schools). Before this, pacing
guides determined a teacher’s curriculum and instruction. Now, assessment data drives
instruction. Elementary schools have a data team for every grade level while middle and high
schools have data teams for all core subjects for each grade level. Through course-alike data
teams, teachers meet to review their pre-common formative assessment (pre-CFA) and based
on their students’ results they create SMART goals for their students. These results and goals
help to drive the instruction for that particular priority standard. A research-based teaching
strategy (often times this comes from educational researchers such as John Hattie and Robert
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Marzano) is then agreed upon by the team along with the frequency and duration of when and
how long the strategy will be implemented.
This process has impacted instruction in the core subject departments allowing teachers to
collaborate and share ideas of effective teaching strategies. After the instruction has taken
place, a post-CFA is administered and teachers discuss the effectiveness of their teaching
strategy based on student scores. Plans are then made for next year to either continue using
this strategy (if it was effective) or to try another strategy. Enrichment and intervention plans
are established for the following week(s) in order to ensure all students understand the subject
matter. Data Teams have affected WVHS in that they have given teachers more professional
freedom than before and they have allowed for more collaboration and discussion among staff
members about student learning and understanding. WVHS included all their Special Education
teachers in the course appropriate Data Teams. This has proven extremely successful when it
comes to sharing best practices. Conversations in data teams have centered on rigor and clarity
for all students. Stakeholder analysis of student performance data finds a positive correlation
between data team implementation and API performance at WVHS. After implementing Data
Teams during the 2011-2012 school year, API scores rose 18 points.

Facilities and Technology
The facility remains in good condition with daily maintenance provided by the site custodial
staff. In addition, comprehensive maintenance and repairs completed throughout the summer
break are provided by the school’s custodial staff and district level support. West Valley High
School just completed a Solar Panel Construction Project that covers a large part of the staff
and student parking lot.
When built in 1996, West Valley High School incorporated a fiber optic network extending from
the Media Center out to each of the campus buildings. These buildings include a separate
Network Switch Room which forwards Cat. 6 network cable to the classrooms. The Media
Center acts as the distribution hub for the school network, with separate servers for the
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Administration, Student General Use, the Computers Skills Program, the A+ Skills Program, and
a Border Server Internet Connection. The network provides the following to each classroom:


Internet connections



Email for teachers through Novell GroupWise



A Home directory for each student and teacher to store papers, projects and data



A teacher’s shared directory for teachers to share materials, ideas and plans



A read-only SIS (Aeries ABI) connection and attendance program for teachers



Microsoft Office programs



SMART® technology access

Most classrooms have eight network ports. There is at least one networked computer in each
classroom as well as a 32” television and a VCR or an LCD projector and SMART® Board in most
classrooms. All networked computers have access to the Internet. West Valley has a total of
six computer labs.

Table 1.3: WVHS Computer Labs

Lab

Purpose

# of Computers

A 294

Special Education Lab

36

A 295

Classroom Sign Up

36

A 296

ASB/Yearbook

36

A 297

Computer Skills

36

A 300

Classroom Sign Up

35

A 303

Classroom Sign Up

20

Source: Tech Inventory

In addition to the labs, there are four other locations with a number of computers available for
student use. The Media Center has eighteen networked computers. The Career Center has six
networked computers. The method used to inventory computers changed recently and
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therefore the 2007-2008 and 2008-2009 numbers don’t correlate well with the rest of the
numbers.
Table 1.4: Technology
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

# Students per Computer

6.1

5.3

NA

8.3

15:1

# Computers < 2 Years Old

418

415

242

226

270

# Classrooms w/ Internet

117

105

85

99

110

Source: CDE Dataquest and HUSD data

The computer skills department is based in Lab 297. Students receive instruction in
keyboarding, computer applications, multimedia, and desktop publishing. Students also receive
instruction in the use of presentation software in their English, history and AVID classes.
A great deal of technology training for teachers was provided when West Valley was part of the
Digital High School Program (1999–2004). Since that time, most new teachers have entered the
profession with a high level of computer expertise gained during their college studies or within
programs offered at their previous school positions. When new software is provided for
teacher use (such as SMART technologies, Aeries, MAPS Assessment, Compass Learning & ST
Math), training is made available after school and during student release days through the
Hemet Unified School District’s Professional Development Academy. Teachers are encouraged
to continue technology training as part of their ongoing professional growth. Various programs
have been offered by the district to help in this area, but most training is still done
independently.
West Valley High School is now using a new and very useful tool for maintaining contact with
parents. As part of the WVHS Web page (http://www.hemetusd.k12.ca.us/sites/wvhs/home),
parents may now log onto Aeries ABI, which provides information about their student’s
attendance and classroom progress. Teachers can update their grade information and create a
special page that includes student assignments and calendars. It is hoped that this program will
create a truly effective and beneficial link between West Valley teachers and parents.

2013 WVHS WASC Report

9

CHAPTER 1 – STUDENT/COMMUNITY PROFILE
Currently, West Valley is in the process of installing a school-wide wireless network (WiFi
802.11x) to meet the growing needs for mobile education and communication. In preparation
for the upcoming online state assessments which will be integrated with Common Core
Standards, the Wi-Fi network will allow for greater access to resources and flexibility with
testing allowing for both computer and tablet-based devices. This project is expected to be
completed by spring 2013.

Parent/Community/Business Organizations
In keeping with our continuing, supportive school-community partnership, West Valley shares
its well-maintained facilities with various organizations: club soccer teams play in Mustang
Canyon, as well as the local Hemet Valley Junior All-American football organization, our pool is
home to the local Hemet Valley Dolphins, the stadium hosts several community-wide events,
the gym is popular for basketball and volleyball tournaments, the Tinsel Triathlon 5/10K run are
held at our site, swim and water polo teams compete in our Olympic-size pool, we share our
fields, track, and courts with Valley Wide Parks and Recreation, and The Relay for Life is held
annually on our campus.
The school also is involved off campus. Last year West Valley, through the Fine Arts
department, started an intern program with the Ramona Bowl during the Ramona Pageant.
They had students who helped in the office with computer skills, students who were experts in
technology helped with sound, and other students helped with props and costumes. Some
students even served as actors playing Rock Indians, Ranch Children, and part of the chorus.
WVHS is continuing this program this year.
The school is also in partnership with the local community college, Mount San Jacinto
Community College (MSJC). Certain vocational and CTE courses are aligned with the college
and units can be earned through CTE Pathway articulation. These include multimedia,
computer keyboarding, video production, solar wind and energy, and biotechnology. For
example, students who take CTE Biotechnology and who participate in the MSJC final can earn
credits for Bio 131 at the community college.

2013 WVHS WASC Report

10

CHAPTER 1 – STUDENT/COMMUNITY PROFILE
CTE Biotechnology students are currently working with 256 students from the local charter
middle school, The Western Academy. For 16 days during this school year, WVHS students will
be helping the middle school students conduct labs at both the West Valley High School campus
and The Western Academy campus. These same high school students will in turn visit Mount
San Jacinto Community College and participate in a lab there. WVHS’s culinary arts program is
also very active on campus. Students cook for staff members and deliver the food on a weekly
basis. Students are also involved in areas of safety and sanitation, food presentation, and
catering.
A combination of factors, including teacher retirement, the downturn in the economy, and the
changing needs of the school has caused the elective offerings at WVHS to change. Teacher
retirement led to the cessation of classes in home economics, career exploration, woodshop,
and drafting.
Table 1.5: CTE Data

# Pupils in CTE
% completing CTE
program and a diploma
% sequenced / articulated
to postsecondary ed.

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

955

909

427

646

595

NA

28%

92%

71%

89%

19%

16%

16%

14%

18%

Source: SARC
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Figure 3: CTE Enrollment
3,000
2,500
2,000
Total Students

1,500

CTE Students
1,000
500
0
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

The Naval Junior Reserve Officer Training Corps (NJROTC) is a four-year program integrating
Naval Science, Leadership Training, and personal fitness courses. The Navy provides uniforms
and dress shoes, at no cost to students, which the cadets are expected to wear one day a week.
Cadets are assigned key responsibilities, within the unit, such as “Commanding Officer,”
“Operations Officer,” “Platoon Commander” and “Squad Leader.” Students with outstanding
grades also compete for full college scholarships and slots at the Naval Academy, the Air Force
Academy and West Point. Members of NJROTC have also participated in events honoring and
remembering victims from 9/11 along with our band program. Members of this program help
with parking during football games, the raising and lowering of the flags each morning and
afternoon, and compete in both drill and physical fitness competitions.
Many businesses offer discounts for school supplies, promotions for ASB cards, and rebates for
teacher purchases. In addition, local businesses advertise at sports events, in the fine arts
memory books, and in the yearbook. Local service clubs frequently request performances by
our school groups, especially during the holidays, and many provide scholarships for our
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seniors. The West Valley High School and community partnership is positive, supportive and
continues to develop!
West Valley did have an active PTA (Parent Teacher Association) up through the 2009-2010
school year. Parent leadership in the PTA left the school when their students graduated and
after many attempts WVHS could not find any parents willing to take on this role; as a result the
PTA Charter for WVHS was revoked. One of the assistant principals and a parent alumni have
attended and become certified trainers in the Parents Empowering Parents Training Series and
plan to start small parent workshops, offered throughout the year, that cover a variety of topics
such as: Home-School Communication, Testing and Assessments, Learning at Home (Tips to
help your student with homework), Volunteering, Internet Safety, Positive Parenting, Advocacy
and P-12 Continuum.
West Valley High School counselors offer several opportunities for parents to get involved in
their students’ education. During the 2012-2013 school year the counseling department will be
offering three Parent Nights where they will cover topics such as: College Night – where parents
and students will have the opportunity to explore Junior College and University options, learn
about university deadlines, and hear speakers from various colleges; Military Night – which will
include presentations from all branches of the military, the trainings and financial aid offered
through the Armed Forces for enlisted personnel, and Career/Vocational Education Night –
where career pathways will be presented for parents and students to explore, as well as
options for career training and guest speakers from various vocational fields. These counseling
nights are open to all parents and students of West Valley High School, regardless of grade
level. To aid the transition into high school, the counseling department holds an eighth grade
orientation night so that the parents are aware of the course offerings and other opportunities
available at WVHS. At eighth grade registration, while one half of the eighth grade class is
registering for classes, the other half gets the opportunity to enjoy a performance of the fine
arts program’s spring musical.
Back-to-School Night and Open House are also a part of the West Valley culture. In the fall
WVHS hosts a Back-to-School Night for parents where they follow their student’s school
2013 WVHS WASC Report
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schedule, meet their student’s teachers and hear about the learning that will be taking place
throughout the school year. In the spring, an Open House is held for parents to conference with
their student’s teacher and to communicate any concerns they may have regarding their
student’s academic performance.
The WVHS Fine Arts Department is extremely active in the school and the community. The
department operates year round including the summer (summer movie, band and dance
camps). In the Fall the fine arts department produces a fall choir concert while band competes
in field show competitions and has hosted Bands of America. During the fall musical, the fine
arts department invites West Valley students and community children from pre-school through
high school to participate in the production.
In the winter, the entire fine arts department produces a unique dinner theater production.
The band room is transformed into an elegant dining hall for a catered dinner while the
technical theater class creates a two-story mansion for an original murder mystery written by a
former student. The month of December is busy with band, choir, and dance winter concerts,
including a co-production of the Nutcracker with a local dance company.
Our largest production of the year is the spring musical. Again the fine arts department
collaborates to perform a production that includes elaborate sets, live orchestra, costumes,
choreography, and singing. This is a very popular event and seats are consistently sold out. A
number of community senior citizens return year after year to enjoy this production. Band and
choir are also involved in the district solo and ensemble festivals as well as band choral
festivals. The last month of the school year highlights student talent with events such as the
spring band concert, choral pops concert, dance concert and art show.
In addition to the scheduled productions, the department is involved in many other
performances. Band performs with color guard at all football games, parades, recruiting
concerts and other community events. The advanced choral group performs at many holiday
gigs and is very busy performing throughout the valley, and the theatre department produces A
Night of Shakespeare and One Acts.
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The agriculture program at WVHS has also started to grow this school year with the hiring of
two new teachers. Both are extremely passionate about the program and have already made
an impact on the program. With their guidance, the students have planted 400 trees in the
area next to the track and have installed a water piping system. There are also plans for
acquiring chickens during second semester.
ELAC Meetings and School Site Council (SSC) both are made up of parents and community
members. These groups take an active role in assisting West Valley to plan and implement
academic programs that enhance learning for WVHS students. Parents involved in these two
programs come together three to four times throughout the year to review the School Plan for
Student Achievement (SPSA) and to offer suggestions and support in seeing these plans come
to fruition.
Every year our students are awarded thousands of dollars worth of scholarships and given
awards from the local community. We are pleased to be supported by many organizations in
the Hemet Valley including: Hemet Police Officer’s Association, Hemet Fire Association, Elks,
Rotary Club, Ramona Bowl, Bank of Hemet, BJ’s Sporting Goods to name a few.

2013 WVHS WASC Report

15

CHAPTER 1 – STUDENT/COMMUNITY PROFILE
WASC Accreditation History
West Valley High School is currently on its third WASC cycle. The previous cycle was in 2007.
The WASC visiting committee gave WVHS a six-year term with a three-year review. In 2010, the
WASC visiting committee returned for its mid-term visit and gave the school further suggestions
for improvement.

School Enrollment Data: 1996 – 2012 Enrollment History
The district opened a new high school in the 2007-2008 school year. Since then enrollment at
WVHS has declined. The current enrollment for the 2012-2013 school year is 1,849 which is a
dramatic decrease from 3,348 students, the total in 2006-2007, the year before the new high
school opened.

Figure 4: WVHS Total Enrollment
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Table 1.6: 2012-2013 Student Enrollment
Percent of
Enrollment

Subgroup
Totals

Number of Students by Grade Level

Totals

9

10

11

12

513

487

446

387

1,833

African American

14.2%

82

63

59

57

261

Am. Indian or Alaskan

3.9%

21

16

23

11

71

Asian

1.5%

5

8

9

5

27

Filipino

1.7%

9

8

11

7

32

Hispanic or Latino

50.1%

249

264

226

194

933

Pacific Islander

1.2%

8

3

6

5

22

White

38.1%

151

134

129

115

699

Female

49.5%

238

237

230

203

908

Male

50.5%

275

250

216

184

925

EL

5.6%

34

35

19

14

102

SWD

16.7%

79

69

77

82

307

SH

2.3%

14

9

6

13

42

Source: SARC and CDE Dataquest

In 2007-2008 a new high school in Hemet opened with only freshmen and sophomores.
Therefore the junior and senior numbers in 2007-2008 were higher than the underclassmen. In
2009-2010 the grade level percentages started to stabilize. Typically, the upperclassmen
numbers are lower because some students need to find alternative means of recovering credits
so they attend local continuation schools after their sophomore year.
Table 1.7: Student Enrollment by Grade Level
9
10
11
12
Total

2007-2008
571
546
776
658
2,551

2008-2009
549
563
443
645
2,200

2009-2010
516
514
447
395
1,896

2010-2011
579
498
404
397
1,879

2011-2012
477
534
388
363
1,763

Source: SARC and CDE Dataquest
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Demographics at WVHS have been changing dramatically over the past few years. In 20112012, Hispanics became the majority representation of students at the site while the white
population has dropped to 28.1% in the past five years. In addition to these changes, the
percentage of socially economically disadvantaged students has risen over 6% over the course
of the last five years and is now 77% (which is up 3% from last year).

Table 1.8: Multi-Year Student Enrollment by Subgroup
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Total Enrollment

2,551

2,200

1,896

1,879

1,763

Hispanic / Latino

43.6% (1,111)

43.3% (953)

46.0% (879)

49.3% (926)

52.8% (930)

White

37.2% (949)

38.9% (857)

36.0% (676)

31.8% (597)

28.1% (497)

African American

10.1% (258)

11.0% (242)

10.0% (197)

10.6% (200)

10.9% (192)

Filipino

2.20% (57)

2.30% (51)

2.00% (39)

2.10% (39)

2.10 (37)

Asian

2.20% (55)

2.30% (50)

2.10% (40)

1.80% (33)

1.70% (30)

American-Indian / Alaska Native

0.78% (20)

0.82% (18)

1.00% (17)

1.10% (21)

0.79% (14)

Pacific Islander

0.50% (12)

0.90% (21)

1.20% (24)

1.30% (25)

1.08% (19)

Male

1,245

1,102

979

944

880

Female

1,306

1,098

910

935

883

16.0% (408)

14.5% (319)

13.1% (249)

10.3% (194)

8.9% (157)

67.5% (1,724)

64.0% (1,409)

76.6% (1,453)

72.0% (1,353)

73.9% (1,303)

11.0% (289)

12.0% (290)

14.0% (273)

15.5% (291)

16.7% (294)

English Learners
Socio-Economically Disadvantaged
Students with Disabilities
Source: SARC and CDE Dataquest
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Figure 5: 2012-2013 Enrollment by Ethnicity

Figure 6: 2012-2013 Enrollment by Subgroup
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The number of EL students has gradually decreased since the 2007-2008 school year. This is
due partially to the decreased enrollment, but also due to the school’s increased efforts to
reclassify EL students as Fluent English Proficient.
The number of EL students who have been reclassified has steadily increased over the past four
years, even as enrollment decreased. Efforts to reclassify students have included parent
conferences, student interventions, tutoring opportunities and constant monitoring of grades.
The district also instituted a “Reclassification Celebration” night to honor the students who
reached this milestone.

Table 1.9: English Learners Classification
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

16.0% (408)

14.5% (319)

13.1% (249)

10.3% (194)

8.9% (157)

Redesignated FEP (R-FEP)

0.5% (13)

6.9% (28)

9.1% (29)

13.7% (34)

3.2% (56)

Fluent English Speaker (IFEP)

13.7% (350)

15.6% (344)

18.0% (341)

20.1% (377)

23.2% (409)

771/2,551

691/2,200

619/1,896

605/1,879

622/1,763

English Learner (EL)

Total Enrollment

Source: CDE Dataquest, CALPADS, and EL Coordinator
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Table 1.10: Languages of English Learners

Spanish
Arabic
Cantonese
Farsi (Persian)
Hmong
Khmer (Cambodian)
Korean
Lao
Mandarin (Putonghua)
Pilipino or Tagalog
Portuguese
Russian
Samoan
Thai
Ukrainian
Vietnamese
Other
Total EL Students

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

374
2
1
0
3
1
0
2
4
11
0
4
0
0
0
2
4
408

291
1
0
0
0
1
0
3
0
10
2
4
0
0
0
2
5
319

233
2
0
0
0
1
0
0
1
4
0
4
0
0
1
1
2
249

179
1
0
1
0
1
1
0
1
5
0
2
1
1
0
0
1
194

148
6
2
2
0
2
2
1
0
9
0
4
0
1
0
4
2
157

Source: CDE Dataquest and CALPADS

The number of advanced and early advanced has decreased of the past four years. This, again,
is due to the efforts to reclassify as many English Learners as possible. With the smaller
number of English Learners overall, we have also seen fewer beginning students.
Table 1.11: WVHS Annual CELDT Assessments
Proficiency Level

2008-2009 EL

2009-2010 EL

2010-2011 EL

2011-2012 EL

Advanced

18% (58)

15% (33)

14% (31)

10% (19)

Early Advanced

37% (121)

38% (85)

33% (72)

36% (70)

Intermediate

30% (97)

31% (70)

36% (77)

32% (62)

Early Intermediate

9% (30)

10% (23)

10% (21)

17% (32)

Beginning

6% (21)

5% (12)

7% (15)

5% (9)

# Tested

327

223

216

192

Source: CDE Dataquest
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Table 1.12 reflects the efforts to reclassify as many English Learners as possible. The 2008-2009
and 2011-2012 school years saw a significant increase in the percentage of ELs that met the
criteria to be reclassified. As a result, the number of ELs tested has decreased dramatically over
the past five years.
Table 1.12: Percent of English Learners Reclassified to Fluent English Proficient
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Reclassified Students

30%

65%

41%

30%

55%

# Tested

346

327

223

216

192

Source: CDE Dataquest

The population of special education students has remained steady despite the overall size of
the school.
Table 1.13: Special Education Students

Resource (RSP)
Special Day Class (SDC)
Functional Skills (FS)
Severely Handicap (SH)

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

155
58
22
25

128
46
22
26

132
83
23
28

152
89
N/A
30

150
89
N/A
33

Source:
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WVHS has seen a significant increase in the number of students enrolled in the Advanced Via
Individual Education (AVID) program. The number of students enrolled at each grade level has
increased. In the 2007-2008 school year, 6.9% of the student body was enrolled in AVID. By
the 2011-2012 school year 19.6% of the body was enrolled in AVID. The school’s commitment
to AVID strategies led to the school being designated an AVID National Demonstration School in
2009 and then again in October of 2012. There are currently 434 students in the AVID program.
AVID students have been awarded millions of dollars of scholarships over the years. In the last
five years, three students have been awarded the Gates Millennium Scholarship and four
students have been awarded Dell scholarships.
Table 1.14: Enrollment in AVID
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Freshman
Sophomore
Junior
Senior
Totals

9.5% (54 )
6.2% (34)
6.8% (53)
5.2% (34)
6.9% (175)

11.7% (64)
10.8% (61)
12.2% (54)
9.0% (58)
10.8% (237)

24.6% (127)
12.3% (63)
13.0% (58)
13.9% (55)
15.9% (301)

22.3% (129)
20.9% (104)
14.9% (60)
10.3% (41)
17.8% (334)

30.2% (144)
15.7% (84)
16.8% (65)
14.6% (53)
19.6% (346)

Scholarship $

$4.1 million

$3.5 million

$6.4 million

$2.2 million

$3.8 million

Source: AVID Coordinator
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As enrollment has decreased, the overall number of students participating in sports as a
percentage of the student body has risen. In 2007-2008, there were 726 students participating
in athletics which represented 28% of the student body. In 2011-2012, there were 691
students participating in athletics representing 39% of the student body.

Table 1.15: Participation in WVHS Athletics

Cross Country
Football
Girls Golf
Girls Tennis
Girls Volleyball
Boys Water Polo
Boys Basketball
Girls Basketball
Girls Water Polo
Boys Soccer
Girls Soccer
Wrestling
Baseball
Boys Golf
Softball
Swimming
Boys Tennis
Track and Field
Boys Volleyball

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

33
111
7
24
37
33
40
31
22
44
37
37
50
17
36
34
20
92
21

29
92
7
18
34
36
44
26
21
43
35
35
43
11
40
38
19
90
27

36
109
8
16
39
24
36
33
20
42
50
36
44
9
33
41
20
86
24

35
97
9
28
40
26
49
31
30
62
40
32
44
7
32
34
16
95
29

37
99
10
11
41
28
46
34
22
40
49
25
48
6
39
34
14
72
36

Source: Athletic Director

In addition to athletics, WVHS also offers 35 clubs on campus. These clubs include traditional
clubs such as ACADEC, Art Club, Band, AVID, Black Student Union (BSU), and NJROTC. In
addition, more unique clubs have also been started by students. Students are able to start any
type of club as long as they have a constitution, ASB approval, and a teacher advisor. Some of
these clubs include Pep Squad, Tree Huggers, Culture Vultures, and an Anime club. Clubs often
meet once or twice a week and participate in different activities.
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WVHS recognizes that one of the biggest issues presently facing the school is the high number
of students who are receiving Ds and Fs in their courses. Because of this concern, the staff has
determined that decreasing the number of Ds and Fs should be one of its main priorities and
has identified it in as a critical academic need.
Table 1.16: D and F Rate from Spring 2012 Report Card
# Ds or Fs received

1

2

3

4

5

6

14.5% (68)

10.0% (47)

11.9% (56)

11.7% (55)

13.4% (63)

6.6% (31)

EL Freshmen

9.4% (5)

9.4% (5)

20.7% (11)

22.6% (12)

18.8% (10)

7.5% (4)

Special Ed Freshmen

14.1% (9)

10.9% (7)

18.7% (12)

14.1% (9)

10.9% (7)

9.3% (6)

22.5% (117)

13.3% (69)

8.2% (43)

8.8% (46)

6.9% (36)

4.8% (25)

9.5% (4)

19.0% (8)

16.7% (7)

21.4% (9)

11.9% (5)

0% (0)

Special Ed
Sophomores

21.6% (16)

13.5% (10)

6.7% (5)

6.7% (5)

6.7% (5)

8.1% (6)

Total Juniors

25.7% (87)

10.7% (36)

8.9% (30)

3.6% (12)

4.4% (15)

2.7% (9)

EL Juniors

30% (6)

10% (2)

15% (3)

15% (3)

5.0% (1)

10% (2)

Special Ed Juniors

20% (10)

8.0% (4)

12.0% (6)

8.0% (4)

10.0% (5)

6.0% (3)

21.9% (71)

7.4% (24)

5.9% (19)

0.9% (3)

0.3% (1)

0% (0)

EL Seniors

9.0% (1)

0% (0)

0% (0)

9.0% (1)

0% (0)

0% (0)

Special Ed Seniors

16.9% (9)

5.6% (3)

5.6% (3)

1.9% (1)

1.9% (1)

0% (0)

Total Freshmen

Total Sophomores
EL Sophomores

Total Seniors

Source: HUSD data
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Table 1.17 shows the grade distribution of the various departments. Grades by department
include all general education, honors, and Advanced Placement classes. Special education
classes are not included here.
Table 1.17: D and F Rate from Spring 2012 Report Card by Department
A

B

C

D

F

English Department

22.1%

25.6%

24.9%

11.8%

13.6%

English 9

14.8%

19.8%

21.8%

21.2%

22.4%

English 10

16.7%

28.1%

25.4%

11.2%

18.7%

English 11

20.1%

27.4%

28.1%

9.7%

14.8%

English 12

21.7%

38.2%

30.3%

6.7%

3.2%

Social Studies Department

14.6%

27.3%

29.6%

18.3%

10.3%

World History

8.9%

26.6%

27.9%

19.1%

17.2%

US History

22.3%

27.9%

24.9%

14.5%

10.4%

Government

9.6%

28.9%

38.5%

22.2%

0.7%

Economics

7.6%

19.5%

33.1%

32.2%

6.8%

Math Department

8.0%

19.3%

26.6%

23.7%

22.3%

Algebra I

6.9%

11.1%

16.9%

28.5%

36.6%

Geometry

7.4%

26.2%

36.9%

21.0%

8.5%

Algebra II

14.8%

33.7%

29.6%

14.2%

7.1%

Science Department

14.6%

26.6%

24.9%

17.7%

16.4%

Earth Science

6.4%

22.9%

23.3%

22.0%

25.2%

Chemistry

6.3%

29.1%

32.1%

25.7%

6.8%

Biology

29.7%

20.4%

18.2%

13.0%

18.6%

High School 101

5.4%

6.9%

11.2%

16.2%

60.4%

Fine Arts Department

52.4%

17.3%

11.8%

9.5%

9.0%

Foreign Language Department

35.1%

31.3%

20.3%

6.9%

6.5%

Physical Education Department

41.6%

22.2%

16.7%

8.9%

10.7%

Vocational Education Department

36.9%

29.4%

19.6%

6.6%

7.5%

Source: CDE Dataquest
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Staff Data
School personnel numbers have decreased both because of the new high school and because of
the economy. The school had four assistant principals in 2008-2009 and now has three. The
school dropped from four to three counselors in 2011-2012. The district eliminated the site
librarian position in 2009-2010. The custodial staff is a fraction of what it once was.

Table 1.18: Staffing
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Administrators

6

6

4

6

4

Pupil Services

7

6

4

5

3

Teachers

97

82

72

71

71

Classified Staff

71

71

71

64

66

Per Pupil Ratio

25.5

26.3

25.3

26.0

24.4

Average Class Size

30.7

31.7

NA

32.3

28.1

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

91.5%

90.10%

95.20%

84.71%

94.37%

Fully Credentialed

88

74

69

67

71

Without Full Credential

9

8

3

2

1

Working Outside Subject

12

7

6

8

8

Source: CDE Dataquest

Table 1.19: Teacher Credential Status

NCLB Compliant

Source: SARC and CDE Dataquest

Although the WVHS population has decreased, the counseling/student ratio has increased due
to budget constraints. As an example, the counselor to student ratio in the last six years has
changed from 392 students per counselor in the 2007-2008 school year to 613 students per
counselor in the 2012-2013 school year. The increased counselor ratio is making it increasingly
difficult to meet the expectations of improving the graduation rate and to meet the needs of
seniors in regards to meeting A-G requirements.
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Table 1.20: Counselor to Student Ratios

# Students per Counselor

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

392:1

368:1

449:1

444:1

564:1

Source: HUSD data

Table 1.21: Education Levels
Bachelors

Masters

Doctorate

Administrators
Pupil Services

4
4

4
4

0
0

Teachers

22

44

0

Source: Ed-Data

Table 1.22: Discretionary Funding per Pupil
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

$55.00

$52.75

$57.25

$52.25

$55.00

$55.00

Source: District and Site Level Budget , See Appendic p. 265
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Attendance Data
The economic downturn in the last five years has greatly affected the entire Hemet community.
Enrollment has dropped due to home foreclosures and the opening of a third high school. Free
and reduced enrollment has increased from 58% to over 80%.
Table 1.23: Free and Reduced Lunch

# Students

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

58.4% (1,592)

59.9% (1,632)

67.5% (1,274)

71.5% (1,346)

83.4% (1,470)

Source: CDE Dataquest and HUSD data

Figure 7: Free and Reduced Lunch Students
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Table 1.24: Attendance
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

2,556

2,200

1,896

1,877

1,762

918

805

609

881

816

Truancy Rate (by period)

35.92%

36.59%

32.12%

46.94%

43%

Average Daily Attendance
Rate

93.77%

94.03%

93.42%

93.98%

94.74%

CBEDS Enrollment
# of Students with 3+
Unexcused Absences

Source: CDE Dataquest and HUSD data

Expulsion Data
Changes in the administrative team and the implementation of a new discipline model have led
to an alternative discipline structure which has decreased the number of suspensions. For the
last two school years, WVHS has had a classroom teacher overseeing OCS to communicate with
parents and teachers which students have received detentions throughout the day.
Table 1.25: Suspensions and Expulsions
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

WVHS Suspensions
Suspension Rate

420
16.5%

688
31.27%

600
31.65%

298
14.22%

207
11.75%

HUSD Suspensions
Suspension Rate

3,292
13.9%

4,186
18.27%

4,144
18.77%

3,574
16.06%

3,404
15.45%

WVHS Expulsions
Expulsion Rate

24
0.94

13
0.59%

12
0.63%

17
0.91%

9
0.51%

HUSD Expulsions
Expulsion Rate

136
0.58%

81
0.35%

115
0.52%

82
0.37%

87
0.39%

Source: SARC, Dataquest
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Testing Data
West Valley has experienced different testing philosophies over the past five years with two
different administrations. The administration that was in place between 2007-2010 was
extremely focused on testing, testing strategies, and testing data, specifically involving the
CAHSEE. Because of this, CAHSEE results improved between 2007-2010, but CST scores were
not as high during this period. Certain CST skills were left out of instruction time in order to
focus on CAHSEE skills. The current administration is more focused on preparing students for
real life situations, and as a result, they have dedicated time and resources to training teachers
in different strategies to improve overall engagement, feedback, and collaboration. Because of
this focus, the school’s API has consistently improved, peaking with a 18 point jump in the
2011-2012 school year. Teachers have been given more autonomy in their classes to teach
lessons that reflect this training.
Table 1.26: AYP Status
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Overall AYP Met

Yes

Yes

No

No

Number of Criteria Met

All

2

2

Yes
Yes
480
481
711
88.8%

No
No
493
500
725
85.5%

No
No
463
463
728
86.44%

No
ELA – 4/
Math-1
No
No
458
461
732
88.86%

ELA Proficiency
Math Proficiency
ELA Participation
Math Participation
API
Graduation Rate

0
No
No
532
528
745
84.25%

Source: Dataquest
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Table 1.27: API Scores by Subgroup
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

5-Year Net
Change

Schoolwide

711

728 (+14)

732 (+4)

727 (-5)

745 (+18)

+34

Hispanic

675

694 (+19)

686 (-8)

705 (+19)

725 (+20)

+50

White

745

766 (+21)

786 (+20)

775 (-11)

795 (+20)

+50

African American

680

685 (+5)

705 (+20)

656 (-49)

691 (+35)

+11

SED

688

704 (+16)

707 (+3)

706 (-1)

725 (+19)

+37

EL

642

675 (+33)

649 (-26)

686 (+37)

660 (-26)

+18

SWD

487

517 (+30)

542 (+25)

527 (-15)

555 (+28)

+68

Source: SARC and CDE Dataquest

Figure 8: API by Ethnicity
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Figure 9: API by Subgroup

The school is very excited about its most recent API growth of 18 points from the 2010-2011
school year to the 2011-2012 school year. The API has risen 34 points from the 2007-2008
school year to the present. A bigger emphasis was put on teachers being well-trained in
specific areas of focus (Step Up to Writing, Focused Note-Taking, Differentiated Instruction,
Direct Interactive Instruction) and therefore were better equipped to engage students in their
classrooms.

Table 1.28: API Summary Data
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

1,568

1,568

1,301

1,249

1,250

API Base

681

711

728

732

727

API Target

687

716

733

737

732

Growth/Decline

711

725

728

732

745

Change

+30

+14

0

0

+18

Met Target

Yes

Yes

No

No

No

Met All Subgroup Targets

Yes

No

No

No

No

Statewide Rank

4

5

5

5

4

Similar Schools Rank

7

9

9

9

10

# Students Included

Source: CDE Dataquest
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In the 2007-2008 and 2008-2009 school years WVHS met all of its API subgroup targets. In
2011-2012 school year, WVHS met all of its growth targets except EL.

Table 1.29: API Subgroup Performance
Subgroup

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Latino

Yes

Yes

No

Yes

Yes

White

Yes

Yes

Yes

No

Yes

SED

Yes

Yes

No

No

Yes

EL

Yes

Yes

No

Yes

No

SWD

Yes

Yes

No

No

Yes

Source: CDE Dataquest
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As a district, pacing guides stopped being the focus and the English department used data to
drive their decisions. The shift included choosing priority standards, collaboration among
grade-level data teams, and allowing time for remediation and enrichment. The addition of
increased collaboration helped to ensure better output from the students as well. A
schoolwide focus on Step Up to Writing has also helped English CST scores to improve over the
past three years. Trainings involving Data Teams, Differentiated Instructions, and Direct
Interactive Instruction (DII) have also improved teaching and therefore helped increase test
scores.

Figure 10: English 9th Grade CST Scores

Table 1.30 English 9th Grade CST Scores

English 9

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

45.96% (239)

45.43% (224)

53.27% (244)

55.20% (260)

53.66% (220)

Basic

30.38% (158)

33.27% (164)

25.11% (115)

29.51% (139)

28.29% (116)

BB/FBB

23.65% (123)

21.30% (105)

21.61% (99)

15.29% (72)

18.04% (74)

Source: CDE Dataquest and DataDirector
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Figure 11: English 10th Grade CST Scores

Table 1.31 English 10th Grade CST Scores

English 10

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

42.19% (199)

39.88% (196)

40.09% (190)

45.26% (196)

48.07% (224)

Basic

29.11%( 137)

34.01% (167)

32.28% (153)

30.95% (134)

32.83% (153)

BB/FBB

28.69% (135)

26.11% (128)

27.64% (131)

23.79% (103)

19.10% (89)

Source: CDE Dataquest and DataDirector
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Figure 12: English 11th Grade CST Scores

Table 1.32 English 11th Grade CST Scores

English 11

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

37.38% (232)

46.57% (177)

44.57% (164)

48.22% (149)

53.51% (160)

Basic
BB/FBB

27.51% (171)

26.19% (100)

29.89% (110)

37.54% (116)

33.11% (99)

35.12% (218)

27.25% (104)

25.54% (94)

14.24% (44)

13.37% (40)

Source: CDE Dataquest and DataDirector
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Although the Social Studies department has seen their staff numbers decrease, they have also
had success in test scores. The implementation of PLC practices and data teams training has
improved collaboration among subject groups. Teachers are using the same assessments and
meet often to discuss test data as well as pacing, Bloom’s levels of questions, remediation, and
enrichment. The quality of team discussions is improving which is reflected in the students’
test scores. The department also uses released CST questions to practice before the actual CST
administration.

Figure 13: World History CST Scores

Table 1.33: World History CST Scores

World History

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

38.20% (183)

40.37% (199)

45.09% (216)

41.65% (187)

41.33% (211)

Basic

27.35% (131)

22.52% (111)

23.38% (112)

25.39% (114)

27.49% (140)

BB/FBB

34.44% (165)

37.12% (183)

31.52% (151)

32.67% (147)

31.19% (159)

Source: CDE Dataquest and DataDirector
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Figure 14: US History CST Scores

Table 1.34: US History CST Scores

US History

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

39.61% (244)

51.99% (196)

46.60% (171)

45.53% (153)

50.61% (167)

Basic

28.90% (178)

23.61% (89)

30.25% (111)

25.60% (86)

27.27% (90)

BB/FBB

31.50% (194)

24.40% (92)

23.16% (85)

29.17% (98)

22.12% (73)

Source: CDE Dataquest and DataDirector

2013 WVHS WASC Report

39

CHAPTER 1 – STUDENT/COMMUNITY PROFILE
In 2009-2010, math teachers focused on CAHSEE review two days a week for half an hour each
day from September to December. From January to February, subject specific instruction (in
geometry and algebra 2) was eliminated and CAHSEE review was taught five days a week
instead. CAHSEE scores increased and the math department met all of its growth targets for
Safe Harbor that year. Conversely, CST scores dropped that year. The following year CST scores
rose as teachers focused on subject instruction. The math department no longer offers Algebra
I or Geometry “restarts” (where a student would restart the class at second semester if they
were not demonstrating proficiency during first semester).

Figure 15: General Math CST Scores

Table 1.35: General Math CST Scores

Adv/Prof

Gen. Math

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

9.68% (9)

12.50% (1)

----

----

----

Basic

20.43% (19)

12.50% (1)

----

----

----

BB/FBB

69.83% (65)

75.00% (6)

----

----

----

Source: CDE Dataquest and DataDirector
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Figure 16: Algebra I CST Scores

Table 1.36: Algebra I CST Scores

Adv/Prof

Algebra I

Algebra I (9)

2009-2010

2010-2011

2011-2012

4.84% (28)

9.82% (52)

17.36% (87)

19.50% (94)

16.02% (87)

Basic

26.82% (155)

25.85% (137)

25.15% (126)

27.80% (134)

BB/FBB

68.34% (395)

64.34% (341)

57.48% (288)

52.70% (254)

60.03% (326)

Adv/Prof

8.07% (18)

11.11% (39)

17.74% (63)

22.97% (82)

20.80% (68)

Basic

30.94% (69)

28.49% (100)

28.45% (101)

30.53% (109)

22.02% (72)

BB/FBB

60.98% (136)

60.40% (212)

53.81% (191)

46.49% (166)

57.19% (187)

1.67% (3)

7.64% (12)

14.15% (16)

4.85% (5)

7.98% (15)

Basic

26.11% (47)

20.38% (32)

15.93% (18)

22.33% (23)

27.66% (52)

BB/FBB

72.23% (130)

71.97% (113)

69.91% (79)

72.82% (75)

64.28% (121)

4.00% (7)

4.55% (1)

24.24% (8)

31.82% (7)

14.28% (4)

Basic

22.29% (39)

22.73% (5)

21.21% (7)

9.09% (2)

21.43% (6)

BB/FBB

73.72% (129)

72.72% (16)

54.54% (18)

59.09% (13)

64.28% (18)

Adv/Prof

Algebra I (11)

2008-2009

23.94% (130)

Adv/Prof

Algebra I (10)

2007-2008

Source: CDE Dataquest and DataDirector
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Figure 17: Geometry CST Scores

Table 1.37: Geometry CST Scores

Geometry

Geometry (9)

Geometry (10)

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

9.70% (45)

12.03% (38)

5.76% (23)

12.84% (43)

16.20% (47)

Basic

18.75% (87)

20.25% (64)

24.56% (98)

23.28% (78)

30.69% (89)

BB/FBB

71.56% (332)

67.72% (214)

69.68% (278)

63.89% (214)

53.11% (154)

Adv/Prof

17.16% (29)

32.71% (35)

18.75% (15)

45.59% (31)

46.16% (24)

Basic

27.22% (46)

33.64% (36)

53.75% (43)

38.24% (26)

38.46% (20)

BB/FBB

55.62% (94)

33.65% (36)

27.50% (22)

16.18% (11)

15.38% (8)

Adv/Prof

8.33% (13)

0.61% (1)

2.06% (5)

5.16% (11)

11.04% (19)

Basic

14.10% (22)

14.55% (24)

18.11% (44)

20.19% (43)

33.14% (57)

BB/FBB

77.56% (121)

84.85% (140)

79.84% (194)

74.65% (159)

55.82% (96)

2.16% (3)

4.55% (2)

3.95% (3)

1.85% (1)

6.06% (4)

Basic

13.67% (19)

9.09% (4)

14.47% (11)

16.67% (9)

18.18% (12)

BB/FBB

84.17% (117)

86.36% (38)

81.58% (62)

81.48% (44)

75.76% (50)

Adv/Prof

Geometry (11)

Source: CDE Dataquest and DataDirector
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Figure 18: Algebra II CST Scores

Table 1.38: Algebra II CST Scores

Algebra II

Algebra II (9)

Algebra II (10)

Algebra II (11)

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

23.10% (76)

26.92% (63)

36.13% (69)

39.54% (70)

63.20% (79)

Basic

33.43% (110)

32.91% (77)

35.08% (67)

37.85% (67)

26.40% (33)

BB/FBB

43.46% (143)

42.17% (94)

28.79% (55)

22.61% (40)

10.4% (13)

Adv/Prof

60.87% (14)

70.37% (19)

78.79% (26)

81.08% (30)

84.62% (22)

Basic

30.43% (7)

18.52% (5)

18.18% (6)

18.92% (7)

11.54% (3)

BB/FBB

8.70% (2)

11.11% (3)

3.03% (1)

0.00% (0)

3.85% (1)

Adv/Prof

28.95% (33)

28.94% (33)

40.00% (32)

43.33% (26)

80.77% (42)

Basic

34.21% (39)

35.09% (40)

38.75% (31)

40.00% (24)

13.46% (7)

BB/FBB

36.84% (42)

35.97% (41)

21.25% (17)

16.67% (10)

5.77% (3)

Adv/Prof

15.10% (29)

11.83% (11)

14.10% (11)

17.50% (14)

31.91% (15)

Basic

33.33% (64)

34.41% (32)

38.46% (30)

45.00% (36)

48.94% (23)

BB/FBB

51.57% (99)

46.24% (50)

47.44% (37)

37.50% (30)

19.15% (9)

Source: CDE Dataquest and DataDirector
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Figure 19: Integrated Math I CST Scores

Table 1.39: Integrated Math I CST Scores

Integrated Math I

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

0.00% (0)

13.16% (10)

0.00% (0)

21.28% (10)

8.00% (4)

Basic

0.00% (0)

25.00% (19)

0.00% (0)

25.53% (12)

12.00% (6)

100.00% (1)

71.84% (47)

100.00% (1)

43.19% (25)

80.00% (40)

BB/FBB
Source: CDE Dataquest and DataDirector
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Figure 20: Integrated Math II CST Scores

Table 1.40: Integrated Math II CST Scores

Integrated Math II

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

0.00% (0)

21.05% (16)

0.00% (0)

21.28% (20)

16.44% (12)

Basic

0.00% (0)

35.53% (27)

0.00% (0)

25.53% (24)

36.99% (27)

100.00% (1)

43.42% (33)

100.00% (83)

43.19% (51)

46.58% (34)

BB/FBB
Source: CDE Dataquest and DataDirector
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Figure 21: Summative High School Math CST Scores

Table 1.41: Summative High School Math CST Scores

Summative High
School Math
Summative High
School Math (10)
Summative High
School Math (11)

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

35.25% (43)

41.53% (49)

40.87% (47)

63.23% (43)

54.54% (54)

Basic

35.25% (43)

24.58% (29)

23.48% (27)

25.00% (17)

36.36% (36)

BB/FBB

29.50% (36)

33.89% (40)

35.65% (41)

11.77% (8)

9.09% (9)

Adv/Prof

56.25% (9)

75.00% (15)

63.64% (14)

81.82% (18)

68.97% (20)

Basic

43.75% (7)

15.00% (3)

31.82% (7)

13.64% (3)

24.14% (7)

BB/FBB

0.00% (0)

10.00% (2)

4.54% (1)

4.54% (1)

6.90% (2)

Adv/Prof

32.08% (34)

34.69% (34)

35.48% (33)

54.35% (25)

48.57% (34)

Basic

33.96% (36)

26.53% (26)

21.51% (20)

30.43% (14)

41.43% (29)

BB/FBB

33.97% (36)

38.78% (38)

43.11% (40)

15.22% (7)

10.00% (7)

Source: CDE Dataquest and DataDirector

The science department has experienced significant change with regard to student placement in science
courses. For example, in 2009-2010 all freshmen were placed in Biology regardless of their middle
school grades. In the 2010-2011 school year (and currently), the new administration has allowed for
prerequisites to be put in place to help determine student placement. This more strategic placement of
students has been beneficial. A commitment to the PLC process, the implementation of data teams, and
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a focus on test-taking skills has resulted in an increase in the students scoring proficient and advanced
on the CSTs and a correlating drop in the number of students scoring below basic and far below basic. A
more strategic placement of students in the appropriate classes has also been beneficial in the
proficiency rates for students in biology and earth science.

Figure 22: Biology CST Scores

Table 1.42: Biology CST Scores

Biology

Biology (9)

Biology (10)

Biology (11)

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

38.80% (267)

35.82% (221)

33.56% (299)

35.73% (288)

48.21% (216)

Basic

37.21% (256)

36.14% (223)

32.77% (292)

30.02% (242)

29.02% (130)

BB/FBB

24.09% (166)

28.04% (173)

33.67% (300)

34.25% (276)

22.77% (102)

Adv/Prof

55.08% (103)

53.65% (103)

33.95% (147)

38.30% (175)

53.66% (132)

Basic

36.36% (68)

36.46% (70)

34.87% (151)

31.51% (144)

29.67% (73)

BB/FBB

8.56% (16)

9.89% (19)

31.18% (135)

30.29% (138)

16.67% (41)

Adv/Prof

23.22% (78)

17.63% (55)

22.73% (70)

20.95% (53)

22.98% (27)

Basic

40.18% (135)

38.78% (121)

30.52% (94)

31.23% (79)

33.90% (40)

BB/FBB

36.60% (123)

43.59% (136)

46.75% (144)

47.82% (121)

43.22% (51)

Adv/Prof

52.12% (86)

55.75% (63)

54.67% (82)

62.51% (60)

67.86% (57)

Basic

32.12% (53)

28.32% (32)

31.33% (47)

19.79% (19)

20.24% (17)

BB/FBB

15.76% (26)

15.93% (18)

14.00% (21)

17.70% (17)

11.90% (10)

Source: CDE Dataquest and DataDirector
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Figure 23: Earth Science CST Scores

Table 1.43: Earth Science CST Scores

Earth Science

Earth Science (9)

Earth Science (10)

Earth Science (11)

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

19.07% (82)

15.47% (56)

13.22% (16)

20.48% (26)

31.71% (156)

Basic

34.88% (150)

41.16% (149)

24.76% (30)

36.22% (46)

37.60% (185)

BB/FBB

46.05% (198)

43.37% (157)

62.02% (75)

43.30% (55)

30.69% (151)

Adv/Prof

18.67% (62)

13.96% (42)

13.64% (9)

12.50% (8)

24.02% (49)

Basic

36.14% (120)

40.86% (123)

22.73% (15)

37.50% (24)

33.82% (69)

BB/FBB

45.19% (150)

45.18% (136)

63.63% (42)

50.00% (32)

42.16% (86)

Adv/Prof

29.17% (7)

25.00% (10)

13.33% (4)

22.58% (7)

36.28% (78)

Basic

29.17% (7)

35.00% (14)

26.67% (8)

41.94% (13)

42.33% (91)

BB/FBB

41.66% (10)

40.00% (16)

60.00% (18)

35.48% (11)

21.40% (46)

Adv/Prof

17.57% (13)

19.05% (4)

12.00% (3)

34.38% (11)

39.73% (29)

Basic

31.08% (23)

57.14% (12)

28.00% (7)

28.30% (9)

34.25% (25)

BB/FBB

51.35% (38)

23.81% (5)

60.00% (15)

37.32% (12)

26.03% (19)

Source: CDE Dataquest and DataDirector
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Figure 24: Chemistry CST Scores

Table 1.44: Chemistry CST Scores

Chemistry

Chemistry (10)

Chemistry (11)

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

24.90% (60)

23.19% (48)

26.09% (48)

22.79% (49)

31.31% (67)

Basic

45.23% (109)

47.83% (99)

44.02% (84)

47.44% (102)

45.79% (98)

BB/FBB

29.77% (72)

28.98% (60)

29.89% (55)

29.77% (64)

22.90% (49)

Adv/Prof

34.34% (34)

24.42% (32)

32.58% (43)

28.49% (47)

38.92% (65)

Basic

44.44% (44)

51.91% (68)

46.21% (61)

46.06% (76)

42.51% (71)

BB/FBB

21.22% (21)

23.67% (31)

21.21% (28)

25.45% (42)

18.56% (31)

Adv/Prof

18.31% (26)

21.06% (16)

9.62% (5)

4.00% (2)

4.26% (2)

Basic

45.77% (65)

40.79% (31)

38.46% (20)

52.00% (26)

57.45% (27)

BB/FBB

35.92% (51)

38.15% (29)

51.92% (27)

44.00% (22)

38.30% (18)

Source: CDE Dataquest and DataDirector
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Figure 25: Physics CST Scores

Table 1.45: Physics CST Scores

Physics

Physics (10)

Physics (11)

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

51.62% (16)

56.25% (18)

56.00% (14)

77.78% (7)

57.14% (12)

Basic

45.16% (14)

34.38% (11)

28.00% (7)

22.22% (2)

38.10% (8)

BB/FBB

3.22% (1)

9.37% (3)

16.00% (4)

0.00% (0)

4.76% (1)

Adv/Prof

50.0% (1)

50.00% (2)

100.00% (1)

100.00% (1)

----

Basic

50.0% (1)

25.00% (1)

0.00% (0)

0.00% (0)

----

BB/FBB

0.00% (0)

25.00% (1)

0.00% (0)

0.00% (0)

----

Adv/Prof

51.73% (15)

57.15% (16)

54.17% (13)

75.00% (6)

57.14% (12)

Basic

44.83% (13)

35.71% (10)

29.17% (7)

25.00% (2)

38.10% (8)

3.44% (1)

7.14% (2)

19.66% (4)

0.00% (0)

4.76% (1)

BB/FBB
Source: CDE Dataquest and DataDirector
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Figure 26: Tenth Grade Science CST Scores

Table 1.46: Tenth Grade Science CST Scores

10th Grade Science

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

18.26% (86)

16.67% (82)

17.48% (79)

17.01% (75)

43.07% (199)

Basic

26.54% (125)

31.50% (155)

30.53% (138)

29.93% (132)

32.47% (150)

BB/FBB

55.20% (260)

48.17% (237)

51.99% (235)

53.06% (234)

24.46% (113)

Source: CDE Dataquest and DataDirector

The implementation of PLC training, Step Up to Writing training, data team training,
Differentiated Instruction training, Direct Interactive Instruction (DII) training, and AVID
strategies in the last several years has improved the teaching on campus.
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Table 1.47: Percent Advanced/Proficient by Subgroup on 2012 CST
Subgroup

ELA

Math

Science

History

African American

39.46% (147)

15.17% (145)

29.45% (146)

29.52% (105)

American Indian

43.75% (48)

20.83% (48)

36.00% (50)

45.71% (35)

Asian

63.64% (22)

40.91% (22)

45.45% (22)

47.06% (17)

Filipino

66.67% (27)

28.57% (28)

62.07% (29)

61.90% (21)

Hispanic or Latino

46.97% (643)

21.12% (647)

33.02% (648)

41.81% (452)

Pacific Islander

46.15% (13)

15.38% (13)

27.27% (11)

20.00% (10)

Caucasian

61.93% (331)

32.42% (330)

49.69% (320)

56.20% (242)

Male

47.73% (551)

23.69% (553)

40.88% (565)

48.78% (410)

Female

54.65% (624)

24.24% (627)

36.07% (610)

39.96% (448)

SED

51.40% (1,175)

23.98% (1,180)

38.38% (1,175)

44.96% (843)

SWD

18.97% (58)

5.63% (71)

13.99% (143)

10.43% (115)

0% (73)

1.33% (75)

2.83% (106)

0% (62)

I-FEP

72.82% (103)

24.76% (105)

47.62% (105)

65.63% (64)

R-FEP

54.67% (225)

28.44% (225)

42.31% (208)

50.61% (164)

EL

Source: CDE Dataquest

The previous principal placed a much larger emphasis on CAHSEE scores, at the expense of CST
scores. English and math teachers were instructed to focus more on CAHSEE strategies rather
than CST standards. While CAHSEE proficiency increased in 2007-2008 and 2008-2009, CST
scores were lower. In 2008-2009, the students were offered more incentives for taking the
CAHSEE. Students were invited to Saturday study sessions at which electronic devices were
raffled off to those students who were present. That same year, the administration team
sponsored groups of students to motivate them to succeed on the test. Once teachers shifted
their focus in the 2010-2011 school year, CST scores increased while CAHSEE scores dropped.
Scores have decreased not only at West Valley but at the district and at the state level possibly
in anticipation of the approaching common core standards. In addition, over the past three
years, more special education students have passed the CAHSEE than ever before.
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Figure 27: CAHSEE ELA Pass Rate by Ethnicity

Table 1.48: CAHSEE ELA Pass Rate
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Total

78.08% (406)

79.39% (420)

81.07% (394)

77.34% (372)

77.88% (405)

Hispanic

72.81% (166)

72.10% (168)

77.78% (182)

74.22% (190)

77.82% (214)

White

83.76% (165)

89.47% (170)

87.86% (152)

86.30% (126)

81.82% (126)

Black

67.31% (35)

72.21% (47)

72.34% (34)

68.42% (39)

70.91% (39)

Male
Female

74.00% (185)
81.85% (221)

74.01% (194)
84.64% (226)

75.38% (196)
87.61% (198)

70.64% (166)
83.74% (206)

70.24% (177)
85.07% (228)

SED
SWD
EL

74.31% (269)
22.22% (10)
53.85% (49)

74.35% (258)
29.79% (14)
51.19% (43)

78.17% (265)
41.18% (21)
61.25% (49)

75.42% (267)
32.26% (20)
40.35% (23)

75.80% (307)
27.78% (20)
40.32% (25)

Source: CDE Dataquest
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Table 1.49: CAHSEE ELA Proficiency Rate
2009-2010

2010-2011

2011-2012

Total
Hispanic
White
Black

47% (228)
39% (91)
59% (102)
38% (18)

50% (241)
40% (102)
69% (101)
40% (23)

49% (255)
47% (129)
55% (85)
38% (21)

Male
Female

38% (99)
57% (129)

44% (103)
56% (138)

41% (103)
56% (150)

SED
SWD
EL

41% (139)
6% (3)
21% (17)

47% (166)
16% (10)
11% (6)

45% (182)
6% (4)
11% (7)

Source: CDE Dataquest
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Figure 28: CAHSEE Math Pass Rate by Ethnicity

Table 1.50: CAHSEE Math Pass Rate
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Total
Hispanic
White
Black

74.01% (388)
71.62% (164)
76.50% (153)
67.92% (36)

78.01% (416)
72.10% (168)
84.89% (163)
73.53% (50)

78.73% (385)
71.86% (166)
87.71% (157)
69.57% (32)

76.60% (370)
73.54% (189)
85.03% (125)
63.16% (36)

78.34% (405)
78.68% (214)
79.74% (122)
67.86% (38)

Male
Female

73.23% (186)
74.81% (202)

77.61% (208)
78.49% (208)

76.63% (200)
81.14% (185)

71.43% (170)
81.63% (200)

77.20% (193)
79.40% (212)

SED
SWD
EL

69.95% (256)
13.04% (6)
50.00% (46)

73.01% (257)
36.73% (18)
61.90% (52)

76.04% (257)
35.29% (18)
58.75% (47)

76.06% (270)
41.94% (26)
56.89% (33)

77.25% (309)
37.68% (26)
52.46% (32)

Source: CDE Dataquest
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Table 1.51: CAHSEE Math Proficiency Rate
2009-2010

2010-2011

2011-2012

Total
Hispanic
White
Black

49% (240)
42% (97)
57% (102)
39% (18)

45% (217)
41% (105)
56% (82)
32% (18)

46% (238)
46% (125)
52% (80)
32% (18)

Male
Female

48% (125)
50% (114)

44% (105)
46% (113)

48% (120)
45% (120)

SED
SWD
EL

44% (149)
12% (6)
24% (19)

44% (156)
11% (7)
10% (6)

45% (180)
9% (6)
20% (12)

Source: CDE Dataquest

In addition to the core departments, Foreign Language, Physical Education, Fine Arts, and
Vocational Education are also using Data Teams and forming collaborative subject teams. These
departments were fully trained in the fall semester of the 2012-2013 school year. The Foreign
Language department has begun to use common formative assessments. The other
departments use the data teams process to look at grade distribution, to improve student
culture and to support academic achievement.
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Since the 2007-2008 school year, West Valley has increased the number of AP courses offered
from 10 to 12. The school began to offer AP European History in 2009-2010, AP Calculus BC in
2010-2011, and AP Chemistry in 2012-2013. In the last six years the quality of test scores has
risen. The percentage of students receiving exceptional scores (either fours or fives) on the
tests has increased from 22.9% to 30.6%.
Table 1.52: AP Exams and Percent Passed

# Students Enrolled
Student Taking AP Exams
# of Exams Given
5
4
3
2
1
% Passed
% Exceptional Scores (4/5)
Average Score

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

416
168
377

420
163
369

NA
148
328

322
130
254

148
278

26
60
94
125
72
47.7%
22.9%
2.59

29
59
108
116
57
53.1%
23.6%
2.68

28
61
89
68
82
54.3%
26.9%
2.64

26
46
74
61
47
57.5%
28.4%
2.59

28
57
84
59
50
60.8%
30.6%
2.83

Source: College Board

2013 WVHS WASC Report

57

CHAPTER 1 – STUDENT/COMMUNITY PROFILE

Figure 29: AP Test Pass Rate

Over the past five years, WVHS has offered 15 AP courses, several of those have only been
offered in years in which enrollment justified it. These courses include AP Calculus BC and AP
European History which are listed below. AP Chemistry and AP Statistics are not listed because
they were only offered one or two years in the last five years. AP Spanish Literature, AP
Microeconomics, and AP Comparative Government are not taught on campus. However,
students have elected to take the tests with the support of teachers through after school
instruction or self-study.
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Table 1.53: AP Exam Pass Rate by Course
Score

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Pass Rate

35.71%

34.62%

78.95%

42.86%

58.82%

# Tested

28

26

19

14

17

Mean Score

2.36

2.08

2.89

2.71

2.65

Pass Rate

24.32%

29.03%

30.30%

46.67%

26.32%

# Tested

37

31

33

15

19

Mean Score

1.95

2.00

1.67

2.8

1.89

Pass Rate

48.39%

48.94%

48.48%

54.55%

52.17%

# Tested

31

47

33

22

23

Mean Score

2.55

2.74

2.48

2.36

2.52

Pass Rate

----

----

----

90.91%

85.71%

# Tested

----

----

----

11

7

Mean Score

----

----

----

3.64

3.43

Pass Rate

33.33%

50.00%

33.33%

50.00%

20.00%

# Tested

6

4

16

2

5

Mean Score

2.17

2.50

2.13

3.00

2.00

Pass Rate

51.67%

61.40%

65.22%

69.70%

45.16%

# Tested

60

57

23

33

31

Mean Score

2.62

2.82

2.96

2.91

2.61

Pass Rate

36.67%

60.00%

73.68%

69.57%

72.73%

# Tested

30

30

19

23

22

Mean Score

2.47

2.87

3.05

3.00

3.27

Pass Rate

60.00%

----

60.87%

38.10%

52.37%

# Tested

15

----

23

21

27

Mean Score

2.60

----

2.43

2.10

2.30

Pass Rate

0.0%

25.00%

66.67%

33.33%

100%

# Tested

5

4

3

3

3

Mean Score

1.40

2.50

2.33

2.00

3.00

Art History

Biology

Calculus AB

Calculus BC

Comparative
Government

English Language

English Literature

European History

French Language
Source: College Board
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Table 1.54: AP Exam Pass Rate by Course
Score

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Pass Rate

55.56%

62.22%

65.91%

68.97%

71.43%

# Tested

36

45

44

29

21

Mean Score

2.94

2.84

3.07

3.07

3.24

Pass Rate

80.00%

80.00%

29.41%

57.14%

66.67%

# Tested

5

5

17

7

9

Mean Score

3.00

3.40

2.00

2.86

2.67

Pass Rate

88.24%

92.59%

81.48%

87.50%

92.59%

# Tested

34

27

27

16

27

Mean Score

3.79

3.96

3.96

3.94

3.89

Pass Rate

50.00%

44.19%

47.37%

44.83%

66.67%

# Tested

36

43

38

29

24

Mean Score

2.69

2.37

2.37

2.48

2.79

Pass Rate

41.46%

46.00%

27.78%

35.71%

60.47%

# Tested

41

50

18

28

43

Mean Score

2.32

2.56

2.22

2.29

2.95

Macroeconomics

Microeconomics

Spanish
Language

US Government

US History
Source: College Board
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Table 1.55: SAT Scores
2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

658

645

395

397

342

29.18% (192)

33.49% (216)

37.22% (147)

31.23% (124)

32.16% (110)

Average Reading Score

455

468

486

470

462

Average Math Score

452

458

481

471

463

Average Writing Score

461

464

476

463

466

26.6% (51)

34.3% (74)

42.2% (62)

36.3% (45)

18.71% (64)

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

658

645

395

397

342

Number Tested

3.34% (22)

7.13% (46)

16.71% (66)

11.08% (44)

10.52% (36)

Average Score

20.91

20.57

20.70

19.52

20.06

50.00% (11)

45.65% (21)

51.52% (34)

38.64% (17)

50.00% (18)

Grade 12 Enrollment
Number Tested

Scores 1500+
Source: CDE Dataquest

Table 1.56: ACT Scores

Grade 12 Enrollment

Scores > 21
Source: CDE Dataquest
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The Special Education department has experienced significant change over the past five years.
Prior to the 2009-2010 school year a different assistant principal was assigned to the
department each year. Since then, they have had one assistant principal in charge of their
department and the consistency has helped. The school also appointed a full-time Special
Education teacher to help monitor IEP due dates, meet with concerned parents, and handle the
interim placements and transitions of students from middle to high school. The CMA was
offered for the first time in the 2010-2011 school year.

Table 1.57: CMA English and Science Test Scores

English 9

English 10

English 11

th

10 Grade Science

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

Adv/Prof

----

----

----

13.73% (7)

16.67% (7)

Basic

----

----

----

7.84% (4)

26.19% (11)

BB/FBB

----

----

----

78.43% (40)

57.14% (24)

Adv/Prof

----

----

----

----

25.00% (12)

Basic

----

----

----

----

39.58% (19)

BB/FBB

----

----

----

----

35.42% (17)

Adv/Prof

----

----

----

----

8.82% (3)

Basic

----

----

----

----

23.53% (8)

BB/FBB

----

----

----

----

67.65% (23)

Adv/Prof

----

----

----

21.06% (4)

22.73% (10)

Basic

----

----

----

26.32% (5)

29.55% (13)

BB/FBB

----

----

----

52.63% (10)

47.73% (21)

Source: CDE Dataquest and DataDirector
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Table 1.58: CMA Math Test Scores
2007-2008
Algebra I

Algebra I (9)

Algebra I (10)

Algebra I (11)

Geometry

Geometry (10)

Geometry (11)

2008-2009

2009-2010

2010-2011

2011-2012
14.28% (9)

Adv/Prof

----

----

----

12.33% (9)

Basic

----

----

----

32.88% (24)

28.57% (18)

BB/FBB

----

----

----

54.80% (40)

57.14% (36)

Adv/Prof

----

----

----

11.67% (7)

17.39% (8)

Basic

----

----

----

31.67% (19)

23.91% (11)

BB/FBB

----

----

----

56.67% (34)

58.70% (27)

Adv/Prof

----

----

----

20.00% (2)

6.25% (1)

Basic

----

----

----

30.00% (3)

37.5% (6)

BB/FBB

----

----

----

50.00% (5)

56.25% (9)

Adv/Prof

----

----

----

0.00% (0)

0.00% (0)

Basic

----

----

----

66.67% (2)

100% (1)

BB/FBB

----

----

----

33.33% (1)

0.00% (0)

Adv/Prof

----

----

----

----

10.42% (5)

Basic

----

----

----

----

22.92% (11)

BB/FBB

----

----

----

----

66.67% (32)

Adv/Prof

----

----

----

----

11.43% (4)

Basic

----

----

----

----

22.86% (8)

BB/FBB

----

----

----

----

65.72% (23)

Adv/Prof

----

----

----

----

7.69% (1)

Basic

----

----

----

----

23.08% (3)

BB/FBB

----

----

----

----

69.23% (9)

Source: CDE Dataquest and DataDirector
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The pass rate for the fitness test has declined since PE has dedicated one day a week to Step Up
to Writing. A specific class designated to fitness is no longer being offered and the department
feels that this has caused scores, specifically those of female students, to drop in regard to the
state fitness testing.
Table 1.59: Healthy Fitness Zone Test
Number of Areas Meeting
the Healthy Fitness Zone
6 of 6 Fitness Criteria
5 of 6 Fitness Criteria
4 of 6 Fitness Criteria
3 of 6 Fitness Criteria
2 of 6 Fitness Criteria
1 of 6 Fitness Criteria
0 of 6 Fitness Criteria
Total # Tested
% of Females passing at
least 5 of 6 fitness criteria
% of Males passing at least
5 of 6 fitness criteria

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

35.8% (195)

47.7% (230)

34.8% (167)

26.7% (165)

27.4% (120)

27.2% (148)

26.6% (128)

31.0% (149)

20.4% (126)

20.1% (88)

20.4% (111)

16.6% (80)

18.8% (90)

33.0% (204)

24.4% (107)

10.8% (59)

5.2% (25)

8.1% (39)

12.4% (77)

15.3% (67)

2.9% (16)

3.1% (15)

3.5% (17)

5.2% (32)

8.4% (37)

2.4% (13)

0.4% (2)

3.1% (15)

2.3% (14)

4.1% (18)

0.4% (2)

0.4% (2)

0.6% (3)

0.2% (1)

0.2% (1)

544

482

480

619

438

59.5% (163)

74.5% (175)

66.7% (162)

44.7% (146)

34.6% (74)

66.7% (180)

74.1% (183)

74.1% (183)

49.6% (145)

59.8% (134)

Source: CDE Dataquest
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Figure 30: Healthy Fitness Zone Test Results by Gender
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Perception Data
The following perceptions were made based on the survey results from the parent, student,
and staff surveys. Generally, the parent survey was positive. Overall, parents are pleased with
classroom instruction and assessment. However, they feel that communication between
teachers and parents could be more consistent. Below are some of the major points.


Parents believe that technology is incorporated into teachers’ lessons.



Parents feel communication between teachers and parents could be improved.



Parents believe that teachers care about their students’ success.



Parents believe that teacher have high expectations of students.

The student survey was generally positive as well. Students believe that their campus is safe,
their instructors care about them, and that there opportunities outside of the classroom
available to them. However, they also feel a need for better communication regarding their
four year plan and they have concerns about the amount of cheating in the classroom.
 Students are aware of graduation requirements.
 Students feel that a variety of assignments are used in courses.
 Students believe that the campus is safe and orderly.
 Students feel that four-year plans can be better communicated.
 Cheating is an area of concern for some students.
 Students believe that there are a variety of activities available.
The teachers took two surveys. Their perception of communication was noticeably different
than the parents’ and students’. Teachers regarded this as an area of strength while parents
and students indicated that it was an area for growth. Teachers acknowledge that they had
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received Step Up to Writing training and most have positive views of its implementation. Most
are applying the training in their classrooms. Some felt that additional training would be
beneficial.


Teachers use results of student assessment to adjust teaching strategies.



Teachers feel they communicate well with parents.



Staff needs more time for planning.



Staff development and curriculum are linked by administration .
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WVHS – WASC Parent Survey Results
This survey was given at registration in August of 2012. Copies of the survey were provided in
both English and Spanish.
Strongly
Agree

Agree

No
Opinion

Disagree

Strongly
Disagree

1. I am aware of the graduation requirements for
my student.

39.7% (194)

41.7% (201)

5.9% (29)

10.2% (50)

3.1% (15)

2. I have seen a four-year plan of courses for my
student.

22.1% (107)

27.4% (133)

14.4% (70)

25.6% (124)

6.0% (51)

3. I can get timely and helpful advice from my
student’s counselor.

23.9% (116)

31.7% (154)

23.7% (125)

10.9% (53)

7.8% (38)

4. Teachers use a variety of teaching methods and
learning activities in my student’s classroom.

19.2% (93)

42.5% (206)

30.1% (146)

6.8% (33)

1.4% (7)

5. Technology is incorporated in many of my
student’s classes.

20.9% (101)

40.9% (197)

28.0% (135)

8.5% (41)

1.7% (8)

6. The work requirements and grading practices of
each of my student’s teachers are well
communicated and understood.

21.6% (105)

45.6% (222)

18.9% (92)

10.9% (53)

3.1% (15)

7. I can easily communicate with my student’s
teachers.

18.6% (89)

44.8% (214)

21.5% (103)

11.5% (55)

3.6% (17)

8. My student’s class assignments are challenging.

18.5% (91)

50.5% (248)

22.0% (108)

8.4% (41)

0.6% (3)

9. My student’s homework is relevant to what
he/she is learning in the classroom.

22.4% (109)

51.1% (249)

22.8% (111)

3.5% (17)

0.2% (1)

10. In general, teachers are willing to give students
individual help outside of class time.

18.8% (92)

43.6% (213)

23.7% (116)

11.2% (55)

2.7% (13)

11. I am well informed of my student’s
progress/grade in his/her classes.

27.8% (136)

48.0% (235)

11.6% (57)

9.2% (45)

3.5% (17)

12. My student’s teachers have high expectations
for his/her academic performance.

25.4% (124)

43.2% (211)

25.2% (123)

5.3% (26)

0.8% (4)

13. I am aware of the Expected Schoolwide Learning
Results (ESLRs).

16.6% (80)

32.5% (157)

28.0% (135)

17.4% (84)

5.6% (27)

41.1% (202)

44.1% (217)

12.0% (59)

2.0% (10)

0.8% (4)

29.7% (145)

24.7% (121)

23.9% (117)

17.0% (83)

4.7% (23)

Statement
Student Services

Instructional Program

Activities
14. My student has been given the opportunity to
participate in activities, sports, and clubs.
15. My student is involved in after-school activities.
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Strongly
Agree

Agree

No
Opinion

Disagree

Strongly
Disagree

23.8% (113)

49.4% (234)

19.4% (92)

5.3% (25)

2.1% (10)

10.4% (49)

11.4% (54)

57.9% (274)

14.9% (69)

5.7% (27)

18. Substance abuse (e.g. drugs, and/or alcohol) is a
significant problem at West Valley.

13.4% (63)

19.4% (91)

48.3% (227)

14.7% (69)

4.2% (20)

19. Teachers at West Valley High School care about
my student’s success.

22.7% (107)

43.2% (204)

24.4% (115)

8.7% (41)

1.1% (5)

20. The principal at West Valley High School is visible
and accessible.

23.8% (112)

46.2% (217)

21.9% (103)

7.2% (34)

0.9% (4)

Ninth

Tenth

Eleventh

Twelfth

6.6% (28)

33.7% (143)

37.0% (157)

22.6% (96)

African
American

Hispanic

MiddleEastern/
Russian

Asian/
Pacific
Islander

Caucasian

22. I most closely identify with the following ethnic
group

7.8% (33)

51.9% (219)

0.5% (2)

5.2% (22)

34.6% (146)

Statement

English

Spanish

Other

79.3% (341)

20.0% (86)

0.7% (3)

Statement

Excellent

Good

Fair

Poor

24. Taking everything into consideration, I would give
West Valley High School an overall rating of

20.5% (94)

53.3% (244)

22.9% (105)

3.3% (15)

full-time
work

vocational/
technical
school

military

two-year
college

four-year
college/
university

5.7% (23)

7.3% (29)

6.0% (24)

14.4% (57)

66.5% (264)

Statement
School Climate
16. West Valley High School provides a safe and
orderly environment for learning.
17. Cheating is a significant problem at West Valley.

Personal Information
Statement
21. My student(s) are in grades (check all that apply)

Statement

23. The primary language that is spoken at home is

Statement
25. My student’s plans after graduation are:
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Some parents wrote additional comments on their surveys. Their comments have been
included below as written. The numbers of the survey questions have been included with their
comments for reference.
#4 Some teachers do some don't
#10 Some do some don't
#1 I had to go online to find the grad requirements.
#2 My son is graduating and in 4 years I never saw a plan of courses!
#16 My son has had personal items stolen from PE lockers. There is a huge drug problem at WVHS.
WVHS needs another police officeer on duty on campus. I don't feel that the campus is safe at all.
There are burgalries continually (as told to me by the Hemet Police Dept. When I reported stuff
stolen from my son on campus). Drugs are easily available on campus. :( As far as academics, I had
to go online and map out a 4 year course plan with my son. Every year, he has been placed in courses
that he doesn't need or are wrong. every year, I have to go down to the counselor's office and tell
them the correct courses he needs. It becoms frustrating ! My son has had a few excellent teachers,
but some aren't available outside of school or seem to note care how the students do. WVHS needs a
lot of improvement to be the school that it used to be and I know can be again.
#22 all of the above?
#25 Who knows!
My son hasn't learned anything since he started attending a Hemet Unified School District School.
Which was in 2nd grade/
#9 Sometimes
#19 communication lacking
#20 not all the times
#25 Marionello Beauty School & Starbucks
#3 Mr. Presley
#15 Track, Plays, Dance
#8 Without books at home Internet not always available
I think too much emphasis is spent on trying to help ESL students. I think some of the teacher's don't
really care one way or another. I think the administration and the district is too lax on teachers who
would rather collect a check, than teach our students. Out future generations are in a world of
trouble considering how many children graduate without knowing how to read or write. If you doubt
this, go to MSJC and checkout a freshman English class composition. I have. I am distressed and
diappointed that this our future. Now wonder CA is no longer #1 in the nation scholastically.
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#17 Don't know #18 Don't know
#20 After School Events
Instructional Program "D" because of sub in a maternity leave classroom
#22 Why is this the last choice?? S/B 1st and what does it matter
#5 I agree technology is important, however, if we use these devices prior to having the ability to do
problems with our brains - we have failed.
#6, 7, 10 Your school has several teacher's employed that do not feel it is their job to communicate
with the parents (ie-email, letter, phone or conference) they also fail to notify a parent when a tudent
is at a C- or below, nor can they give explanations as too a flunking grade when assignments have
been completed and graded, but teacher did not record. It's sad that 1 or 2 teacher's with this
behavior can ruin a student/parent opinion
#25 I don't have a clue!!
#1 I have asked but gotten no where - they keep her from getting the classes she needs! I had to go
have it changed to Biology.
#3 We will see this year
#6 Don't know yet
#7 We will see
#10 Hopefully
#9 It depends
#22 Indian
#25 Vet Tech
#4/#5 I don't know - never been informed of any.
#7 Once I initiate contact.
#11 only I ask
#22 Indian American
#3 Called lef msg and no follow-up
#25 Undecided
#19, 20 Excellent
#24 A#8 Need to be a lot more challenging
first year student
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WVHS – WASC Student Survey Results
The student survey was put on the school website in November. There were 297 responses.

Strongly
Agree

Agree

No
Opinion

Disagree

Strongly
Disagree

No
Answer

57% (170)

23% (68)

5% (16)

5% (15)

7% (20)

3% (8)

2. I have received help from my counselor in
developing a four-year plan of courses.

19% (55)

19% (55)

23% (69)

16% (48)

20% (59)

4% (11)

3. I can get timely and helpful advice from my
counselor.

22% (64)

29% (87)

23% (68)

10% (31)

12% (37)

3% (10)

4. I am aware of elective classes that will help me
prepare for college and/or a career.

45% (135)

25% (74)

9% (26)

10% (31)

7% (21)

3% (10)

37% (109)

31% (91)

14% (43)

5% (14)

6% (19)

7% (21)

18% (52)

30% (88)

22% (65)

14% (43)

9% (26)

8% (23)

27% (81)

33% (99)

14% (43)

7% (22)

9% (26)

9% (26)

46% (136)

28% (84)

10% (29)

4% (13)

4% (13)

8% (22)

17% (50)

36% (107)

22% (64)

10% (30)

6% (19)

9% (27)

10. My homework helps me learn what is taught in
class.

26% (77)

33% (97)

16% (48)

8% (23)

8% (25)

9% (27)

11. The tests I take cover the material that is taught in
class.

31% (92)

36% (107)

14% (41)

6% (19)

5% (14)

8% (24)

12. In general, teachers are willing to give students
individual help outside of class time.

31% (91)

30% (90)

15% (46)

8% (23)

7% (22)

9% (25)

13. At West Valley High School, I can find the
resources I need to complete my assignments.

25% (75)

38% (114)

16% (49)

6% (19)

5% (16)

8% (24)

Statement
Student Services
1. I am aware of the graduation requirements.

Instructional Program
5. Teachers use a variety of teaching methods and
learning activities in the classroom.
6. Technology is incorporated in many of my classes.
7. The work requirements and grading practices of
each of my teachers are well communicated and
understood.
8. My teachers require a variety of assignments such
as oral and written projects, homework, tests, and
other activities.
9. My class assignments are challenging.
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Statement

Strongly
Agree

Agree

No
Opinion

Disagree

Strongly
Disagree

No
Answer

14. I am well informed of my progress/grade in my
classes.

35% (104)

33% (97)

12% (36)

6% (17)

6% (19)

8% (24)

15. My teachers have high expectations for my
academic performance.

36% (108)

29% (87)

15% (46)

4% (13)

7% (20)

8% (23)

16. I am aware of the Expected Schoolwide Learning
Results (ESLRs).

35% (104)

24% (70)

17% (50)

8% (24)

8% (25)

8% (24)

60% (177)

17% (51)

7% (20)

2% (7)

6% (18)

8% (24)

46% (136)

22% (64)

10% (31)

6% (17)

8% (25)

8% (24)

30% (89)

9% (27)

15% (45)

13% (40)

24% (71)

9% (25)

26% (76)

32% (96)

18% (53)

8% (23)

6% (19)

10% (30)

15% (44)

17% (51)

26% (76)

18% (53)

14% (41)

10% (32)

22. Substance abuse (e.g. drugs, and/or alcohol) is a
significant problem at West Valley.

19% (55)

10% (32)

30% (89)

15% (46)

15% (44)

10% (31)

23. If I have a problem with another student, I am
aware that peer mediation is available.

17% (51)

26% (77)

23% (67)

8% (25)

16% (47)

10% (30)

24. I know at least one adult on campus with whom I
can discuss issues that are important to me.

30% (90)

23% (68)

12% (35)

7% (20)

18% (54)

10% (30)

43% (129)

22% (66)

12% (36)

4% (13)

8% (23)

10% (30)

26. The principal at West Valley High School is visible
and accessible.

20% (59)

24% (70)

20% (59)

12% (36)

14% (42)

10% (31)

27. The assistant principals at West Valley High School
are visible and accessible.

28% (82)

26% (77)

18% (52)

9% (27)

9% (27)

10% (32)

Activities
17. I am aware that West Valley High School offers a
variety of co-curricular activities, such as clubs, sports,
band, theatre, choir, and student government.
18. I have been given the opportunity to participate in
activities, sports, and clubs.
19. I am involved in after-school activities.
School Climate
20. West Valley High School provides a safe and
orderly environment for learning.
21. Cheating is a significant problem at West Valley.

25. I have teachers who care about my success.
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Personal Information
Statement
28. I am a
Statement
29. I am in grade

Statement
30. I most closely identify with the following
ethnic group
Statement
31. The primary language that is spoken at
home is

Statement

32. During the current semester, I average
____ hours of homework each day.
Statement
33. Taking everything into consideration, I
would give West Valley High School an
overall rating of
Statement
35. My plans after graduation are:

2013 WVHS WASC Report

Male

Female

No
Answer

40% (119)

48% (143)

12% (35)

Ninth

Tenth

Eleventh

Twelfth

No
Answer

22% (64)

35% (105)

25% (74)

6% (19)

12% (35)

African
American

Hispanic

MiddleEastern/
Russian

Asian/
Pacific
Islander

Caucasian

No
Answer

12% (36)

50% (149)

1% (2)

7% (20)

18% (54)

12% (36)

English

Spanish

Other

No
Answer

58% (171)

26% (76)

5% (14)

12% (36)

Under 1
Hour

1–2
Hours

2 -3 Hours

More than
3 Hours

No
Answer

24% (70)

35% (105)

16% (47)

14% (41)

11% (34)

Excellent

Good

Fair

Poor

No
Answer

19% (55)

49% (145)

17% (50)

4% (12)

12% (35)

Full-Time
Work

Vocational
/ Technical
School

Military

Two-Year
College

Four-Year
College/
University

Don’t
Know

7% (22)

3% (8)

8% (24)

11% (33)

44% (132)

15% (44)
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WVHS – WASC Staff Survey Results Comparison
The staff was given a survey in the Spring of 2012. The WASC team used many of the same
questions from the survey that was given to the staff for the 2007 WASC cycle. Below are the
results of both surveys. The results from the 2007 survey are in parentheses. 56 staff members
took the survey.

Strongly
Agree

Agree

No
Opinion

Disagree

Strongly
Disagree

16%
(21%)

56%
(56%)

8%
(2%)

14%
(20%)

6%
(1%)

2%

20%

10%

52%

16%

12%
(30%)

68%
(61%)

6%
(1%)

6%
(5%)

8%
(1%)

All of the
Time

Most of the
Time

Some of
the Time

Rarely

Never

3. Teachers refer to standards frequently during
instruction and assessment.

8%

68%

24%

0%

0%

5. Teachers use instructional strategies that enable
students to make real-world connections with
lessons.

6%

60%

32%

2%

0%

6. Effective use of class time, with "bell-to-bell"
instruction, is demonstrated.

8%

68%

26%

0%

0%

7. Teachers check for student understanding
throughout each lesson.

14%

68%

20%

0%

0%

8. Teachers return graded assignments to students
in a timely manner.

4%

64%

28%

2%

0%

9. Rubrics and examples of exemplary student work
are displayed/posted in classrooms.

6%

58%

34%

2%

0%

11. Teachers use results of student assessment to
modify and adjust teaching strategies to best meet
the needs of students.

22%

54%

20%

2%

2%

12. Information about tests and student test
performance (data) is shared freely and
constructively with and among faculty.

10%

58%

26%

6%

0%

Statement
Standards-Based Curriculum
1. Students know what the California state
standards are and why they are important. (In 2007,
questions 1 and 2 were combined.)
2. Students know what the school's ESLRs are and
why they are important.
4. The educational program offered to students is
rigorous and of high quality.
Quality of Instruction
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Strongly
Agree

Agree

No
Opinion

Disagree

Strongly
Disagree

20%
(28%)

52%
(54%)

6%
(3%)

18%
(11%)

4%
(4%)

13. In addition to issuing progress reports and report
cards, teachers inform STUDENTS on a regular basis of
their academic progress and standing.

32%
(42%)

54%
(46%)

6%
(5%)

8%
(4%)

0%
(1%)

14. In addition to issuing progress reports and report
cards, teachers inform PARENTS of their students'
academic progress and standing on a regular basis.

18%
(19%)

44%
(58%)

16%
(9%)

20%
(13%)

2%
(1%)

15. Common end-of-course and/or other common
assessments are used within departments to
determine levels of student understanding and
mastery.

32%
(52%)

50%
(42%)

10%
(6%)

6%
(0%)

2%
(0%)

16. The school, through the use of time and
scheduling, provides time for planning and/or
collaboration.

0%
(20%)

46%
(67%)

8%
(5%)

22%
(6%)

24%
(1%)

17. Counselors interact with faculty on a regular basis
to identify appropriate interventions for students who
need additional support.

2%
(19%)

20%
(38%)

12%
(5%)

20%
(22%)

30%
(16%)

18. The school's programs address and meet the
needs of students with special needs (learning
disabilities, gifted/talented, English Learners, etc.).

24%
(27%)

44%
(49%)

18%
(8%)

8%
(10%)

6%
(6%)

19. Students use their four-year plan to select courses
that meet graduation requirements and support postsecondary and/or career goals.

14%
(28%)

36%
(51%)

26%
(9%)

16%
(11%)

8%
(1%)

20. The administration spends quality time in the
classroom and/or working with teachers on
curriculum and instruction.

2%
(19%)

30%
(48%)

26%
(5%)

20%
(24%)

22%
(4%)

21. The administration communicates across all levels
to ensure that staff is informed about program plans,
activities, and accomplishments.

8%
(30%)

40%
(51%)

18%
(5%)

12%
(9%)

22%
(4%)

22. When I need to talk with an administrator,
personally or professionally, I can do so with relative
ease.

36%
(52%)

34%
(41%)

10%
(3%)

6%
(4%)

14%
(0%)

23. The administration establishes/communicates
relevant, long-term and short-term goals for the
school.

20%
(34%)

44%
(51%)

14%
(3%)

4%
(10%)

18%
(1%)

24. The administration is highly visible and acts as a
role model for staff and students.

12%
(34%)

24%
(53%)

18%
(0%)

28%
(8%)

20%
(4%)

25. The administration acknowledges the value of
staff contributions to the school's educational

10%
(46%)

40%
(43%)

12%
(5%)

16%
(4%)

22%
(1%)

Statement
Monitoring and Assessment
10. Technology is used to support instruction.

Support for Academic Success

Leadership
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program, providing tangible and verbal recognitions.
26. The administration promptly resolves problems
and/or conflicts fairly and consistently.

8%
(32%)

42%
(46%)

24%
(6%)

12%
(11%)

14%
(4%)

27. The administration promotes shared decisionmaking and values input from the staff.

18%
(28%)

44%
(52%)

14%
(6%)

6%
(9%)

18%
(4%)

Strongly
Agree

Agree

No
Opinion

Disagree

Strongly
Disagree

28. The school provides students and staff with a safe
and orderly environment for learning.

18%
(29%)

70%
(58%)

6%
(3%)

6%
(6%)

0%
(3%)

29. Teachers contribute to maintaining a positive
school climate.

34%
(49%)

54%
(44%)

2%
(3%)

4%
(3%)

6%
(0%)

30. The overall campus appearance, buildings and
grounds are well maintained and in good repair.

20%
(25%)

62%
(61%)

4%
(1%)

8%
(9%)

0%
(3%)

31. The school promotes academic and co-curricular
achievement through honors, awards and other forms
of student recognition.

20%
(41%)

56%
(52%)

10%
(0%)

6%
(6%)

8%
(0%)

32. Discipline policies are consistently and promptly
enforced.

4%
(23%)

38%
(37%)

6%
(0%)

30%
(24%)

22%
(14%)

33. The overall school climate is marked by high
morale.

6%
(18%)

56%
(49%)

14%
(9%)

12%
(19%)

12%
(4%)

6%
(30%)

20%
(51%)

22%
(6%)

34%
(9%)

10%
(3%)

Statement
School Climate/Environment for Learning

Staff Development/Growth
34. Opportunities for extended professional growth
through conference/seminar attendance are provided
to the staff.
35. An opportunity to attend a conference/seminar
outside of the classroom was provided to me in the
last two school years.

Yes - 50%

No - 50%

36. Staff in-service opportunities are held at
convenient times to encourage maximum staff
involvement.

4%
(24%)

40%
(52%)

16%
(5%)

22%
(13%)

18%
(5%)

37. As a result of staff development, improvements
are made at the school.

12%
(18%)

44%
(51%)

22%
(8%)

6%
(19%)

16%
(3%)

38. Administrators link staff development with
curriculum and instruction.

12%
(20%)

44%
(54%)

28%
(9%)

4%
(9%)

12%
(5%)

39. Professional learning communities provide
valuable opportunities for inter-departmental
collaboration, WASC focus group discussions,
department planning, etc.

18% (28%)

40%
(52%)

22%
(9%)

12%
(6%)

8%
(3%)
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WVHS – Step Up to Writing Survey Results
This survey was given at a staff collaboration late-start meeting. 33 of the 66 staff members
took the survey.
SUTW Training
Statement

Yes

No

Blank

1. Have you been trained in SUTW?

22

6

5

Statement

1

2

3

4

5+

2. How many trainings have you attended?

15

7

3

1

1

Daily

Biweekly

Weekly

Monthly

Never

3. How often do you use SUTW?

7

11

9

3

2

4. How often do your students use SUTW to write
paragraphs?

3

10

11

6

1

5. How often do your students use SUTW to write
Focus Notes summaries?

5

4

12

2

8

6. How often do your students use SUTW to write
essays?

0

4

2

17

6

Very
Comfortable

Comfortable

Somewhat
Comfortable

Uncomfortable

Very
Uncomfortable

7. How comfortable are you explaining SUTW to
your students?

5

14

6

4

1

8. How comfortable are you assigning SUTW
assignments to your students?

7

15

4

4

0

9. How comfortable are you grading SUTW
assignments?

6

13

7

3

1

SUTW in the Classroom
Statement

Statement

Instruction has
greatly
improved.

Instruction has
improved.

No change

Instruction is
worse.

10. What impact has SUTW had on writing
instruction on our campus?

3

25

1

1

11. What impact has SUTW had on students’
writing skills on campus?

4

25

0

0

12. What impact has SUTW had on test scores on
campus?

3

22

1

1

Statement
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Staff Members were given open response prompts to give their suggestions to improve the
implementation of Step Up to Writing at WVHS. Their responses have been typed as written.
SUTW Future Implementation: Please respond in the box provided. Feel free to write on the back as well if needed.
14. What areas would you want to have further training in?
 Grading consistently and faster so I can be more comfortable in assigning more writing.
 none
 Need very specific examples.
 moving from paragraphs to essays, stacking versus stretching
 Math SUTW
 grading and refresher on note taking
 SUTW process. Need initial training
 Any and all areas
 Extended training on how to us SUTW in Math.
 Not / Ap. in my class
 refresher (training on implementation) - it's nice to see and hear how others are incorporating SUTW
 None needed.
 templates
 Writing and setting a "wall."
 I want to be trained - I teach SH students, How can I use this with my students?
 Focus Notes training
 Data director and doing grades with it.
 Paragraph to essay
 SUTW in general and examine the differences between English and Social Studies essays
15. What are areas of concern about SUTW for you in your classroom?
 Structuring my writing assignments to SUTW. I don't always think in SUTW when I assign writing,
 none
 fitting in with curriculum
 students don't seem to understand how to stretch to essays (they stack)
need work on thesis
 Admin/Counselor support in classroom
 My kids are lyiing on the floor to write and take notes.
 It's hard to write daily in music class as we are already crunched on time to learn our music. Need ideas to
help accomplish both.
 improving body paragraphs (citing sources, evidence, etc.)
 Not / Ap. in my class
 classroom rubrics and materials (color scheme)
 the summaries are super generic - low level thought
 having enough time to grade the SUTW with 45 students per class
 No concern
 Transition from Focus Notes to SUTW students are writing in shortened almost abreviated form (need to get
them to expand)
 Poster or PPT on difference between star ideas (Y) and dashes (R).
 not enough known about program
 Can the SUTW be used to develop verbal skills/ communication skills?
 Additional ideas or Topics for students to write about
 Too formulaic…teaching to the middle.
 The freshmen are very low academically in writing strategies (developing main ideas and using/ developing
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supporting ideas).
I do some in English and most in Spanish. No concerns.
Grading w/ big class sizes.
time consuming
That, for the sake of someone's program, the students lose their teacher and instruction time.
The time to "do it right."

16. How would you like to see SUTW further implemented in your classroom?
 More and better writing
 differentiate for high level students
 more consistency
 emphasize moving from paragraph to essays (I just do essays)
how to use evidence in SUTW
 That's what I need you for!
 I'd like to see individual classrooms for all PE teachers closest to the gym that can seat 65+ students
 Note sure how but would like to use it more.
 Not / Ap. in my class
 I need to make ita weekly activity - just need to plan for it
 If I had smaller class sizes, I would assign more writing - but its tough to grade 200 essays - you know?
 coordintaion on trimester SUTW essays/projects with other departments
 N/A
 Poster or PPT on difference between star ideas (Y) and dashes (R).
 in writing
 AOK for now!
 It's fine.
 Students being more creative with their writing.
 visuals in color and laminated
 I would not.
 help making a wall
17. How would you like to see SUTW further implemented at WVHS?
 I'd like to see it more widely spread into the culture of the school.
 more consistency
 Alignment between grade levels on the "level" of SUTW
ex. paragraphs = freshman
essays = sophomores
 English supporting math!!
 Everyone being held accountable for teacing SUTW
 Not / Ap. in my class
 rubrics and similar grading
 Ensure that ALL are participating.
 Continue w/ Focus Notes and writing in all classes.
 not enough known
 People who teach non-English subjects feel it is an imposition on their time. I would like to see that mind-set
modify or change.
 Common grading practices between all teachers.
 visuals in color and laminated
 I would not.
 everyone should be doing it, freshmen learn it and know that it's required so that it becomes part of the
culture
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Chapter II: Student/Community Profile –
Overall Summary from Analysis of Profile Data
We have seen significant changes in many aspects of our school from student enrollment and
staffing to test scores. Overall, WVHS has seen a significant decrease in student enrollment and
accordingly, a decrease in school staffing (Figure 4 and Table 1.7). The number of assistant
principals and counselors has decreased due to enrollment and budget issues. (Table 1.18)
State budget issues have also affected the number of both certificated and classified staff to
decrease (Table 1.18). A huge shift in demographics over the past five years is another
significant change that the school has experienced (Table 1.8). Demographically, Hemet as a
whole and WVHS specifically have experienced changes that reflect a shift in our student body.
Test scores have changed overall. WVHS has experienced a 34 point growth in its API over the
past five years (Table 1.27). There has been more of an emphasis on effective teaching and
professional development and therefore new strategies are being used that engage students
and prepare them for the 21st century.

Strengths (as shown by the data)


CTE articulation with the local community college and the involvement the charter
middle school



Counselor parent nights offered several times a year



Fine Arts involvement with the community



English Language Learner (EL) parents involved in English Learning Advisory Committee
(ELAC) meetings



Large number of EL students have been reclassified over the past five years (Table 1.9)



Increasing enrollment of students in the AVID program and a large number of AVID
students receiving scholarships (Table 1.14)
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Increased percentage of participation in athletics even though school enrollment has
decreased (Table 1.15)



API growth over the past five years (Table 1.27)



Increase in percentage of students scoring advanced or proficient on the English CSTs
and a decrease in the percentage of students scoring below basic or far below basic
(Tables 1.30, 1.31, and 1.32)



Consistent increase on the Social Studies CST in regard to students scoring proficient or
advanced (Table 1.33 and 1.34)



Science has seen a growth in the percentage of students scoring proficient or advanced
on CSTs in recent years (Tables 1.42, 1.43, 1.44, 1.45 and 1.46)



The advanced placement (AP) pass rate has increased along with the percentage of
students scoring “exceptional scores” (4/5) (Tables 1.52, 1.53 and 1.54 and Figure 29)



Higher percentage of students completing a CTE program and receiving a certificate
specific to the CTE pathway they have chosen (Table 1.5)



African American students (who dropped significantly in 2010-2011) increased their
scores in 2011-2012 (Table 1.27)



Special Education students had a double digit growth on the CST last year (Table 1.27)

Areas of Growth (as shown by the data)


Low number of computers available for student use (Table 1.3)



More parent involvement needed currently (PTA, training programs, etc.)



Low percentage of EL students scoring advanced on the CELDT (Table 1.11)



Ratio of students to counselors has increased (Table 1.20)



Average class size has increased along with per pupil ratio (Table 1.18)



High truancy rate (Table 1.24)



Declining graduation rate (Table 1.26)



Not meeting API growth targets the past four years (Table 1.26)
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High percentage of students scoring below basic or far below basic on the math CST
(Tables 1.35, 1.36, 1.37, 1.39, and 1.40)



CAHSEE proficiency scores have declined over the past four years (Tables 1.49 and 1.50)



Significant percentage of students receiving Ds and Fs (Tables 1.16 and 1.17)



Low number of 12th graders taking the SAT (Table 1.55)



Small number of graduates completing all UC required courses (Table 1.59)



Percentage of students meeting fitness criteria on the Healthy Fitness Zone Test has
decreased (Table 1.60)



After a significant jump on CSTs in the 2010-2011 school year, EL students had a drop in
their scores in the 2011-2012 school year (Table 1.27)

Critical Academic Needs
After reviewing the data as both a leadership team and as a staff in our Focus Groups and Home
Groups, a few areas of concern regarding student achievement arose. The staff reviewed data
from CSTs, CAHSEE, D and F rates on semester report cards, and reflected upon the overall
culture of the school. Based on this information, the staff identified three critical academic
needs and consequent goals:
 Goal 1: Continue to implement a schoolwide instructional model that focuses on writing
strategies.
 Goal 2: Students need to be able to demonstrate mastery of academic content and are
aware of their own progress.
 Goal 3: Improve computational skills among Algebra I students.
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List important questions that have been raised by the analysis of the student
performance, demographics, and perception data:
1.

How can the school increase its CAHSEE proficiency rate and continue its rise in API
growth?

2.

As a staff, how can we address the need to decrease the percentage of Ds and Fs that 9th
and 10th graders are receiving in their courses? What instructional and motivational
strategies need to be implemented to ensure that this occurs? Is there any professional
development that could help teachers with motivation and engagement of all students?

3.

What processes can we put in place to ensure that EL students are achieving at a higher
rate on not only the CELDT, but also the CAHSEE and CSTs?

4.

How can the staff continue to implement and increase the quality of writing across all
subjects?

5.

What steps can be taken to involve parents and students more in their students’ learning
and the monitoring of their progress?
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Chapter III: Progress Report
Significant Changes/Developments
Since the 2007 WASC visit, West Valley High School has experienced significant changes. These
changes have had a tremendous impact on the school.

Economy and School Enrollment
During the housing boom of 2006, Hemet grew tremendously due to the affordable housing
and a low cost of living. During this time, the student enrollment at WVHS was 3,348 and the
school staffed 115 certificated teachers. However, since the current economic downturn, WVHS
experienced significant change as families moved out of the community. This change began
soon after the last WASC self study occurred. In addition to the economic crisis, a new high
school opened up in Hemet at the same time which caused WVHS’s enrollment and staffing to
decrease even further. During 2007-2008, WVHS’s student population was 2,551 with 99
certificated staff members and 71 classified staff members. In the 2012-2013 school year, the
student population decreased to 1,849 students with 71 certificated staff and 69 classified staff
members. Despite student enrollment decreasing, class sizes have continued to increase over
the past few years with many classes reaching 40 or more students.

Staffing (District and Site)
WVHS and Hemet Unified School District have both experienced significant changes in regard to
administration and staffing since the last WASC visit in 2007. HUSD moved sites and built a
brand new district office site which includes a professional development center with
conference rooms, computer labs, and a curriculum library. The district also hired a director of
assessment and accountability who has significantly changed the way schools look at their
assessments. In addition, HUSD hired its third superintendent in six years during the 2012-2013
school year.
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At the site level, since the last WASC visit WVHS has had two principals and ten different
assistant principals. WVHS has also changed office managers three times and hired a new plant
manager. Librarians were also eliminated from all high schools, while the counseling ratio went
from 400 to 1 to 600 to 1. Currently, WVHS services our entire student body with three
counselors. Some classified staff also had their hours cut.

Professional Learning Community (PLC) Training
In 2009-2010 WVHS started a PLC cohort that included all the department chairs along with the
principal and assistant principals. The PLC training was a three-year process with the majority
of the cohort members remaining the same with a few changes occurring when department
chairs stepped down or retired. The PLC training provided a venue for the leadership team to
meet off campus several times a year to discuss the school and its vision. In addition, each
school was required to fill out a progress monitoring form at each meeting to assess what the
school had accomplished since the last meeting, what they had learned about themselves, and
what challenges they faced. It provided an insightful evaluation that allowed the school to
continually monitor itself and celebrate its successes.
Most importantly for the school, the PLC training focused on collaboration strategies and tools
to best conduct meetings and hold discussions. These tools include setting norms by all groups
including parent and staff meetings, setting agendas that value people’s time, and different
methods for assuring all voices are heard on campus. One of the most powerful strategies that
the cohort walked away with was Ordered Sharing. This is a strategy that ensures that every
voice in a group is heard and that no one member is allowed to monopolize the time. It
provides a safe, orderly forum for discussion, feedback, and questions. WVHS now uses
Ordered Sharing at almost all of its department and staff meetings.

Data Teams
At the beginning of the 2011-2012 school year HUSD decided to discontinue the use of pacing
guides and incorporate data teams throughout the entire district. Before this, pacing guides
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determined a teacher’s curriculum and instruction. Now, assessment data drives instruction.
Elementary schools have a data team for every grade level while middle and high schools have
data teams for all core subjects for each grade level. Through course-alike data teams, teachers
meet to review their pre-common formative assessment (pre-CFA) and based on their students’
results they create SMART goals for their students. These results and goals help to drive the
instruction for that particular priority standard. A research-based teaching strategy is then
agreed upon by the team along with the frequency and duration that the strategy will be
implemented. This process has impacted instruction in the core subject departments allowing
teachers to collaborate and share ideas of effective teaching strategies. After the instruction
has taken place, a post-CFA is administered and teachers then discuss the effectiveness of their
teaching strategy based on student scores. Plans are then made for next year to either
continue using this strategy (if it was effective) or to try another strategy. Enrichment and
intervention plans are then established for the following week(s) in order to ensure all students
understand the subject matter. Data teams have affected WVHS in that they have given
teachers more professional freedom than before and they have allowed for more collaboration
and discussion among staff members about student learning and understanding. WVHS
included all their Special Education teachers in the course appropriate data teams. This has
proven extremely successful when it comes to sharing best practices. Conversations in data
teams have centered on rigor and clarity for all students.

Late Start Collaboration
WVHS has experienced change when it comes to late starts and collaboration time. During the
2009-2010 and 2010-2011 school years, WVHS voted for a site level Memorandum of
Understanding (MOU) and as a result had late starts every other Wednesday for two years.
These late starts were spent holding staff meetings and department meetings. Teachers were
not required to meet after school because the meeting times were embedded into their work
day. The site staff chose not to vote for a MOU for the 2011-2012 school year so staff members
only met twice a month after school for an hour. Data team collaboration had to occur during
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the school day so core subject teachers were given six release days during the year to meet and
collaborate.
A district-wide MOU did pass for the 2012-2013 school year and late starts are now occurring
every Tuesday. This is the first time all sites in the district have had a common collaboration
time. These weekly late starts are used for administration meetings, WASC focus groups,
professional development, and Data Team meetings.

Step Up to Writing/Focused Note-Taking
The schoolwide implementation of Step Up to Writing and Focused Note Taking (previously
known as Cornell Notes) has drastically changed the academic culture at WVHS. During the
spring semester of 2011, after all credentialed staff members had been fully trained in both
concepts, the principal asked all departments to add a writing category to their gradebook. In
some cases this percentage was small (5%) and for other departments it was larger (up to 30%),
but all departments participated. This was the first time subjects such as physical education
and science included a writing grade for students. As a result, WVHS has seen a dramatic
improvement in the quality of writing in both the general education and the Special Education
classrooms based on CST scores and the evaluation of student work. In addition to writing, the
agreed upon note taking system at WVHS became Focused Note Taking. As an AVID National
Demonstration School, WVHS has implemented as many AVID strategies as possible. Now
students are taking notes in the same manner in all their classes. Having a unified system has
made note taking much more meaningful and relevant for students. The 2011-2012 school year
was the first full school year where writing was expected in all subject areas on a weekly basis
and Focused Note Taking became the note taking system that teachers were using in order to
provide consistency for students. Both a Step Up to Writing and a Focus Notes-Cornell Style
resource page have been added to the student planner. With only one year of implementation
under way it is difficult to assess how much of an affect has been made on the students, but
WVHS is optimistic that student achievement and writing skills will dramatically increase .
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2007 Action Plan Items from the WASC Review Committee Report
Revise the comprehensive Language Arts program to improve student achievement.
PLC Model
After the department chairs went through several years of PLC training, those strategies are
now being used in the Language Arts department. Strategies such as Ordered Sharing (a fair
and organized manner to communicate ideas and make sure everyone is heard), progress
monitoring sheets to keep the department accountable, and the sharing of best practices are
being used to improve student achievement. Teachers are collaborating more than they ever
have and it has translated into student success in many areas.

Data Teams
After several years of adhering to district pacing guides, in 2011-2012 the district gave teachers
more professional freedom by instituting the use of Data Teams to drive instruction. This has
caused instruction to be driven by data that identifies student needs in the classroom instead of
by a prewritten pacing guide. Teachers develop a pre-CFA to assess where students are at the
beginning of a unit of study to tailor instruction for their different needs and then administer a
post-CFA at the end of the unit to assess whether students achieved the knowledge necessary
or not. If they did, they move on to an enrichment activity; if not, they receive a re-teaching
lesson or two to ensure they do not get left behind. This has proven to be very helpful in
differentiating instruction for EL, Special Education and GATE students as they work at different
paces.
Through the Data Team process the English department also realized there was a need to revise
the research units across all grade levels. The department met in May of 2012 and came up
with a more concrete process that creates uniformity among grade level classes and is aligned
and builds cumulatively from one grade to the next.
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Step Up to Writing
All English teachers have been thoroughly trained in how to effectively implement Step Up to
Writing in their classrooms based on what grade level they teach. English teachers take several
days during the second week of school to teach (especially to incoming 9 th graders) or review
(for seniors) the Step Up to Writing principles. Once these lessons have been taught, the rest of
the school can then start to incorporate Step Up to Writing into their courses as the students
have a general foundation and knowledge of the program. Step Up to Writing in English (as
well as schoolwide) has created a more academic and rigorous environment at WVHS and is
improving student success in writing and directly relates to one of the school’s critical academic
needs.

Develop a comprehensive Mathematics program to improve student achievement.
Data Teams
Like the English Department, the Math Department is also using Data Teams to drive
instruction. They currently have two teams, an Algebra I team and a Geometry team. They give
weekly quizzes with skill reviews that overlap each week. For example, one week they will have
five questions and the next week they will have five new questions, but will include review
questions from the previous week. This spiral technique is beneficial because students are
constantly receiving a review on past standards. They are no longer using a preconstructed
pacing guide and instead use the Data Team process to plan their curriculum. They have had
success with their reteaching and enrichment piece. Funding has been provided to hire a math
substitute teacher who, in the last week of the unit, will take all the students who were
proficient or advanced on their post CFA and do an enrichment activity with those students.
The math teacher will then take his or her students who were not proficient and provide a
reteaching unit for them to ensure they master all the standards and they are retested.
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Algebra I/Geometry Placement
At the start of each school year, counselors and math teachers look at the previous year’s CST
scores and grades to place students in the correct math class. By using this data to place
students, it ensures that they are put in the correct class based on their skill level.
For ongoing or continuing students, counselors receive teacher recommendation towards the
end of school year and then after grades have posted to transcripts the counselors place
students into the next level course based on the recommendation from their teacher. The
counselors look at students on a case by case basis regarding placement in Geometry Skills
(which currently services approximately 70 students) or Integrated Math based on semester
grade below a "C".

Provide student support schoolwide to meet the academic and social needs of West Valley’s
diverse student population.
EL Program
After appointing a new EL Coordinator the entire EL program has gone through a very
successful transformation. The new coordinator has a release period in her daily schedule to
work on EL related tasks. She not only works on the reclassification paperwork and monitoring
sheets, but she also meets with every EL student several times throughout the school year to
discuss their current CELDT level, their goals for reclassification, their high school goals, and
many other topics. This provides a personal connection with the EL students and has led to
more students being reclassified as RFEP than ever before. English Learner Advisory
Committee (ELAC) meetings for parents are also held quarterly throughout the year. In
addition to these EL services, teachers are now using a curriculum program called English Now
in all ELD classes. This program is especially designed to help English Language Learners who
are trying to become proficient in English.
Two teachers per core department were also trained in the 2011-2012 school year in
Differentiated Instruction. This training was hosted by Riverside County of Education. During
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the 2012-2013 school year all four core departments were pulled out for a half day to go over
differentiated strategies.
Hemet Unified also hosts an annual Posada (a Christmas event) in December. WVHS has a
booth represented there and ELAC parents provide food to sell. The profits of this event are
used to pay for a college field trip for some of the EL students.

Special Education Program
Special Education teachers are also a part of using Focused Note Taking and Step Up to Writing.
Focusing on these two instructional methodologies have helped Special Education students
tremendously with their organization when taking notes and writing paragraphs and essays.
Special Education teachers are a part of general education data teams on a consistent basis.
This has proved to be great professional development as these teachers are sometimes coming
into general education classes to observe teachers and are learning strategies that they can
take to their own classrooms. More writing is happening at a much higher level in Special
Education classes as a direct result of the expectations that Step Up to Writing is implemented
in all classrooms on a weekly basis. More Special Education students have passed the CAHSEE
than ever before as well.
WVHS appointed a Special Education Support Teacher who is now in charge of overseeing all
IEPs on campus. This has been very beneficial as it allows the other Special Education teachers
to focus more on the students and their needs while the support teacher is able to handle the
paperwork and make parent connections.

Clubs/Organizations
WVHS started the 2012-2013 school year off with its First Annual Club Rush during the first
week of school. This gave students an opportunity to see what clubs and sports WVHS has to
offer. WVHS currently has 34 clubs which range from the Black Student Union (BSU) to the Yes I
Can Program which promotes the social inclusion of students with disabilities. They also
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include a drill team club, Christian club, and much more. WVHS also offers students with
leadership skills clubs such as Link Crew and Student Leadership. In addition, students are given
the freedom to start their own clubs on campus as long as they have a written, approved
constitution and they have a staff advisor.

Link Crew/Leadership/After-School Tutoring
WVHS had had Link Crew for many years and it has been very successful. Link Crew is a
program that recruits upperclassmen to mentor and help the freshmen acclimate to high school
and to be successful. In the 2012-2013 school year, Link Crew has become even more involved
with the freshmen. The coordinators and their Link Crew leaders are hosting several freshmenonly after school activities and they are incorporating some of the at-risk freshmen into the
leadership program which hosts Unity Forums throughout the year. In addition, Link Crew
advisors have organized the schoolwide after-school tutoring program. They utilize Link Crew
leaders as well as AVID college tutors to assist students in all subjects. This tutoring program
runs every day after school in the library and is overseen by a different teacher each day.
Teachers volunteer their time to supervise this daily tutoring.

AVID
The West Valley High School AVID (Advancement Via Individual Determination) Program began
in 1997 with twenty-five students. Since that time, the school has continually increased its
enrollment to its current level of 434 students and became a National Demonstration School in
2009. West Valley AVID is a ninth through twelfth grade program that prepares students for
four-year college eligibility. It targets students in the academic middle, B, C, and even D
students, who demonstrate the ability and desire to succeed in rigorous college preparatory
courses. Students are identified as potential AVID members by their ability, desire and
determination. Also, they often are a member of a historically underrepresented group unlikely
to attend college. In addition to these classes, WVHS has recently instituted a new class: an allboys AVID class. The all-boys AVID class was created for only freshmen boys. This class is
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taught by a male teacher and is meant to provide the boys with a structured environment
where they can focus on their academics. During the 2011-2012 school year, WVHS looked at
these students’ GPAs after their 8th grade year and again at the end of first semester of their 9th
grade year and overall their GPAs increased more than a point. This class is very motivational
for these young teenagers.

Common formative assessments need to be tied to standards in other core areas such as
Social Studies and Science and guide instructional best practices conversations during PLC
time.
All departments are involved in course data teams. The English, math, science, and Social
Studies departments are in their second year of full implementation. The purpose of these data
teams is to choose priority standards for each course, unwrap them to fully understand their
rigor, and then create common formative assessments to evaluate the students’ understanding
of the subject matter before and after instruction. Teachers use the same formative
assessment based on which course(s) they are teaching. Common formative assessments are
uploaded onto Data Director (the district’s data program) where results can be accessed by
teachers, administration, and district personnel. Release time is also given to teachers
throughout the year to meet and go over the assessment data. These meetings give teachers
the time to discuss their results, best practices, and plan strategies for reteaching/enrichment.

Continue the self-study process.
WVHS has made a huge effort to incorporate the self-study process into everyday life at the
school through staff meetings, e-mails, and the updating of data and school information. WVHS
has never had the same WASC coordinator for more than one term, so the hope is that there
will be more consistency this time around and leading to the next WASC visit. The goal is to
review the report each school year and make the necessary adjustments. The PLC training that
the department chairs and administration attended has proved to be extremely helpful in
setting up staff collaboration and discussions around the WASC process. In addition, several
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WVHS staff members have been members of visiting WASC committees to other schools and
offer insight into the overall process. WVHS now has several different processes in place
including two WASC coordinators with common release time to successfully continue the WASC
self-study process not only this year, but in the years to come.

2010 Action Plan Items from the WASC Midterm Review Committee Report
There is a need for a formal school-wide system for incorporating the ESLRs into the
curriculum and developing a measurable assessment process for determining the
effectiveness of the ESLRs.
ESLRs
The former Expected Schoolwide Learning Results (ESLRs) were not measurable or as “kid
friendly” as the staff would have liked, so over the course of several collaboration meetings, the
staff created ESLRs that reflect the school’s goals and aspirations for students. After several
revisions and discussions, the new ESLRs were formed:
Writing across the Curriculum


Step Up to Writing in all subject areas



Step Up to Writing training for all staff members (administration, teachers,
counselors) as well as refresher trainings throughout the year



Rigorous Curriculum Design Training which will encompass writing along with the
new Common Core Standards in classes for implementation in the 2013-2014 school
year

Variety of Opportunities


Academics – AVID, Honors/AP, Special Education, ASB, electives, Agriculture
(theatre, multimedia, band, choir, art, culinary, ROTC)



Athletics – 22 sports offered (girls and boys)



Clubs -Yes I Can, Link Crew, AVID, Student Leadership, Art Club, etc



CTE classes



FFA
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Higher-Level Thinking


ACT/SAT scores



AP/Honors enrollment and pass rate



Data Team collaboration



DII Instruction with Blooms Taxonomy



Focused Note Taking (includes essential question, multi-level questions, and a
summary)



Honor Roll



Rigorous Curriculum Design training to implement the new Common Core Standards
along with units of study



Socratic Seminars



Step Up to Writing

Successful Students


Academic Decathlon



Agriculture



API



ASB



Athletics



AVID – Scholarships and college acceptances



CAHSEE /CSTs



Fine Arts



Gradation rate



Link Crew



Off campus success – military and careers



ROTC



Student Leadership – Unity Forum



Yes I Can program
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MSJC articulated classes

1. To publicize the new ESLRs, the ASB director formatted the daily bulletin to include a
category for each ESLR. For example, any athletic or fine arts audition information goes
in the Variety of Opportunities section of the bulletin.
2. The new ESLRs are posted in the student planner which every student receives during
the first triad of school.
3. Teachers were encouraged to create “ESLR Walls” in their classrooms divided into four
categories to represent each ESLR along with student work, examples, newspaper
clippings, etc. Walls are also being created in the office, library, and staff room.
Teachers also participated in an ESLR Wall Competition where they competed for the
best wall which was judged by community members including the chief of police, a
dispatcher, a parent, and a retired police of chief and coach.

Create a formal plan to implement professional development training that supports the need
for developing literacy strategies and numeracy skills that utilize resources including
technology.
Professional Development
Professional development has become a priority at WVHS. Along with district academic
coaches, the school’s administration and leadership team also felt that in order to achieve the
highest level of buy in from the staff, it would be best to have site teachers and administrators
provide professional development whenever possible. WVHS was fortunate in 2009-2010 to
hire an assistant principal who was a district academic coach for eight years.
1. In 2008 SMART Board training was provided by the district to those teachers who taught
strategic math and English courses. These classes were provided with SMART Boards as
an engagement tool for these specific students.
2. In 2009, Step Up to Writing trainings were provided to the English and Social Science
departments. These trainings were conducted by the district academic coaches. In
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2010, the WVHS English Department chair and assistant principal provided a Step Up to
Writing training to the rest of the credentialed staff along with follow up refresher
trainings for the English and Social Science departments. The trainings were conducted
on campus and staff members were given real student examples provided by the English
Department. Math has a refresher training coming up this school year.
3. Also in 2010, Focused Note-Taking trainings were provided during an after school
meeting to credentialed staff members. As an AVID National Demonstration School,
WVHS implements AVID strategies schoolwide. These trainings were presented by AVID
teachers and took place in classrooms using SMART Boards. Teachers were given
templates and examples of this note taking strategy, and they were trained on how to
incorporate Step Up to Writing concepts into the Focus Notes template so that students
can then use their notes to write organized and coherent compositions.
4. Direct Interactive Instruction (DII) training was also provided in 2010-2011. This training
focused on teaching strategies that were more engaging for students. A district coach
provided the first training while an assistant principal provided a follow-up training.
5. In 2011-2012, Riverside County of Education (RCOE) provided Differentiated Instruction
training for two teachers per core department for each high school and middle school in
the district. The training focused on strategies to best help English Language Learners.
It also included classroom visits by the trainer along with debriefing meetings with the
teachers and administrators. This training continued through the 2012-2013 school year
with a half day training for all core department members.
6. During the 2009-2010 and 2010-2011 school years, WVHS had late starts every other
Wednesday. This allowed for the staff to not only have their staff and department
meetings, but also to receive staff development. The MOU did not pass during the
2011-2012 school year so staff members could only meet twice a month after school.
Another MOU passed for the 2012-2013 school year and, as a result, late starts are
occurring every Tuesday during which collaboration and professional development are
taking place.
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Improve student achievement as measured through grades, CAHSEE pass rate and CST scores
and reclassification.
Student Achievement – Grades
WVHS saw and continues to see a tremendous need to improve student grades and
achievement in their academic courses.
1. Data Teams were put in place to ensure students understand the key concepts (priority
standards) for each of their core classes. Teachers develop Common Formative
Assessments (CFAs) to administer to students before and after instruction. Standards
are unwrapped to ensure understanding of rigor and a focus is put on academic
vocabulary to ensure student understanding. The results of assessments are then used
to provide reteaching and enrichment activities for students and in some cases
improving grades.
2. Measures of Academic Progress (MAP) testing is used to identify students’ learning gaps
and provide a tailored instructional program to meet their individual needs in both
Language Arts and math.
3. The math department uses a spiral approach to instruction, moving students to
different classrooms once a unit to reteach standards that have not been mastered or to
provide enrichment to those students who have mastered the standards.
4. Some teachers offer Saturday School to students where they can come in and make up
assignments, work on work missed due to absences, get extra help, or participate in
other academic activities.
5. APEX is also being used to help students recover credits for classes they may have failed.
APEX is a computer based program that offers courses for students to take via the
computer.
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6. WVHS realizes there is still a need to implement/create programs and interventions to
help students who are failing in their academic courses. This has been a topic of
discussion at every leadership meeting.
Student Achievement – CAHSEE/CST
Efforts have been made to improve CAHSEE and CST scores in all student groups at WVHS. The
school as a whole has made an exerted effort to exit Program Improvement Status.
1. CAHSEE prep Saturdays are offered to all students, but specifically to current
sophomores and to seniors who have not yet passed the CAHSEE.
2. In 2009 each assistant principal was assigned a group of 20-30 students who were taking
the CAHSEE that year. Each AP would call home 1-2 times per triad to contact the
students’ parents. The APs would also meet with their group of students several times a
triad to motivate the students. They even bought team t-shirts and gave out prizes to
the students for attending review sessions. After the CAHSEE was given and the results
were in, there was a huge celebration to honor all of the students’ hard work. One
assistant principal had 34 total students on her team and out of those, 31 passed the
ELA portion of the CASHEE and 29 passed the math portion.
3. Review books such as Measuring Up are used in English classes sporadically through the
first semester and then daily as the testing dates approach. In the past, the English
Department has given a practice CAHSEE essay and recruits teachers from other
departments to rubric score the essays so students receive immediate feedback on their
writing. Special Education students are placed in Study Skills classes which also use
Measuring Up to help review key concepts.

Student Achievement – Reclassification
In order to best service the school’s English Language Learners, a new EL Coordinator was
appointed. The new coordinator has made strides in reclassifying many EL students and
communicates regularly with their families.
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1. The coordinator hosts quarterly ELAC meetings which include topics such as computer
training for Aeries, cyber bullying, graduation requirements, child welfare and
attendance specialist resources available at the district office, attendance policies and
procedures, the master plan for English Learners, language census results, and
reclassification and CELDT data analysis. At the end of each meeting, time is allotted for
the parents to have a one on one discussion with the coordinator regarding their
student’s transcripts and grades so they are continually aware of their student’s
academic progress.
2. The coordinator is given a release period during the school day to focus on paperwork
and to meet with students. The coordinator meets with every EL student multiple times
throughout the year to discuss their current EL placement level and to talk to them
about the criteria for becoming reclassified. The goal of these meetings is to motivate
students to put forth their best efforts to improve their CELDT levels or to become
reclassified.
3. At the end of the year the district hosts a celebration for all EL students who have been
reclassified during the school year.

Assessment data needs to be analyzed by all staff in order to identify student skills and areas
of needed improvement so that curriculum can be modified, instructional strategies adjusted
and resources allocated. Build formal teacher collaboration time into the school day to help
facilitate the process.
Assessment Data
In order to effectively analyze assessment data, the district implemented the use of Data Teams
for every school. WVHS has a data team for each subject and also for each grade level or
course taught in the core subjects (i.e. English 9 team, Algebra I team, Biology team, etc.)
1. During the 2011-2012 school year each core department was trained in the Data Team
process by district coaches. This training included how to set norms, assign jobs to team
members, identify priority standards, create pre and post CFAs, choose an effective,
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research-based teaching strategy, and develop reteaching and enrichment activities for
students after the unit of study.
2. Most of the credentialed staff has been trained in how to use Data Director which is the
system that the district uses to access testing data. It is also used to create
assessments, scan results, and analyze data. Teachers can view district and site-created
assessments and can even view their own classroom assessment data on Data Director.
A teacher can put in his/her own test onto Data Director, print answer sheets,
administer the tests, and then scan the sheets again to collect the data and then
disaggregate it in any way he/she wants. CFAs are scanned into Data Director so results
are easily accessible and can then be viewed at Data Team meetings.
3. The use of Measures of Academic Progress (MAP) testing started during the 2011-2012
school year and is continuing this year. All 9th graders are tested at the beginning of the
year and trained teachers are able to use the results to assign an individual learning
program to help those students move forward in English or math. MAP classes were
also started during the 2011-2012 school year and are continuing this school year. Atrisk 10th graders are put into specific computer-based classes during the day and either
work on math or English interactive lessons based on their initial test results to help
bridge the learning gap in their area of need.
4. Because Common Core standards are being implemented nationwide in the 2013-2014
school year, the district has created a Rigorous Curriculum Design (RCD) committee that
is composed of 2-3 teachers per school. This committee met four times during the
2012-2013 school year and will meet 18 times during the 2012-2013 school year to
create rigorous units for Math and English. These units will include assessments that
will help guide teacher instruction. The plan is to pilot a unit in the spring of 2013 and
then implement the units district-wide in the 2013-2014 school year.

Formal Teacher Collaboration Time
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Built-in collaboration time at WVHS has been a work in progress. During the 2009-2010 and
2010-2011 school years, WVHS had late starts every other Wednesday with school starting an
hour later than normal on these days. This allowed for the credentialed staff to not only have
their staff and department meetings during their work day, but also to receive staff
development. The MOU did not pass during the 2011-2012 school year so staff members only
met twice a month at regularly scheduled after school staff meetings. An MOU passed for the
2012-2013 school year and late starts are now occurring every Tuesday. Each month the topics
for two of these meetings are decided by administration. One of the meetings is reserved for
Data Teams and the other is teacher directed. If there is a fifth Tuesday in a month it is used for
teacher preparation.

New approaches are needed to increase the parental role and refine the four year plan:
Provide parents and students with the tools to more fully explore post-high school options.
Increase Parental Role
Increasing the role that WVHS’s parents have in their students’ education has been an on-going
struggle. Programs and websites designed to increase parental engagement have come and
gone, but there still seems to be a need for increasing the parental role at WVHS.
1. In 2005-2006 WVHS first implemented the use of Edline as a website that teachers used
to post grades, assignments, upcoming due dates. Staff was also able to contact via
parents/guardians via e-mail. Parents and students also had their own access to Edline
and could view grades and assignments whenever they wanted. This program was
instrumental in increasing the parental role at WVHS.
2. Because of financial reasons WVHS had to stop using Edline at the end of the 2010-2011
school year. The entire district then adopted the Aeries program which still allows
teachers to post grades, but the calendar option is not as user friendly as Edline’s.
Aeries does, however, allow parents to view grades and their student’s attendance. It
also allows a teacher to e-mail a parent(s) directly from the Aeries website and for
parents to do the same.
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3. Parentlink is an auto dialer service that allows phone messages to be sent to parents
about upcoming events and other important announcements throughout the year.
4. The EL coordinator holds quarterly ELAC meetings where she gives the EL parents
important information about reclassification and she provides guest speakers to discuss
topics ranging from cyber bullying to college acceptances.
5. 8th Grade Parent Night is a night during the spring semester when parents of incoming
9th graders can come and meet the administration and counselors. Booths are also set
up for each sport and club that WVHS offers so that parents and incoming 9 th graders
can sign up for any activities that may be of interest to them.
6. This year the counselors are implementing a series of parent nights. The first was during
Back to School Night where they had an informational booth set up that featured fliers
and information about the upcoming College Night, Military Night and Vocational
Education Nights. Throughout this year they will have an auto dialer and announcement
for each night in an effort to provide parents with information about each of these postsecondary options. The College Night, which took place in the fall of 2012 was a huge
success with many parents coming out to learn how to better prepare their students for
college.
7. Back to School Night and Open House are two nights during the school year when
parents are able to meet the teachers and staff. These parent functions are also
excellent opportunities to engage in what their students are learning in their classes and
discuss their student’s progress thus far.
8. School Site Council (SSC) meets four times a year and includes parent members.
9. AVID teachers and counselors host four FAFSA parent nights a year along with an AVID
parent signing night.
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Four Year Plans/Post-high School Options
In addition to being able to meet with counselors throughout the school year, a four-year plan
worksheet is also posted on WVHS’s website in the “Counseling” section. It provides a place for
students to plan their four years at WVHS. Counselors also give four-year plan presentations to
all freshmen in their first year. Also, in March of each school year, the counselors meet with
every student individually to discuss their progress and recommend courses for the following
year. High School 101 courses also provide a foundation for freshmen by explaining to them AG requirements, state and UC college requirements, and graduation requirements at the outset
of the school year.

The vision for the school needs to be clearly understood and articulated by all stakeholder
groups.
Vision
In the past, WVHS has had several vision statements come and go with no substantive buy-in
from stakeholders. After researching the purpose of a vision statement for an educational
institution, the WASC team, along with leadership, wanted to make sure WVHS had a true
vision that it could really believe in and sustain. With staff help and input, the school then went
through a process of creating a vision that truly represented WVHS.

1. The School Site Plan has been written to reflect the needs of the school as evidenced by
the WASC report. The critical academic needs have also been aligned to the School Site
Plan.
2. Using the PLC strategy Ordered Sharing, several after school meetings were spent by
staff analyzing test score data and discussing student needs. As a result of this process
three critical academic needs were formed that support the vision of the school.
Improving writing and increasing the amount of students demonstrating content
mastery directly correlates with the vision of the school to ensure that all students
experience academic success.
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3. Once a true vision statement was formed that everyone could agree upon, forming a
mission statement and creating measurable ESLRs became an easier task. After creating
a common vision for the school, the staff came to a consensus in terms of what they
expected students to achieve during their four years at WVHS. The staff also realized
that in order to fully integrate the new ESLRs into the fabric of the school, they needed
to become a part of every day life at the school. Students needed to see their goals
everywhere they look so posters were created; ESLR Walls were set up in visible areas of
the school, and communications from the school list the ESLRs. They are also posted in
the student handbook and in the daily bulletin.

Step Up to Writing needs to be used in all core areas.
WVHS saw a need to improve student writing in all areas so the school decided to implement
writing in all courses, not just the core areas. Every course on campus now has a writing
category listed in its course syllabus and writing is occurring weekly (if not daily) in all courses.
In order to make this writing component a success, the school decided to use the Step Up to
Writing as its fundamental instructional delivery model. Credentialed staff members have been
trained in how to use the program by two staff members on campus and the district academic
coach. Materials are provided to teachers as needed and meeting time is spent sharing student
examples and best practices. Teachers have created writing bulletin boards in their classrooms
and the level of rigor has increased schoolwide as students now have writing expectations in all
classes. Writing across the curriculum is helping students as evidenced by higher scores on the
Writing Strategies section of the CST and the evaluation of student work.
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Chapter IV: Self-Study Findings
Explanation of the School Self-Study Process
In 2007, WVHS received a six year accreditation with a three year review. After the visiting
committee returned in 2010 for the three year visit, several changes were made about how the
school went through the self-study process. The first major change was that the
administration appointed two WASC coordinators and created a team of focus group leaders.
This team is comprised of two history teachers, two English teachers, and the ASB director.
One year before the 2013 visit, the assistant principal who originally oversaw WASC was offered
a principal position at a different site, so a different assistant principal was put in charge of the
process. The principal has also been very involved in the steps leading to the visit. He has
attended all the trainings, been a part of WASC team meetings, and taken an active role in
helping with the report as a whole.
To prepare for the visit, each member of the WASC team visited a school as a member of a
WASC visiting committee during 2011-2012. As a result, the team had a better grasp of WASC
and a better overall understanding of how to effectively engage the staff in the process. Other
preparation included attending the WASC Focus on Learning training for two years. The entire
WASC team attended all three parts of the training. In addition, the leadership team (which
consists of the department leaders and the principal) attended a three year Professional
Learning Community (PLC) training at the district office hosted and led by the Riverside County
Office of Education (RCOE). This training provided effective collaboration strategies that the
team took back to the site and implemented in staff meetings and WASC meetings.
In the spring of 2011 each department leader sent an e-mail to their teachers asking them for
their top two choices for which focus group they wanted to be in. We wanted to make sure
that teachers had a choice in the matter, but we also wanted to make sure that each
department was represented in each focus group. For the most part, teachers received their
first choice, but in some cases, they were put in their second choice. Once the 2011-2012
school year started, we began meeting in focus groups. Last year we didn’t have late starts so
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the only staff meetings were twice a month after school. Administration gave one of those
meetings to WASC. The WASC team decided to use a strategy learned at the PLC training to
conduct all meetings. The strategy is called Ordered Sharing and it is a way to ensure that all
voices are heard. Predetermined questions or discussion points are given to all staff members
and they have 5-10 minutes to write down their thoughts. After, each member of the group is
given 30 seconds to a minute to speak while holding a “conch” of some sort. The other
members of the group are not allowed to interrupt. After each person has spoken, the group
gets 2-5 minutes to hold an open discussion. This method has been extremely successful
because it allows every voice to be heard, doesn’t let any one person monopolize the time, and
is a very effective communication strategy. Staff members have commented that the process
has been very beneficial because they feel they can voice their opinions in an organized, nonthreatening manner.
Another step in preparing for the 2013 WASC visit was gathering the staff’s thoughts on the
school’s strengths and areas for improvement. We also looked at data and had each focus
group come up with a few academic needs. Originally, based on test data, a math goal was
created by the staff. However, the ability to address a math goal as a staff became a concern
and the math goal was not used. The groups then shared out and as a staff two critical
academic needs were chosen (after reviewing our report in December of 2012, the visiting
committee WASC chair suggested that a third critical academic need regarding math be added
to the report. In January of 2013, the WASC coordinators and the principal met with the math
department and a math goal was decided upon. Tasks were then created in an attempt to
include the entire staff in helping to improve math proficiency on campus).
In another meeting we looked at other schools’ and successful organizations’ mission and
vision statements and then reviewed our own. Some changes were made to truly reflect the
school’s beliefs. A third meeting was used to revamp the school’s expected schoolwide learning
results (ESLRs) and once suggestions were made, the staff voted on which set to adopt. Posters
were created and put in every classroom and office space on campus and an “ESLR Wall”
competition took place. This competition included having teachers create walls in their
classrooms to represent the ESLRs and a group of community members walked around and
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judged the walls. Prizes were given out to the top three teachers whose all most effectively
reflected the ESLRs.
We then started to address Chapter 4 and spent several after school meetings addressing all
the questions posed in the Focus on Learning book. After the information was typed and put
into a document, it was given back to the focus groups to review and more changes were made.
In the spring of 2012, more meetings were spent reviewing the work the staff had completed
over the course of the year and a WASC staff survey was administered. This survey, for the
most part, mirrored the staff survey that was given for the 2007 WASC visit because
comparisons wanted to be made between survey answers. At the end of the 2011-2012 school
year, the district voted on a Memorandum of Understanding (MOU) that approved late starts
every Tuesday for the 2012-2013 school year.
Over the summer of 2012 the two WASC coordinators spent six weeks working on the report
and Chapters 1 and 3 were written. During student registration, parents were asked to
complete a WASC survey. Once school resumed again in the fall of 2012, two Tuesdays a
month were devoted to WASC. During the first meeting of the school year, the coordinators
went over what work had been done the previous year, reviewed the ESLRs, critical academic
needs, and the vision and mission statements. At subsequent meetings the staff looked at
Chapter 3. Once again, using Ordered Sharing, each member was able to comment on different
aspects of the chapter. A worksheet was given at each WASC meeting to help get discussion
started and to ask important questions. At the end of each meeting, all notes were collected
and changes, additions, and alterations were made to the chapter based on staff feedback. This
process has continued with each chapter of the WASC report. The coordinators and the
administrative team thought it was extremely important to make sure that the staff saw and
read every word of the report and were able to add their own feedback. This process has been
extremely valuable to overall WASC process and will be used for future WASC visitations.
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Focus Group A: Vision and Purpose, Governance, Leadership and Staff, and
Resources
Alvarez, Kathleen
Ambrose, Connie
Apffel, Mike
Avila, Rob
Ballard, Alex
Bell, Sherry
Bradshaw, John*
Campbell, John
Chapman, Sarah
Deardorff, Kathryn
Espinoza, Erica
Finley, Ken

Athletic Director

Flikkema, Natalie

Instructional Aide

Health Tech
Science
Physical Education
Administration
Instructional Aide
Social Science
Science
Foreign Language
Office Clerical
Counseling
Special Ed

Hameister, Joe
Hansen, Jody
Kight-Moore, Evelyn-Joy
Long, Jennifer
Mikolaycik, Brent
Opferman, Martha
Osborne, Tamela
Parker, Donna
Rodriguez, Jorge
Vineyard, Kristy
Witte, Eric

Fine Arts
VOC / ROP
Special Education
Special Education
English
Office Clerical
Instructional Aide
Math
Campus Supervisor
Instructional Aide
Plant Manager

A1a – Does WVHS have a clearly stated vision or purpose based on its student needs, current
educational research and the belief that all students can achieve high levels?
Findings


WVHS revisited the school’s vision and mission statements, the

ESLRs, and the critical academic needs. The credentialed staff

met in a series of meetings to review the current vision

statement, mission statement, ESLRs, and critical academic

needs. The staff also looked at samples from other schools for 
comparison. The focus groups discussed these items utilizing

professional learning committee (PLC) strategies that the
leadership team learned in a two-year PLC training sponsored
by the Riverside County Office Education titled “School
Leadership Team Program.” Staff discussions utilized ordered
sharing techniques and obeyed norms established within each
focus group. Revisions and additions were submitted
regarding the vision of the school. After looking at data, the
leadership team (comprised of the administration and
department chairs) decided on the final forms of the vision and
Clearly stated vision and purpose
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mission statements, ESLRs, and critical academic needs. The
team decided that the three needs would be writing across the
curriculum, a need for students to master academic content
and provide the support structures to help students become
aware of their own progress, and to increase math
computation skills (the math need was added in December of
2012 following the suggestion of the visiting WASC chair). The
staff then developed new ESLRs as a response to these critical
academic needs.
Student need: Writing Across the Curriculum
One of the ESLRs identified by the staff was writing across the
curriculum. The staff agreed that writing across the curriculum
was a priority. Over the course of the 2009-2010 and 20102011 school years, the entire credentialed staff, including
counseling and administration, received Step Up to Writing
training. The training, which was given by an assistant
principal and the English department chair, included the
implementation of a common writing curriculum for the school
as well as discussions on common scoring rubrics. In 20102011, the English Department with World History teachers
scored practice CAHSEE essays. During the 2010-2011 school
year, the credentialed staff received a refresher course at
which teachers had time to discuss their successes with Step
Up to Writing as well as any problems they had with it. At the
beginning of each school year, the English teachers instruct
students on Step Up to Writing in the second week of the
school year. Resources for Step Up to Writing are included in
the student handbook.





SUTW Training Notes
SUTW Samples
Staff Development
Calendar

In September of 2012, one of the district academic English
coaches trained all new personnel how to implement Step Up
to Writing in their classrooms and conducted a refresher
training for those teachers who wanted it.
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Belief that all students can succeed



WVHS became an AVID National Demonstration School in April
of 2009 and its status was renewed in the fall of 2012. Since
then WVHS has made a concerted effort to implement AVID
strategies in all classrooms. The credentialed staff received
Focused Note-Taking training from the school’s AVID
instructors in the 2010-2011 school year. The majority of the
staff now uses this format for taking notes in their classrooms.
Samples are given to the students in their student handbooks.




Student need: EL






CST Data
CELDT Scores
Reclassification Data
Differentiated
Instruction Training






CST and CAPA Data
RSP Data
IEPs
Yes I Can program

In order to improve test scores for EL students, the school
designated an ELD coordinator with a period dedicated to
student and parent outreach. The coordinator reviews CELDT
scores with students, sets language acquisition goals, and
redesignates students. In 2011-2012, 56 students were
reclassified as Resdesignated Fluent English Proficient (RFEP)
students.

Focused Note Taking
training notes
Student Handbook
Observations of tutorials

In addition, two teachers from each of the core subjects were
trained in differentiated instruction strategies in the 20112012 school year. These teachers were given the majority of
the EL students for their subject areas. The rest of the
department members for all core subjects were pulled out for
a half-day training during the 2012 fall semester.
Student need: Special Education
In order to improve individual education plan (IEP) compliance,
the school designated a teacher as the IEP Coordinator. This
coordinator is in charge of meeting with parents during IEP
meetings and handling more of the paperwork load so special
education teachers can focus more on students.
The Yes I Can program is a year-long course that brings
together students with and without disabilities for classroom
instruction and discussion along with experiential learning.
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Instructional sessions are designed to increase students’
knowledge about disabilities and the issues and challenges
faced by persons with disabilities. Students with disabilities
who are experiencing social isolation are paired with peers
who serve as facilitators. Throughout the program, each pair
of students plans and participates in social and recreational
activities in the community, identifying and minimizing barriers
to inclusion and expanding the social skills and options of the
students with disabilities.
All students can achieve high levels



HUSD and WVHS began using Data Teams in the 2010-2011
school year as a means to embed data driven instruction in all
core curriculum classrooms. Teachers received training from
district personnel and were given release days to identify
priority standards, make CFAs, plan pre and post test dates,
and interventions to reteach the curriculum for each triad.
Special education teachers were invited to take part in their
subject data teams allowing for greater communication and
collaboration between the general education and special
education classrooms. Currently Data Teams meet during
Tuesday late starts and during department half-day releases.




Professional
Development Calendar
Data Teams Training
Days
Data Team Agenda
Notes

A1b – Is WVHS’s purpose supported by the governing board and the central administration
and further defined by expected schoolwide learning results and the academic standards?
Findings
Support from Governing Board: Professional Development
The Hemet Unified School District has supported West Valley’s
purpose by offering Step Up to Writing training through the
Professional Development Academy. The district has also
supported the school by providing substitute teachers so that
teachers can have whole department trainings. The district
has also supported our efforts in reaching our subgroup of
English Language Learners by providing all core departments
2013 WVHS WASC Report
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SPSA
Training Sign In
SUTW Materials
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with Differentiated Instruction Training and district EL
Coaching support.
Support from Governing Board: Hemet Teacher’s Association



Collaboration MOU

The governing board and the district office also support the
site by working with Hemet Teacher’s Association (HTA) to
ensure that we are able to have collaboration time every
Tuesday to work with department teams, WASC teams and
staff on various implementations and problem solving.

A2a – Does the governing board have policies and bylaws that are aligned with the school’s
purpose and support the achievement of the ESLRs and academic standards based on datadriven instructional decisions for the school?
Findings
Data-driven instructional decisions
Data Team training and Data Director training are provided by
either the district or by someone at the site level. The district
supports our purposes by providing up-to-date data to our
school through Data Director. All CST, CAHSEE and CFA data is
uploaded into Data Director so that reports can be generated
to assist staff when making instructional decisions.
Achievement of academic standards
The district has also provided training and technology support
for the implementation of MAP (Measure of Academic
Progress) along with Compass Learning. This English (reading)
and math testing allows our special education, freshmen and
EL students to monitor their progress throughout the year on
various reading and math skills. After being tested they
students are assigned a skill folder, through Compass Learning,
to help them master specific skills. MAP testing has been a
huge asset in helping to redesignate many of our EL students.

Evidence



Training manuals
CST/CAHSEE data




MAP class rosters
MAP testing data

ST MATH is another program that our district has supported in
helping our students who are struggling in the area of math.
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A2b – Does the governing board delegate implementation of these policies to the professional
staff?
Findings
Implementation of policies
On-site teacher-trainers for Step Up to Writing and Focused
Note-Taking were given credentialed staff collaboration time
to train the staff on these important schoolwide goals. A
district coach trained teachers at every site in Data Teams.

Evidence




Training agendas
Training manuals online
Professional
Development Academy
sign in sheets

The Professional Development Academy at the district office is
extremely important in helping to assist our school in the
implementation of Data Teams, SUTW trainings, and
technology support for our data analysis.
The district provides academic coaches that assist with
trainings, implementation, support, and coaching in many
areas including SUTW, core adoptions, new teacher
certification (BTSA), Data Director, MAP, ST Math, Data teams,
and Differentiated Instruction (EL Learners).

A2c– Does the governing board regularly monitor results and approve the single schoolwide
action and its relationship to the local Educational Association (LEA) plan?
Findings


The district office and governing board monitor results through 
Principal Summits, Data Director, and Data Team Reports. All
Data Director information is accessible by district personnel.
Monitoring results

Evidence
SPSA
Data Team reports
Data Director reports

The School Plan for Student Achievement (SPSA) is reviewed
and approved through the school’s School Site Council and
then presented to the governing for approval.

2013 WVHS WASC Report

115

CHAPTER 4– SELF-STUDY FINDINGS
A3a – Based on student achievement, does the school leadership and staff make decisions
and initiate activities that focus on all students achieving the ESLRs and academic standards?
Findings
All students achieving academic standards: Data Teams
While the school has had access to Data Director for several
years, and access to the Educator’s Assessment Data
Management System (EADMS) before that, in the 2011-2012
school year, WVHS and HUSD committed to implementing
Data Teams in all core areas. Core teachers, in common
subject areas, were given release days at least once a triad to
make common pacing guides, create pre and post common
formative assessments (CFAs), and establish testing windows
for the CFAs. After the implementation of the CFAs, results
were analyzed, instructional strategies were agreed upon and
SMART goals were set and recorded and that information was
passed on to all involved. After the post-CFA, data is analyzed
and interventions are planned based on the student
achievement data. Most teachers agreed that progress was
made and Data Teams are being used again this year and will
be for years to come.
All students achieving academic standards: AVID
The AVID program created a special AVID ninth grade class for
ninth grade boys in the 2011-2012 school year. A former
coach of basketball and baseball was asked to teach the class
to reach out to the boys and help them become college ready.
ESLR: Successful Students
The district created High School 101 in the 2011-2012 school
year as an elective course to help the incoming freshmen
adjust to high school. The curriculum replaced geography and
behavioral health which had been required for graduation.
High School 101 focuses on essential study skills and
organizational skills.
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Data Teams Agendas
CFAs
CFA Data




AVID 9 Class Roster
AVID 9 class syllabus



High School 101
Curriculum
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All students achieving academic standards: Compass Learning
Sophomore students were placed in the Compass Learning
program which began at West Valley in the 2011-2012 school
year. The students are monitored through the computer
assessment program, MAP (Measures of Academic Progress)
and by the instructor. They follow an individualized year-long
curriculum in English and math based on their test scores. As a
student progresses through this work and completes folders,
they can then be given the next "level" or folder to work on.
MAP testing is given three times in the school year to monitor
the students’ progress.
All students achieving academic standards: APEX




MAP data
MAP students’ test
scores



APEX data




SUTW training
SUTW students samples

The school has 35 APEX licenses for on-campus credit recovery.
Students who are credit deficient can take courses in the
computer lab through APEX during zero period. This allows
them to work at their own pace and allows them to recover
credits so they can stay on target for graduation without
having to go to Alessandro (HUSD’s continuation school),
Advanced Pathways Academy (APA), or other alternative
education programs.
Some AVID students have been able to fill graduation
requirements using APEX so they may focus on college
readiness during the school year. With the absence of summer
school over the past several years this has been a critical
avenue for them to free up space in their schedule to take AP
and honors classes.
ESLR: Writing across the curriculum
Having examined both CAHSEE and CST data, the school
concluded that there was (and continues to be) a critical
academic need for writing in every classroom. To this end, all
teachers were trained in Step Up to Writing in the 2009-2010
school year with further training in 2010-2011. Teachers have
also been trained in Focused Note-Taking and Direct
Interactive Instruction (DII) school wide including electives
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ESLR: Writing across the curriculum/Variety of opportunities
The physical education department has attempted to split the
PE classes by ability levels to more closely meet the fitness
needs of the students. There has been a larger emphasis on
fitness and health over athletics. PE classes have assigned
weekly Step Up to Writing assignments to improve writing
skills for all students.
All students achieving academic standards: Student
placement




PE course descriptions
Student work




Math curriculum
Math class rosters

Students are placed in core classes based on CST scores and/or
the previous year’s grades. For example, students with high
grades in Algebra I, but who have low test scores on the CSTs
in the eighth grade are placed in Algebra I their freshmen year.

A3b – Does the school leadership and staff annually monitor and refine the single schoolwide
action plan based on analysis of data to ensure alignment with student needs?
Findings
Analysis of data
The leadership team met with district personnel in September
of 2010 to examine WVHS testing data. After taking that
release day to look at the data, the leadership team decided
that the critical academic needs at the site were writing across
the curriculum and algebraic functions. These needs were
recognized from both CST and CAHSEE data.

Evidence








School Site Plan
CST Results
CAHSEE Results
CELDT Results
SARC
Data Director
Student work

The staff met at an after school meeting to discuss school data
and after consideration decided that the critical academic
needs of the school should be writing across the curriculum
and encouraging student mastery of academic content and
promoting awareness of their own progress. Originally the
math need was dropped because it was unclear how the
school as a whole could address it. After the visiting WASC
chair reviewed the report, it was suggested that a math need
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was added and so in January a meeting was held with the math
department and a third need was determined: improve
computational math skills for Algebra I students. It was also
determined that the school could aid in this need by helping
with self monitoring.
Alignment with student needs
Placement of students in honors, AP, and other core courses is
based on CST results and their grades in prerequisite courses.
Teacher recommendation is also a method that is used to
place students.
Refine the single schoolwide action plan




CST Results
Master Schedule



SSC Minutes

The School Site Council met throughout the year and discussed
the school’s critical academic needs. The school site council
voted to allocate federal and state funds to align them with the
needs identified by the staff.

A4 – Does a qualified staff facilitate achievement of academic standards and the ESLRs
through a system of preparation, induction, and ongoing professional development?
Findings
Ongoing professional development
At staff meetings, strategies are used that reinforce the
school’s mission and vision. For example, the staff believes
that a common note-taking style is important to maintain
consistency and mastery throughout a student’s four-year high
school career. Therefore, Focused Note-Taking was introduced
to the staff at a staff meeting during the 2010-2011 school
year. Teachers used this strategy throughout the school and
continue to do so. This strategy was then reinforced in the
2011-2012 school year by using this note taking strategy at a
staff collaboration meeting. Credentialed staff members were
asked to use Focused Note-Taking to discuss our mission and
vision statements.
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Staff trained staff
DII
Differentiated
Instruction
Data Teams
Focused Note-Taking
SUTW
PLC
Rigorous Curriculum
Design
Data Director
MAP
WASC visiting training
AVID training
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Systems of preparation
Over the course of the past few years, most departments have
adopted common syllabi, common pacing guides, common
formative assessments, and common summative tests. Core
teachers meet at least once a triad to analyze the data from
the pre and post formative assessments. Science and math
classes have universal grade policies for their departments
while social studies and English have common grading
categories for each grade-alike course.







Syllabi
Pacing Guides
CFAs
Unit Tests
Semester Finals

A5 – Are leadership and staff involved in ongoing research or data-based correlated
professional development that focuses on identified student learning needs?
Findings

Evidence

Researched-based professional development: Staff
development calendar



For the 2010-2011 school year, the WVHS Leadership Team
consisting of the administration and department chairs set the
staff development calendar. For the 2011-2012 school year,
the WASC Team created the staff development calendar. Staff
development time was dedicated to training in Focused NoteTaking strategies to help make AVID strategies universal in
core and elective classes. Staff development and release days
were dedicated to training the entire credentialed staff in Step
Up to Writing so that writing would become prevalent in every
classroom.
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Staff Development
Calendars for 2010-2011
and 2011-2012
Focused Note Taking
SUTW
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Identified student learning needs




Data Teams calendar
Data Teams meeting
notes / agendas
CFA data





Staff meeting agendas
PLC training materials
Recorder notes from
meetings
Meeting observations
ELA Progress Monitoring
posters

Core departments were trained in the Data Team process by
both department chairs and district academic coaches. Several 
members of the core departments also attended a district
training hosted by the director of assessment and the director
of professional development. Release time was provided to
each core department to meet for a pre-instructional meeting
and a post-instructional meeting. The release time was also
used to analyze the common formative assessment (CFA) data,
discuss and choose teaching strategies, create CFAs, and
discuss best teaching practices. The principal had ongoing
discussions with the department chairs regarding the system
and fine-tuning the process.
Researched-based professional development: PLC

The principal and all of the department chairs attended a twoyear PLC training hosted by the district and led by a
representative of the Riverside County Office of Education.

The focus of the PLC meetings was to not only learn strategies 
to work effectively as a group, but also to keep in mind the
goal that all students can learn and that it is the school’s job to
make them successful. The leadership team took the PLC
strategies back to the school and used them in staff meetings,
department meetings, and WASC meetings (both in focus and
home groups). Group roles were established in each meeting
including a facilitator, time keeper, and recorder. Ordered
sharing was a very effective strategy that was used to discuss
important issues. This strategy involved each person being
given a set amount of time to speak followed by a round of
open discussion. This allowed for each person to have a voice
in the process. The leadership team also used a PLC strategy
called Progress Monitoring in which groups would discuss what
they had done for students, results, challenges, and lessons
learned.

2013 WVHS WASC Report

121

CHAPTER 4– SELF-STUDY FINDINGS
Data-based professional development
The use of Data Director was also a schoolwide focus this year.
Several departments were trained during the 2011-2012
school year with other departments being trained in the
upcoming 2012-2013 school year. Data Director is the school
district’s system for storing and analyzing data. Data from
every state test and CFA given is stored on Data Director. In
addition, teachers also use this system to input their own
classes’ data such as unit tests, chapter tests, and finals.









Data Direct website
Printed data
Data Team notes
CELDT data
CST/CAHSEE data
CMA data
CAPA data

A6 – Are human, material, physical, and financial resources sufficient and utilized effectively
and appropriately in accordance with the legal intent of the program(s) to support students in
accomplishing the academic standards and ESLRs?
Findings
Financial Resources: Data Teams/Professional Development

Evidence


Data Team calendar



Title I

The school and the district have committed to Data Teams
release dates so that core teachers can plan and design
curriculum for each triad.
The professional development academy at the district office
has overseen the PLC training of the leadership team, Step Up
to Writing Training, Data Director Training
Financial Resources: Title 1 Funds
WVHS Title I funds have dramatically decreased over the last
few years. The school offered after school tutoring programs,
AP review sessions, and clubs. Many of these programs have
disappeared because of lack of funding.
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Material Resources: Textbooks



Textbook adoptions list
from the librarian



Master Schedule



Saturday School rosters

The math department received new textbooks in 2008-2009.
Science received a new adoption of textbooks in June of 2008
while social studies received a new adoption of books in 2007.
All AP courses received new textbook adoptions in June of
2009, except for AP Government who got theirs in 2006.
English and foreign language haven’t had new textbook
adoptions in at least the past ten years.
Human Resources
A release period was given to the current EL coordinator at
WVHS.
A Special Education Teacher Support Person was made a
priority at the site in order to alleviate some of the paperwork
from Special Education teachers.
WVHS realized a need for on campus suspension (OCS) to help
with discipline issues so a teacher was given three periods of it
in the afternoon.
Financial Resources: Saturday School
The district has changed the Saturday School Program to be
more of a way for students to recover their ADA rather than as
a punitive measure.
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Areas of Strength
-

Step Up to Writing across the Curriculum
AVID and AVID strategy implementation
Data Teams
Collegial Atmosphere
Sped – Centralized IEP/Support
PLC days to review structure exams
Staff Development – SUTW, DII, Focused Note-Taking, Data Teams

Areas of Growth
-

Consistent Staffing
Systemic Intervention
Aeries
Integration of Sped and General Ed Teachers
Grading Policies
Vocational Education
Tardies
Ds and Fs in 9th and 10th grades
Student Buy In to CST Testing
Communication
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Focus Group B: Curriculum
Aiken, Rose
Arnett, Pat
Ballinger, Jody
Barnes, Kelly
Blanchard, Karen
Boesel, Barry
Covarrubias, Griselda
Cusworth, Jody
Dawson, Kirk
Eastridge, Dave
Franks, Jeff
Gonzalez, Luis
Gudmondson, Shaun
Halic, Pat

Physical Education
VOC/ROP
Instructional Aide
Instructional Aide
Instructional Aide
Special Education
Counseling
Instructional Aide
English
Custodian
Administration
Special Education
Registrar
Math

Hepburn, TJ
Jaimes, Juan
Jones, Janice*
Mendivil, Jody
Moore, Stacey
Morrison, Jay
Navarro, Rosemary
Pena, Isabel
Purkeson, Brenda
Rasmuseen, Todd
Reid, Misha
Veiga, Christine
Wynn, Shirley

Fine Arts
Math
English
Health Tech
Social Science
Science
Foreign Language
Office Clerical
Instructional Aide
Special Education
Campus Supervisor
Instructional Aide
Social Science

B1 – To what extent do all students participate in a rigorous, relevant, and coherent
standards-based curriculum that supports the achievement of the academic standards and
the expected schoolwide learning results?
Findings

Evidence

Standards-based curriculum



Students at WVHS participate in a standards-based curriculum
that is challenging and supportive of the California academic
standards and West Valley ESLRs. On a daily basis, students
are exposed to these rigorous standards and are expected to
reach daily objectives that support these standards. Most
classrooms have California state standards and daily objectives
posted. These are referred to frequently during instruction.
All students participate in subject curriculum that aligns with
state and district guidelines in scope and sequence. All core
classes present a common syllabus to all students at the
beginning of each semester.







Classroom
observations
Course Catalog
ESLR Walls
Course Syllabi
UC A-G Approved
Course List
Counselor Four-Year
Plan Presentation
Handouts

WVHS offers A-G approved courses in every discipline and
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every student is exposed to college prep material in their core
classes. Many teachers have a portion of their classrooms
dedicated to the ESLRs, with student work samples posted that
support WVHS’s belief that the ESLRs are measurable and
relevant. Counselors meet with 9th grade to create a four-year
plan. This is followed by counselor meetings with all grade
levels to reassess the student’s college and career pathway.





Data Room
Data Walls
CFA Samples
CFA Data

ESLR: Writing across the curriculum



In the 2010/2011 year, WVHS established a “writing across the
curriculum” goal that included teacher training and
implementation of the Step Up To Writing (SUTW) program.
Students are expected to write in all classes, core and elective,
on a weekly basis. For example, the physical education
department assigns a weekly reflective writing assignment that
follows the SUTW program closely. Classroom across campus
display SUTW paragraphs and essays that visibly demonstrate
that students are following a writing structure and format that
translates into clear and coherent writing. In addition, all
teachers were trained to teach and utilize Focused Note-Taking
during a staff in-service that was taught by teachers who had



Classroom
Observations
SUTW Student
Samples
Focused Note-Taking
training materials
Focused Note-Taking
student samples

Achievement of the academic standards
In our data team process, teachers collaborated to ensure that
all students in certain grade levels or specific courses mastered
a priority standard for that triad. For example, English
teachers met once a triad to establish the priority standard for
that triad, they agreed on a research-based instructional
classroom strategy, and then wrote Common Formative
Assessments (CFAs) to support this standard. Pre and post-test
data was reviewed to establish and then to record goals.
Teachers, in a group and individually, reflected on their
students’ performance and created a re-teach strategy that
would reinforce the priority standard during the last week of
each triad. This process was followed as a school, by every
core academic subject. A district curriculum coach was on
hand at several meetings to facilitate the process.
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attended and completed the AVID Focused Note-Taking
classes.
ESLR: Higher-level thinking/Variety of opportunities



Collaboration ensures that all students are exposed to a rich
and rigorous academic experience. Special Education as well
as general education teachers collaborate on a weekly basis
and during department meetings to ensure that all students
participate in a rigorous college prep experience. General
education teachers have invited Special Education teachers to
observe a number of class periods, especially SUTW lessons.
Study Skills classes have been implemented to support these
Special Education students who are in mainstream academic
courses. Additionally, the entire fine arts department work
closely to create spring musicals, complete with live music,
theatre, choreography and programs.








Study Skills lesson plan
reminders/emails
Meeting minutes
Spring Musical DVDs
Spring Musical
Programs
AVID rosters
AVID data
AVID Certification
Binder

The Advancement Via Individual Determination (AVID)
program has contributed to a college-going culture on campus
by growing incrementally over the past five years. Students
are supported in their standards-based core classes by
participating in weekly tutorials, led by college tutors,
establishing effective study habits and goals, and learning and
mastering critical reading skills.
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B2 – Do all students have equal access to the school’s entire program and assistance with a
personal learning plan to prepare them for the pursuit of their academic, personal and schoolto-career goals?
Findings

Evidence

Equal access to the school’s entire program



Through four-year plans, the student handbook, the WVHS
website, and counseling presentations, all students have a high
degree of access to the school’s entire program. The WVHS
counseling department ensures that all students are aware of
their personal learning plan and prepare them for academic
and school-to-career goals. They meet with incoming eighth
grade students early in the spring semester to discuss course
requirements and elective options. During a student’s tenure
at WVHS, he/she will repeatedly meet with counselors either
in a group setting (Freshman English class visits) or as
individuals (registration meetings) during which he/she revisits
his/her personal learning plan.






Counseling Four-Year
Plan Worksheet
West Valley Web Site
Student Handbook
Focus Group Lists by
Counselor
Graduation Rate

The student handbook outlines graduation and A-G
requirements and both students and parents can access this
information easily from the WVHS web-site. The ASVAB is
administrated each fall to all juniors and students are met with
individually during the school day to discuss their personal
results. Counselors use these results to provide career
guidance and to establish goals for each student. Counselors
have also created focus groups for struggling students to
ensure that these low-achieving students are receiving the
support they need to meet graduation requirements. Focus
group students are met with on a regular basis and are offered
after-school tutoring provided by the counseling department.
These efforts have translated into a graduation rate of 84.2%,
which is above that of the state of California.
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IEP and 504 Files
Workability Program
Description

Personal learning plan: EL



English Learners are monitored closely by the EL Coordinator
and parent conferences are scheduled at the end of each triad
to ensure that low-achieving students are receiving academic
support. Reclassified students are monitored for two years
after they are reclassified and Student Study Team meetings
are scheduled for those students who are not performing well
in their academic core classes. Parents are informed closely of
their student’s progress through personal contact between the
EL Coordinator and the family.



EL Parent Meeting
Schedules
RFEP Monitoring Forms

School-to-career goals: Opportunities




Personal learning plan: Special Education
Every Special Education student has a current IEP on file and
each of the students’ teachers are provided with a copy. These
IEPs are followed and monitored closely by Special Education
and general education teachers alike. Special Education
students also receive transition assistance in the form of our
Workability program. Students on a 504 plan are provided
with consistent accommodations in all classes, as each teacher
is provided with 504 plans on each student at the beginning of
each semester.

Students are consistently experiencing more opportunities to
reach their post-high school goals and to gain experience
towards that end. The fine arts department integrates career
units into their lessons on a regular basis and the physical
education department includes units on reaching physical
fitness and health goals based on the Positive Prevention
curriculum.






Fine Arts Career Units
Positive Prevention PE
unit
AP Data
SAT/ACT Data
Course Catalog
Elective Presentation

Our Advanced Placement program continues to enjoy higher
pass rates than the state of California and the district as a
whole. The number of students taking the SAT and ACT has
increased incrementally over the past three years.
The vocational education department provides students with a
wealth of options, from culinary courses to multi-media
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computer graphic courses. The Career Technical Education
(CTE) program is active on the WVHS campus with offerings
such as fashion retail, medical terminology first responder,
solar and wind energy technology, and biotechnology courses.
There are currently 162 students enrolled in CTE courses at
WVHS. Students are offered a variety of elective courses in a
number of areas that provide support for personal interests
and goals. These electives have been compiled into a
presentation that has been given to all teachers to show to
their students prior to registration.
School-to-career goals: AVID



WVHS, which is an AVID National Demonstration School,
includes project-based units that encourage students to
explore career choices and university options. These projects
are presented to peers and teachers and are displayed during
demonstration visits. Students have the opportunity to
articulate their goals and their career choice prerequisites.




AVID Certification
Binder
AVID Projects
AVID 9 (Boys) Roster

A “boys only” AVID class was also added this year that assisted
our freshman AVID boys to thrive in an environment that was
geared toward encouraging males to focus on academics
without distractions.
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B3 – To what extent are students able to meet all the requirements of graduation upon
completion of the high school program?
Findings
Graduation requirement: Graduation rate
The graduation rate for WVHS is higher than that of
surrounding districts and the state of California. There are a
number of methods in which we ensure that all students are
able to meet the requirements of graduation. Counselors
work with incoming 8th grade students and 9th and 10th grade
students closely to monitor their progress towards meeting
graduation requirements. If a student is struggling towards
that goal, focus groups are established to give those students
more one-on-one meetings and counseling.

Evidence







Graduation Rate
Focus Group Lists by
Counselor
Tutoring Schedules
APEX Roster
Alessandro Referral List
Hemet Adult School
Roster

After school tutoring groups have been established to help all
students succeed. The Link Crew coordinators started a
tutoring program this year which pairs upperclassmen with
freshmen who are struggling in their classes. Another tutoring
opportunity is geared specifically toward ELD students and is
facilitated by bilingual AVID students after school. The AVID
students also participate in TEAM Tutoring after school that is
hosted by the AVID coordinator every day after school. At
least one college tutor is available for one hour to help each
day.
For those students who are in 11th or 12th grade and need
additional options in order to meet graduation requirements,
WVHS offers a number of alternative placements. APEX is an
online alternative for students who need to recover credits
quickly. Our APEX enrollment has increased as budgetary
issues have forced the district to eliminate summer school for
remediation. The Hemet Adult School offers evening courses
for those students who have a full academic schedule during
the day, and our continuation school, Alessandro High School,
offers a variety of credit recovery options.
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Graduation requirements: Parent awareness
Parents are well-aware of graduation requirements. Our
website, which can be translated into Spanish with one click,
includes a copy of the four year plan, graduation
requirements, contacts and ELD information. There is also a
link to the Aeries program which enables parents and students
to look at attendance and grades on one website. Incoming
8th grade students and parents are invited to an 8th grade
orientation program that includes one-on-one time with
counselors and administrators.








WVHS Website
Aeries
8th Grade Orientation
Parentlink
Saturday School Rosters
ELAC Agenda
9th Grade EL Parent
Night Agenda and
PowerPoint

In addition, Saturday School allows students to make up
absences and make up missed work on selected Saturdays
throughout the school year. One ELAC meeting per year is
dedicated to reviewing student’s transcripts and graduation
requirements. A counselor is on hand during this meeting to
answer any specific questions. In addition, our 9th grade EL
students and parents are invited to attend a meeting before
school starts to review the expectations of high school.
Graduation requirements: Curriculum
Our curriculum supports all these efforts in that we offer a
college prep curriculum in all mainstream and RSP classrooms.
Differentiated Instruction Training was offered to a core group
of teachers who were teaching the majority of our EL students
in their mainstream core classes. The strategies taught in
these trainings were designed to assist our EL population in
achieving greater success in college-prep courses. English
Now! Level D is used with our Intermediate freshman and
sophomore ELD students to introduce them to different
genres of academic writing, which in turn supports their
efforts to pass the CAHSEE on their first attempt.








Differentiated
Instruction Training
agendas
List of EL Core Teachers
English Now! Curriculum
Compass Learning
Rosters
MAP Data

CAHSEE Saturday Schools were offered to those who need
additional opportunities to pass the exam. The A+ computer
reading program is used with most special education students
to improve their reading skills. Compass Learning is an on-line
skill building program and actual classes during the school day
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are available to 10th grade students who have demonstrated a
need for support in the language arts and math areas, based
on their previous year’s CST scores. MAP testing is being used
to monitor the progress of each student towards the
standards tested on the CAHSEE. English Leaner, Special
Education, High School 101, and Study Skills students are
closely monitored using this system as well.

Areas of Strength
-

Step Up To Writing/Writing across the Curriculum
Data Teams
AVID
Fine Arts Collaboration
CTE Classes
Special Education and General Education Collaboration

Areas of Growth
-

More strategic interventions needed for struggling students.
Restructuring of High School 101 to include more personal learning plans and goal
setting lessons
Involving more students in extra-curricular activities
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Focus Group C: Instruction
Bohac, Amber*
Calderone, Francine
Callicut, Kara
Cohen, Anna
Contreras, Tassie
DeSantiago, Temoc
Garcia-Cortes, Maria
Greaves, Melanie
Hantsbarger, Randy
Hypes, Danny
Leon, Lauren
Matthews, Sean

English
Special Education
Instructional Aide
Speech Ther. Assist.
Office Clerical
Custodian
VOC/ROP
Health Inst. Aide
Math
Special Education
Instructional Aide
Science

Montemayer, Patricia
Moore, Jim
Osi, Elizabeth
Pinney, Debbie
Ramos, Antonio
Rojas, Liz
Ruiz, Jessica
Smiley, Dennis
Tyesen, Kathy
Urquiza, Frank
Valenzuela, Billy
Pinney, Debbie

Campus Supervisor
PE/HS 101
Instructional Aide
Administration
Foreign Language
Instructional Aide
Fine Arts
Special Education
Instructional Aide
Math
Social Science
Administration

C1-To what extent are all students involved in challenging learning experiences to achieve the
academic standards and the expected schoolwide results?
Findings

Evidence

Challenging learning experiences: Courses



At WVHS all students are involved in a challenging learning
experience that enables them to achieve the academic
standards along with the expected schoolwide learning results.
Students are enrolled in higher level courses (college
preparatory and/or Honors and Advanced Placement (AP) that
enable them to achieve the academic standards. These
standards are posted in every classroom along with a daily
objective.



Challenging learning experiences: Step Up to Writing




All credentialed staff members have been trained in how to
effectively implement and teach Step Up to Writing (SUTW).
All credentialed staff members (including counselors and
administrators) were trained in SUTW during the 2010-2011
school year by the assistant principal in charge of English and
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9th graders are taking AG courses
State adopted
textbooks
Classroom observations

SUTW training materials
SUTW refresher training
materials
Student work
Classroom observations
P-drive with SUTW
resources
Teacher Quick
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the English department chair. The credentialed staff made
writing across the curriculum a priority because it was a
category on the CSTs that was observed as being an area
where growth was needed. It also became a critical academic
need for WVHS. Because of this schoolwide focus, writing is
occurring in every subject area on an almost weekly basis.
Students are becoming better writers and critical thinkers.
Teachers were also given a Teacher Quick Reference Guide in
order to quickly refer to the basics of SUTW and were provided
a refresher training in the spring of 2011. During the 20112012 school year teachers were given a folder with new
resources from the new Secondary Step up to Writing book.
These resources were picked specifically for each department
based on their subject area and a network drive was created
on the school’s network that housed all of these resources.
Challenging learning experiences: Focused Note-Taking

Reference Guide sheet



A second schoolwide focus at WVHS is the use of Focused

Note-Taking as a common note-taking strategy among all

subject areas. During the 2010-2011 school year, the AVID

teachers trained the entire credentialed staff on the effective
implementation of Focused Note-Taking. This training was
held during a collaborative late start day and handouts,
presentations, and samples were provided. The method of
having teachers train teachers was extremely effective because
it provided more buy-in and teachers were able to candidly ask
questions and received “real life” answers. Ever since this
training, all teachers have used the same Focus Note strategy
in their classes allowing for students to not only take notes, but
also come up with different level questions, a summary, and to
go back and actively revise notes (which encourages them to
review their notes from the previous lesson). This strategy has
proved extremely effective allowing for students to have a
common organizational manner in which to take notes.
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Challenging learning experiences: Syllabi
Students at WVHS are provided a common course syllabus at
the beginning of each semester that outlines the course
expectations along with a grading policy that breaks down each
category by percentage. They also receive a student planner
at the beginning of the school year that explains the
procedures, rules, and expectations at WVHS. Students also
have an area in this planner to record homework, upcoming
due dates, and a place to receive a weekly grade check.
Challenging learning experiences: Courses
WVHS offers 14 Honors and Advanced Placement (AP) courses
for students who need the extra challenge. These courses are
open to students who meet one or more of the following
criterion: 1) Score proficient/advanced on the previous year’s
CST 2) Receive a teacher recommendation 3) Demonstrate high
grades in their college-prep course 4) Show a desire to be in
the class and discuss it with their counselor and/or teacher.
These courses offer students a rigorous learning experience set
in a college-like environment and prepare them to take the AP
exams as well as give them the tools they will need to succeed
in both college and the work force.
Achievement of academic standards




Course syllabi
Student planner






Master schedule
Classroom observations
Syllabi
AP test data



Data team
notes/agendas
CFA samples
CFA data
Classroom observations

Through common-course data teams, teachers meet to review 
their pre-common formative assessment (pre-CFA) and based

on their students’ results they create SMART goals for their

students. These results and goals help to drive the instruction
for that particular priority standard. A teaching strategy is then
agreed upon by the grade-level team along with the frequency
and duration of when and how long the strategy will be
implemented. This process has impacted instruction in the
core subject departments allowing teachers to collaborate and
share ideas of effective teaching strategies. After the
instruction has taken place, a post-CFA is administered and
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teachers then discuss the effectiveness of their teaching
strategy. Plans are then made for next year to either continue
using this strategy (if it was effective) or to try another
strategy. Enrichment and intervention plans are then
established for the following week(s) in order to ensure all
students understand the subject matter.

C2-To what extent do all teachers use a variety of strategies and resources, including
technology and experiences beyond the textbook and the classroom, that actively engage
students, emphasize higher order thinking skills, and help them succeed at high levels?
Findings
Actively engage students
During the 2010-2011 school year, credentialed staff members
were trained in Direct Interactive Instruction (DII) strategies.
The assistant principal in charge of English set up and
administered this training using her background as a previous
district academic coach. The training included strategies,
sample lesson plans, sample lessons, and modeling. Staff
members also observed other staff members to better
understand the strategy.
Experiences beyond the textbook: Technology
Technology is used in the majority of classrooms to further
enhance instruction. Teachers have been trained in how to
use SMART Boards and SMART Board software in connection
with their LCD projectors. Some classrooms are also equipped
with ELMOs. In addition, WVHS has seven computer labs (five
of which are used for teacher class signups, research, printing,
typing, and other computer applications).
Experiences beyond the textbook: Vocational/Fine Arts
Students in vocational and fine arts classes at WVHS
experience learning outside the textbook every day. Through
these classes, students receive hands-on experiences such as
2013 WVHS WASC Report
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DII training materials
Classroom observations
Lesson plans








Classroom observations
LCD projectors
SMART Boards
ELMOs
Computer labs
Student work






Classroom observations
Student work
Performance programs
Syllabi
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student performances, art and ceramics projects, band and
choir competitions, computer applications and multimedia
presentations. Students also benefit from CTE classes such as
medical terminology, first responder, fashion design, and
energy and utilities that give them real-world skills and prepare
them for 21st century careers.
Experiences beyond the textbook: Compass Learning
Compass Learning is a program that was introduced during the
2011-2012 school year. Instead of the traditional textbook
curriculum, Compass Learning provides individualized learning
paths for each student after they complete a MAP (Measures
of Academic Progress) assessment. These learning paths are
created on the computer and students complete all their
assignments via this program.
Variety of Teaching Strategies: Overall
Teachers at WVHS use a variety of different instructional
strategies including, but not limited to, Socratic seminars,
cooperative groups, strategic grouping, Think-Ink-Pair-Share,
and choral reading. Teachers are also scaffolding information,
modeling through presentations and demonstrations, and
allowing students to work in labs and on projects. Through the
Data Team process, core teachers have also looked at
research-based teaching strategies and choose one common
strategy to focus on each triad.
Variety of Teaching Strategies: Differentiated Instruction
Two teachers from each core department were trained in
Differentiated Instruction during the 2011-2012 school year
and those strategies have been implemented by those
teachers not only with EL students, but also with Special
Education, general education, and advanced students.
Strategies include Frayer Models (a vocabulary concept map),
the creation of a language objective in addition to a content
objective, the use of rolling partners to read passages, CST
stems to create questions, and the use of graphic organizers
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Data Director
MAP data
CAHSEE data





Classroom observations
Training binders
Student work

 Master schedule
 EL classifications
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along with cognates to help EL students better understand the
curriculum. The plan is to have the teachers who were trained
train the rest of the staff.
Higher Order Thinking Skills
The Physical Education department at WVHS has taken higher
level thinking to an entirely different level by having their
students write every Friday. The PE staff has embraced the
schoolwide SUTW focus by faithfully implementing writing
practice once a week in their classes. Despite large class sizes
and the absence of a traditional classroom with desks and a
whiteboard, this department has found ways to help students
achieve writing skills and gain a better understanding of their
own fitness levels. Students know what is expected of them
and they come prepared. In addition to the weekly writing
practice, students in PE make up physical activities (due to
absences or injuries) by writing SUTW paragraph/essays about
fitness based topics.






Classroom observations
Student work
Make up work policies
Syllabi

Areas of Strength
-

Staff development training.
Writing across the curriculum using Step Up to Writing
The use of Focused Note-Taking as a common note-taking strategy across the
curriculum
Using Data Teams to analyze data
Collaboration among teachers to successfully create CFAs, use common teaching
strategies, and create intervention and reteaching lessons

Areas of Growth
-

The amount of rigor in the special education classes compared to that in the general
education classes
Technology equity in all classrooms
The amount of Ds and Fs that our students currently have.
Motivation for 9th graders to pass all classes
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Focus Group D: Assessment
Bailey, Stacey
Baranov, Jennifer
Corbera, Edna
Coro, Edgar
Daniels, Teresa
Hoelscher, Curt
Hyde, Kim
Karlin, Jayne
LaFleur, Theresa
LaPointe, Mary
Maness, Linda
Martel, Rod
Mata, Ed

Fine Arts
English
Instructional Aide
Custodian
Special Education
Math
English
Library Tech
Instructional Aide
Special Education
Office Clerical
VOC/ROP
Science

Pirot, Christie
Pryor, Vickie
Ruiz, Lisa
Shinn, Tim
Simpson, Christy
Smith, Kevin*
Stange, Joyce
Tan, Josefina
Tran, Vince
Thompson, Cyndi
Wallace, Tom
Weiss, Mike
Wood, Louise

Instructional Aide
English
Campus Supervisor
Social Science
Fine Arts
Social Science
Instructional Aide
Instructional Aide
Math
Special Education
Physical Education
Psychologist
Instructional Aide

D1 – To what extent does the school use a professionally acceptable assessment process to
collect, disaggregate, analyze and report student performance data to the parents and other
shareholders of the community?
Findings
Assessment Process: Overall
Teachers at WVHS use several systems to create a
professionally acceptable assessment process to collect,
disaggregate, analyze, and the report student performance
data to parents and other shareholders of the community.
Data Director is the primary method used for assessments
collection and disaggregation. West Valley has used Data
Director for the collection and disaggregation of CST, CAHSEE,
CAPA and CELDT results since 2009-2012. In 2010-2011 Data
Director became the basis for most WVHS assessment
collection including teacher generated standard based testing
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EADMS (2006-2009)
Edline (2006-2009)
Data Director test
results
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and triad based Common Formative Assessments (CFAs). Prior
to the use of data director WVHS used a combination of Edline
and the Educator’s Assessment Data Management System
(EADMS) to collect and disaggregate data.
California State Testing (CST) data has traditionally been
disaggregated by the administration and relayed to the staff
via e-mail and meetings before the first day of school. CST
data was used to help identify Golden State Merit Scholars,
place honors students, and identify priority standards. In the
past WVHS used summer school, credit recovery and APEX to
provide intervention. APEX continues to target students in
need of credit recovery.
Assessment Process: CAHSEE
California High School Exit Exam (CAHSEE) data is collected on
Data Director. Teachers are able to examine data to plan for
the following year so as to examine weaker strands for focus.
The English and math departments have implemented CAHSEE
practice tests and use a common CAHSEE rubric.
Assessment Process: CELDT
California English Language Development Test (CELDT) data is
disaggregated for the purpose of placement and
reclassification of English Language Learners (ELs). The EL
coordinator runs the English Language Advisory Committee
(ELAC) to better communicate with parents of ELs in regards to
CELDT, CAHSEE and CST preparation, data and scores.
Assessment Process: CMA/CAPA







Data Director
Credit recovery
Summer School
APEX
Math retention





Data director
CAHSEE Rubric
CAHSEE practice test





SARC
Data Director
CELDT Data



ELAC minutes, agendas,
sign in sheets



Data Director

California Modified Assessment (CMA) and California
Alternative Performance Assessment (CAPA) data is available
on Data Director for special education teachers to disaggregate
and analyze data.

2013 WVHS WASC Report

141

CHAPTER 4– SELF-STUDY FINDINGS

Assessment Process: MAP
Compass Learning is a program that was introduced during the
2011-2012 school year. All 9th graders are tested three times a
year using the Measures of Academic Progress (MAP) program.
This class is designed to help supplement English Language
Arts and Math courses and to better prepare students for
achieving a passing score on one or both sections of the
CAHSEE. This class incorporates MAP tests (adopted by Hemet
Unified School District and administered three times a year)
which present students with engaging, age-appropriate
content via computer-generated questions. As a student
responds to questions, the test responds to the student,
adjusting up or down in difficulty. The results of these tests
help to determine both strengths and weaknesses in specific
subject area content. These results are then translated (via
Northwest Evaluation Association and Compass Learning
Odyssey) into individualized computer based curriculum for
each student. These individual programs utilize state and
national standard alignment and research based curriculum,
intervention and enrichment, and differentiated instruction.
There is immediate and appropriate question-specific feedback
which maps both correct and incorrect responses to
instructional feedback and guides students to the knowledge
needed to determine correct responses. This computer based
learning program and course is designed to improve education
efficiently and effectively for learners at diverse performance
levels.
Assessment Process: State Fitness Testing
The physical education teachers administer the state fitness
testing to all their PE students and the PE department leader
ensures that any students who are not in PE get tested as well.
All testing results are then reported to the district office which
sends it on to the state. After the data is analyzed the state
then returns the information back to the district which passes
2013 WVHS WASC Report
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MAP data




Aeries
Fitness report cards
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it down to the site. Each student gets an individual report card
about their fitness test results and they in turn give it to their
parents. The data also goes into Aeries under each student’s
assessment record.
Assessment Process: Analyzing and Disaggregation
In 2011-2012 all core subjects implemented Data Teams.
Individual subject teachers were given a half day per triad to
plan a pre-CFA and post-CFA. Pre-CFAs were designed through
a rigorous process of unwrapping standards, noting Bloom’s
levels, and designing tests that reflected priority standards and
Blooms-reference differentiated questions. Results from preCFAs were used to design instruction that targeted areas of
weakness and did not belabor areas of strength. Results from
post-CFAs were examined to see the number of students who
moved across performance bands. The math department
implemented intervention based on data. Students that
scored basic, below basic, and far below basic reviewed with
the teacher while students that scored proficient or advanced
did enrichment activities with a substitute. The science
department actually gives a pre-CFA and two post-CFAs to
ensure students’ understanding of the subject matter.








Data Team data
Data team results
Data team Agendas
Data Team release time
CFA results
Aeries








SARC
HUSD website
Aeries website
Triad grades
Grade checks
IEP progress reports

Elective teachers are being trained in the Data Team process
this school year and have begun to look at data that is specific
to their department. For example, the Fine Arts department is
looking at D and F rates and coming up with strategies to
reduce those numbers.
Report student performance
The School Accountability Report Cards (SARC) are posted on
the Hemet Unified School District website. They are also
available for parents in the WVHS front office. To
communicate student grades, parents (along with students)
are given an Aeries code the first few weeks of school and can
access grades at any time. Students can also obtain weekly
grade checks from teachers via a paper copy. Triad progress
reports are sent home with students every six weeks and
2013 WVHS WASC Report
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semester grades are mailed in January and June.
Severely handicapped students who do not attend general
education classrooms receive a paper copy of their progress on
goals with comments by the teacher.

D2a – To what extent do teachers employ a variety of assessment strategies to evaluate
student learning?
Findings

Evidence






SUTW wall in classroom
Student work
Teacher syllabi
SUTW training logs
Observations

Variety of assessment strategies: Focused Note Taking/SUTW



Focused Note Taking is designed to reinforce student-centered
self-assessment and reflection by working out the main points
of the notes and synthesizing the material in a summary.
Many teachers incorporate SUTW short-response questions on
their assessments.




Focused Note-Taking
examples
Student work
Training materials

Variety of assessment strategies: Labs/Practicals




Course syllabi
Observations

Variety of assessment strategies: Overall
A variety of formal assessments are used at WVHS. Core
content subject areas use multiple choice pre and post CFA’s
as a formative and summative assessment tools. Step Up to
Writing is used as an assessment tool by all teachers. All
classes, including fine arts, physical education, vocational
education and foreign language, use Step Up to Writing
(SUTW) paragraphs. Many teachers are also use SUTW essays
taking writing to a more complex, rigorous level. Teachers also
use more traditional end of unit projects/assessments to
formally assess students’ learning.

Practicals (or practicums) are a way to assess if a student can
apply the material learned in lab and/or lecture to a hands-on
type of assessment. For example, in the Biotechnology
course students learn the process of DNA extraction from
notes and two labs. Then students are assessed by getting an
2013 WVHS WASC Report
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organism and creating a lab to successfully extract the DNA in
order to show what they have learned. If they understand the
concepts then technically they can create a lab that will
successfully extract DNA from given organism. It's basically a
hands-on assessment in laboratory skills. This is done in
Chemistry, Biology, Marine Biology, Zoology, Human Anatomy
and Physiology, Physics, AP Biology and Biotechnology.
Variety of assessment strategies: CTE/Vocational Education
Career Technical Education (CTE) uses project based
assessments and capstone projects aligned with community
college standards. Students who take two or more classes on a
particular CTE pathway and earn a B or higher in the class have
the option to take a capstone assessment. If they score a B or
better on this final, they receive college credit for that course
through Mount San Jacinto Community College (MSJC).
Courses that are articulated with the community college
include keyboarding and multimedia, advanced editing, and
biotechnology.






Observations
CTE pathway pamphlet
MSJC agreement
Culinary Arts evaluation
forms





Art Contests
Final Art Project
Flyers




Classroom observations
Foreign language oral
assessment guides
Social studies study
guides

WVHS’s culinary arts program assesses students in an
extremely unique way. Students cook for staff members and
deliver the food on a weekly basis. The staff members then fill
out a student evaluation form critiquing the food. This method
truly gives students the feedback they need to excel in this
subject. Students are also assessed using a rubric on multiple
factors including their adherence to safety and sanitation, food
presentation, business on campus, and catering.
Variety of assessment strategies: Fine Arts
Fine Arts teachers use performance-based assessments to
evaluate student learning. These assessments include band
performances, choir concerts, plays, and art shows.
Variety of assessment strategies: Informal assessments
The staff at WVHS also uses a variety of informal assessments.
Many teachers use warm-ups in the first five to ten minutes of
class to assess previous objectives. The school implemented
2013 WVHS WASC Report
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Focused Note-Taking to assess students’ ability to synthesize
the material. Many teachers use study guides and review
games to informally assess a student’s understanding of the
material. Teachers also informally check for understanding
through dialogue and structured discussion. For example,
foreign language teachers often assess their students
understanding of the language through oral assessments.
United States History teachers are giving students a study
guide at the beginning of the week that has four open-ended
book questions and at the end of the week the students are
able to respond to three of those based on their choosing. In
essence, they are given the assessment before the lesson to
ensure they know what will be expected of them on the test
later.



Saturday School
attendance lists

Saturday School has also changed from being a form of
discipline for students to being more of a credit recovery or
attendance recovery method. A few teachers put together
lists of students who need help improving their grades and
have those students attend a Saturday School where they can
recover some of their missing work or ADA.

D2b – To what extent do students and teachers use these findings to modify the
teaching/learning process for the enhancement of the educational progress of every student?
Findings
Modify the teaching/learning process: Assessment-driven
At the beginning of the 2011-2012 school year, a district wide
plan was implemented to include a week of intervention and
enrichment within each triad. This process was created
through data teams. The new timeline was designed to take
advantage of the data team process. After triad post-CFAs are
given a week is designed to be available for review and
intervention. Core departments use pre-CFA results to design
instruction that targets areas of weakness and identifies areas
of strength. Results from post-CFAs were examined to see the
number that moved across performance bands. For example,
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Late start calendar
CFA samples
CFA results
Observations

146

CHAPTER 4– SELF-STUDY FINDINGS
The English department disaggregated data based on Special
Education and general education students. The math
department implemented intervention based on CFA data.
Students that scored basic, below basic, and far below basic
reviewed with the teacher while students who scored
proficient or advanced did enrichment activities with a
substitute. Teachers are able to examine CFA data to plan
intervention and make changes for instruction the following
year.
Modify the teaching/learning process: Differentiation
Teachers at West Valley High School also modify teaching
based on alternative assessments. Teachers use review
materials and warm-ups to check for understanding and adjust
the lesson, reteach and differentiate instruction. Multiple
forms of differentiation have been shared with the staff. One
such technique, presented by the EL coordinator, is the use of
equity cards which have space for students’ names, CELDT
levels and question starters based on Bloom’s Taxonomy.




Observations
Differentiated
Instruction training
materials
Equity cards
Tools on classroom
walls




Two individuals from each core department and the entire
English and math departments received training on
differentiation instruction strategies. Strategies include using
content and language objectives, academic word walls,
transition lists, sentence frames, and other tools for academic
success.

D3 – To what extent does the school with the support of the district and community have an
assessment and monitoring system to determine student progress toward achievement of the
academic standards and the expected schoolwide learning results?
Findings
Assessment and Monitoring System: WVHS
The academic standards and ESLRs at WVHS are assessed and
monitored at the site level. Data teams focus on standardsbased assessment and are implemented at each site. This is
2013 WVHS WASC Report
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ESLR’s
Data eams
AP pass rates
Golden State Merit
Scholars
147

CHAPTER 4– SELF-STUDY FINDINGS
aligned with the WVHS ESLR “Higher-Level Thinking.” The data
team’s process breaks down the standard and matches the
Bloom’s Taxonomy of the standard to CFA assessment
questions. Along with the use of CFAs, Focused Note-Taking
has become the general note-taking system at the school.
Step Up to Writing (SUTW) as a writing program has also been
embraced at WVHS and by the district with most schools using
the program to teach the structure of writing. As a key
element in the WVHS ESLR, “Writing Across the Curriculum,”
writing strategies have been formally implemented and
teachers have been trained in the use of SUTW as an
assessment tool. WVHS also measures the ESLR, “Successful
Students,” through the use of Advanced Placement pass rates,
Golden State Merit Scholars, and graduation rates.

 Observations

Assessment and Monitoring System: District

 Data Team forms
 CFAs
 Training
materials/attendance
logs

The district has provided multiple trainings and in-services for
staff members. Instructional in-services are presented by
district instructional coaches. In the past, the district created
benchmarks for math and English. However, with the district
wide initiative of data teams, benchmarks and pacing guides
are no longer being given to schools and instead individual
schools have given more freedom in pacing and instruction.
District personnel often attend data team meetings at
different sites to observe the process and see what teams are
doing, review their SMART goals, and offer support.
The district also sends staff members to the site to administer
and proctor the CELDT assessments in October.
Assessment and Monitoring System: Community
The district posts every school’s School Accountability Report
Card (SARC) on the Hemet Unified School District (HUSD)
website for the public to view. Members of the community
also participate in school site council and thereby help to
allocate funds to a variety of programs.
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D4 – To what extent does the assessment of student achievement in relation to the academic
standards and the expected schoolwide learning results drive the school's program, its regular
evaluation and improvement and usage of resources?
Findings

Evidence





Data teams forms
Data teams training
Data scanning results
Data Director website



At the end of 2012 the ESLRs were revised in order to reflect

what drives the school’s program. The ESLRs are aligned to the 
schools mission, vision and critical academic needs.


WVHS’s “Writing Across the Curriculum” ESLR was developed

based on the need for improved CAHSEE scores, the drive to

improve overall writing at WVHS, and to begin the process of
alignment with common core standards. Extensive resources

have been expended in relation to the training and

implementation of Step Up to Writing (SUTW). The staff will

evaluate the school’s program through CAHSEE scores, AP

scores and increased writing activity.

ESLR’s
BSU
CAHSEE scores
CST scores
Course Syllabi
EL data
Special Education data
Senior Exit Survey
results
AVID National
Demonstration School
Data Team minutes
CFA data
Golden State Merit
Scholars
EL data

Regular Evaluation and Improvement: Academic Standards
The academic standards drive the program at WVHS to a large
extent. The implementation of data teams has ensured that
the analysis of assessment data, based on the standards, will
drive instruction in the classroom. Core teachers on data
teams break down the standard and develop CFAs mirroring
the Bloom’s Taxonomy of the standard as well as mirroring the
content.
It should be noted that the program used to house WVHS’s
data, Data Director, has had some errors in class rosters this
school year which has skewed some results and frustrated
teachers, but the company has been contacted by the district
and the problem is in the process of being remedied.
Regular Evaluation and Improvement: ESLR’s

In order to offer students a diverse choice in activities outside
of the traditional academic day and to ensure that all students
were given paths and avenues to succeed, the “Variety of
Opportunities” ESLR was made a priority at the school. The
2013 WVHS WASC Report
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opportunities for students include athletics and clubs. For
example, the assessment of CST scores for African American
students led to a district wide attempt to create vertically
integrated Black Student Unions (BSU). At that time WVHS
was the only school with a BSU. Teachers at each site were
pulled out for full day training to help create a common goal
for the district. Although this push has weakened at the
district level, West Valley’s BSU continues to be an important
instrument in providing opportunities for students. The EL
and Special Education programs were revamped and
reorganized to better reach these subgroups.
The “’Higher-Level Thinking” ESLR includes AP and Honors
courses in most core subjects even when numbers don’t allow
for an independent class. For example, Art History is a dual
class with both college-preparatory and Advanced Placement
Art History in the period. French 3 and Advanced Placement
French are also both held during the same period. Because of
more students starting high school in a higher math class
(Algebra 2 during freshmen year) the school offered a Calculus
BC class to accommodate these students.
WVHS’s final ESLR, “Successful Students”, has required the
staff of WVHS to look closely at many programs and data.
Graduation rates, EL reclassification, Golden State Merit
Scholars, and Data Teams are just a few of the many examples
of programs that are looked at and analyzed to fully
understand the success of the school’s student body.
Several programs such as Link Crew, Leadership, and the Yes I
Can program have lent themselves greatly to the success of
many WVHS students. Link Crew and Leadership offer
students mentors, tutoring programs, and events while the Yes
I Can program links special education students with general
education students.
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Areas of Strength
-

Use of Data Director.
Data team assessment to drive instruction.
Common Formative Assessments (CFAs) for core courses.
Using Compass Learning and MAP testing for all freshmen, ELs, Special Education, and at
risk sophomores.
Alignment of ESLR’s to school program that are measurable.
Variety of assessments to reach all students.

Areas of Growth
-

Teachers need more time and training for developing CFAs.
Analysis of data effectively and efficiently.
Disaggregation of data within data teams that informs instruction.
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Focus Group E: School Culture and Support
Aguiar, Ed
Avila, Valeria
Bailey, Stacey
Cuccio, Susan
Davis, Danny
Dileo, Tim
Dyckman, Richard
Fetters, Don
Hastings, Lori
Hofrock, Jim
Long, Trent
McDonough, Joe
McRae, Stacey
Nacua, Ed

VOC/ROP
Social Science
Fine Arts
Instructional Aide
Campus Supervisor
Special Education
Special Education
Custodian
Instructional Aide
Science
Special Education
Math
Social Science
SRO

Nolan, Rebecca
Paulk, Faye
Phelps, Robert
Phipps, Christina
Pressley, Mark
Putnam, Peter
Robinson, Jeffrey
Rodriguez, Maria
Subith, Betty
Thornburg, Jason
Vondriska, Liza
Wilson-Salem, Erica
Windmiller, Tommy*

Instructional Aide
Office Clerical
Custodian
Instructional Aide
Counseling
English
Instructional Aide
Foreign Language
Office Clerical
Physical Education
Office Clerical
VOC/ROP
Administration

E1 – To what extent does the school leadership employ a wide range of strategies to
encourage parental and community involvement, especially with the teaching/learning
process?
Findings
Community Involvement: Guest Speakers
Guest speakers are solicited by several classes, English, ROTC,
Science, Social Science, Fine Arts, AVID, and ASB. The Business
Education Summit and Career Day are popular events for
community and college representatives and students alike.
Community Involvement: Cross-Age Tutors

Evidence
 Business Summit
 Military Recruiters

 Course catalog

Cross-Age Tutors are enrolled in a class and are sent down to
Harmony Elementary throughout the day to aide in reading,
Math, Art, and PE.
Community Involvement: Support
The Hemet community is a strong supporter of academics,
athletic, dance, theater, and music programs. They help to
provide scholarships for students and routinely make
2013 WVHS WASC Report

 Senior Awards Night
Program
 Ramona Bowl
 List of student interns
 CPR recipients
152

CHAPTER 4– SELF-STUDY FINDINGS
presentations at athletic events and the annual Senior Awards
Night. The Ramona Bowl hires interns each year to work at
their Pageant. Students are also trained at the hospital and
local Fire Department in CPR.

 Athletic Schedules

Parent Involvement: Meetings

 Back To School Night
flyer
 ELAC meeting agendas
 Athletic Schedules
 Financial Aid Workshops
agendas
 Fine Arts Performances
flyers
 Graduation flyers
 Making It Count
 SERC Meetings
 Open House flyers
 FAFSA Night Agendas

Parents attend many special events, Back to School Night,
spring Open House, ELAC meetings, graduation, and numerous
athletic and artistic performances during the school year.

Parent Involvement: FASFA
FAFSA meetings are held in January and February to assist
parents in completing online FAFSA paperwork for their
seniors.
Parent Involvement: AVID
AVID Family Night is hosted during August to welcome new
and returning AVID students. Students and families come for
an orientation and meet with each of the AVID teachers.
Parent Involvement: 8th Grade Orientation
8th Grade Orientation in March is an opportunity for middle
school parents and students to visit WVHS and learn the
activities and responsibilities of high school. Middle school
students also come over to WVHS during their school day in
the spring to become immersed in high school for a day and to
register for their freshmen year.
Parent Involvement: Committees
As members of the School Site Council, ELAC, and WASC team,
parents are actively involved in the decision-making and
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 AVID Family Night
agenda

 8th Grade Parent Night
Agenda/flyers

 School Site Council
agendas
 ELAC agendas
 WASC Focus Group
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budgetary processes at WVHS. These decisions directly impact
students, teachers, and the teaching/learning process.
Parent Involvement: Athletics/Academics
Parents are involved in booster clubs, campus clubs, Link Crew
and AVID activities, and competitions such as Academic
Decathlon, Mock Trial, plus numerous athletic events and host
tournaments.
Parent Involvement: School Communication
All memos and communication from the school are written in
both English and Spanish. West Valley also has four classified
employees who assist with translations. They are available
during the school day and after school as needed. The
automated calling system sends messages in both English and
Spanish, and the evening attendance caller is bilingual.
Attendance is emphasized as the first step to academic
achievement. The school’s website there is a button that
translates the entire website to Spanish.

agendas
 Band Boosters minutes,
agendas, financial
documents
 Parent Chaperones on
ROTC Field Trips Parent
list
 Yes I Can
 Aeries
 Auto Dialer
 Website

E2a – To what extent is the school a safe, clean, and orderly place that nurtures learning?
Findings
School Nurtures Learning: Safety Personnel
There are six supervisors, and one School Resource Officer.
West Valley has a principal, three assistant principals, and
three counselors in the front office. Teachers supervise
classrooms and hallways. Professional security is hired for
extra-curricular events, such as Marines and additional police
at football games.
School Nurtures Learning: School Safety Plan
WVHS has a comprehensive School Safety Plan that is
continually updated and approved annually by the School Site
Council and School Board. The Assistant Principal for Student
Services attends bi-monthly school safety meetings with local
2013 WVHS WASC Report
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School Resource Officer
Campus Supervisors
Administration Team
Counselors
ASB contracts with
security




School Safety Plan
Emergency
Preparedness Kits
Parent Link
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law enforcement agencies. Each year, the school uses its
emergency protocol to practice multiple disaster drills and one
fire drill. Safety day is held once a year where students and
staff learn about evacuation, shelter-in-place and lockdown
scenarios Teachers also have a first aid kit in their classrooms
and a direct telephone line to the main office and outside lines
as well in case of emergencies. Administrators use a Parent
Link to send out mass emails to parents regarding reminders,
safety issues, and incident information.
School Nurtures Learning: Health Care
West Valley has a full-time health technician, and one part
time health technician. A district nurse is also on call during
school. Several students have one-on-one instructional aides,
and all coaches and administrators, plus many staff members,
are trained in first aid and CPR. In conjunction with the
district, vision and hearing screenings for all tenth grade
students each year are completed as well as assessment for
those with IEP’s. In addition, teachers receive a confidential
health list each year with detailed information regarding
student medical issues that may affect class performance.










WVHS is an attractive, modern, facility that does not look its 19 
years. The parking lot and facilities are well lit and in good

condition, the classrooms, hallways, and restrooms are clean,
and trash and graffiti is minimal. Emergency response kits are
installed in every classroom districtwide and 13 security
cameras provide added security to the campus. All classrooms
have telephones with outside lines and office links, and the PA
system covers the entire campus. The campus is well
maintained due to the efforts of one plant manager and six
custodians that are employed. They are seen on a weekly
basis power cleaning and using blowers to maintain a clean
environment. The district also employs grounds personnel to
keep the surrounding fields well maintained and manicured.
School Nurtures Learning: Clean and secure campus
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District Nurse
Staff Personal
Athletic Director List of
Coaches
Confidential Health Lists
Staff Trained in ProAct

Facilities
Plant Manager
Six Custodians
District Grounds
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Clean School: Recycling



An active Tree Huggers Club and Recycling Club are functioning
to reduce the waste produced at school and help preserve our
planet’s natural resources. Club membership and participation
fulfills community service requirements for AVID classes, and
the recycling program has sparked interest among teachers
and students about personal, school, community and global
responsibility.



Tree Huggers
Constitution
Recycling Club’s
Constitution

School Safety: OCS




Master Schedule
Discipline Grid





School website
Aeries
Student Handbook

WVHS has an OCS (on campus suspension) room that employs
a full time teacher who teachers three classes in the morning
and three periods of OCS in the afternoon. These three
periods help to back up the discipline grid and tardy policy of
the school
School Safety: Communication
Information is consistently communicated to students and
families via the school website, Aeries, emails, and direct mail.
All students receive a “Student Handbook” which contains
pertinent information regarding policies and procedures,
academic support services, activities, athletics, attendance,
and the “Code of Conduct.”

E2b – To what extent is the culture of the school characterized by trust, professionalism, high
expectations for all students, and a focus on continuous school improvement?
Findings
High expectations for all students – Academics
WVHS has high expectations for students. To facilitate
academic growth, WVHS offers many Advanced Placement and
honors courses. With the implementation of Data Teams the
staff is continuing to monitor and revise its teaching to meet
the needs of all students and to improve the test scores of all
students.
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Data Team forms/CFAs
Master Schedule
Syllabi
SUTW walls in
classrooms
 Student Planner SUTW
section
 CST writing scores
 CSF List
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Step-Up-To-Writing (SUTW) has been implemented in all
classrooms including the physical education classes. This
program has shown a strong dedication by our staff to come
together and agree on a common tool to help ensure that all
students improve on their writing skills.
High expectations for all students – Athletics
The athletic directors send out e-mails to all staff displaying
the eligibility report of all student athletes. In this report it is
clear to all staff members that high expectations are at all
levels of WVHS. Athletes are no exception to that rule and it is
clear that all athletes are held to the same rule of being eligible
no matter who they are.
Culture of professionalism: Student Recognition
A yearly assembly is held in March to recognize the top 10
students in each class and to announce the Valedictorian and
Salutatorian. In addition, Senior Awards Night occurs in the
spring semester each year that recognizes outstanding
students by department, all around grade level students,
scholarship award recipients, and community service awards.
Culture of professionalism: Collaboration
A culture of trust, professionalism, and the commitment to the
success of all students characterizes WVHS. Staff-to-staff
collaboration and sharing of expertise happens regularly
through department meetings, Data Teams, and staff meetings
that happen on a weekly basis.
Culture of professionalism: Staff Recognition
Recognizing the staff is an ongoing commitment by the school
administration. HUSD recognizes employees of the year in
certificated and classified staff. A concerted effort is made to
recognize employee achievement, milestone personal events,
and best practices regularly through staff emails and faculty
meetings. The administration has an “open door” policy for
parents, students and staff. Teachers are also recognized by
2013 WVHS WASC Report

 Eligibility list
 E-mails
 Rosters

 Senior Awards Night
program
 Academic Assembly
flyer/agenda

 Staff Meetings agendas
 Data Team agendas
 Unity Forum

 Staff Recognition
 AVID teacher of the
week
 Plus Leadership
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the AVID Department through Teacher of the Week award that
is revealed through the morning announcements and the Plus
Leadership Club recognizes a teacher at staff meetings who
inspire students to excel as leaders.
E3 – To what extent do all students receive appropriate support along with an individualized
learning plan to help ensure academic success?
Findings
Evidence


As part of its approach to meet the multi-faceted needs of

students, WVHS understands the importance of helping

freshman feel safe and successful as they transfer from junior

high to high school. Freshmen begin their tenure as a mustang 
in 8th grade as they are bussed to WVHS to attend a play and to 

be introduced to activities and clubs by ASB. This is also
Student Support: Incoming Freshmen

8th grade orientation
Freshman registration
Link Crew
Clubs
Athletic Teams
Four year plans
High School 101 Class
AVID 9 Boys

combined with counselors registering 8th graders for their
freshman year. Then before their freshman year starts they
are invited to attend Link Crew to be partnered up with a Link
Crew mentor. A variety of clubs and athletics on campus
provide something for everyone. Once students begin their
freshmen year, daily announcements, posted information, and
club meetings keep students informed. Assistance to
freshman continues during their first semester through fouryear plans done by the counseling department. Also,
established in 2011-12 school year by the Governing Board was
the High School 101 class. This class is supposed to help with
the transition to high school and to help ensure students stay
on track for graduation. Another class to help Freshman was
the addition of a 9th grade AVID boys only class.
Student Support: EL
ELAC translates general information topics in Spanish for our
ELL families. WVHS hosts four meetings per year for parents of
EL students so there parents can have a voice in their child’s
education. They also host a 9th grade ELL parent meeting for
families to become more acclimated to high school life.
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ELAC Meeting Notes
ELL Reclassification
Recognition Night
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Individualized Learning Plan
CSTs, CELDT, and IEPs are used to place students in a variety of
ELD, ED, SH, SDC, RSP, and mainstreamed classes, according to
their needs and plans for graduation or certification.
Ensure Academic Success: AVID
AVID requires grade checks from teachers to ensure that AVID
students keep up with their studies. A-G requirements are
reviewed and AVID teachers evaluate students’ progress and
update their Four Year Plans. Teachers check the required
binders for core classes and daily planners, and provide study
sessions for finals. As part of the AVID criteria, college
students conduct tutorials with AVID students.
Ensure Academic Success: APEX
APEX program has been in place since 2010 to help student’s
make up classes that they have not been successful in. This
class is in place during zero period so students normally
scheduled classes do not get interrupted. Most students use
this course to make up graduation requirements or to ensure
the completion of A-G requirements.
Ensure Academic Success: Counseling
The counseling department with incoming freshmen to create
four year plans and these plans are updated in the student’s
file in the counseling department on a yearly basis.
Ensure Academic Success: Tutoring
After-Tutoring is available for students Monday through
Thursday through various homework clubs after schools. In
the school bulletin that is read daily students are made aware
of where and when they can receive extra help with their
classes after school through peer tutoring and teacher led
tutoring.
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Data Director
IEP’s
Master Schedule




AVID binders
Planners

 APEX Class Roster
 Observations

 Four-Year Plans
 Website

 Bulletin
 Flyers
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E4 – To what extent do students have access to a system of personal support services,
activities and opportunities at the school and within the community?
Findings
Personal support services
The school has a full-time psychologist, a part-time speech and
language therapist, eight resource (RSP) teachers, six special
day class (SDC) teachers and one part-time adaptive physical
education teacher. The special education staff works closely
with the general education teachers to meet the learning
needs of these students. Over twenty part-time special
education paraprofessionals are on staff to support students
with disabilities either as one-on-one or classroom aides.
Careful steps are taken to ensure a Free and Appropriate
Public Education (FAPE) in the Least Restrictive Environment
(LRE).
Activities: Overall
WVHS offers activities to connect students to the school and
community. Students are active in over forty clubs and
organizations and ASB provides a very simple process for
starting a new club based upon student interest. Over 200
students are involved in the strong fine arts program that
covers instrumental music, vocal music, theatre, and dance.
AVID has brought guest speakers to campus to inform students
of the higher education opportunities.
Activities: Link Crew
A Link Crew program at WVHS organizes the freshman
orientation each year and provides ongoing support for 9 th
graders throughout the year to ensure a successful transition
to high school. Juniors and seniors participate with incoming
freshman in a variety of team-building activities, campus tours,
and events to build trust and awareness.
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IEP
FAPE
LRE



ASB Club and
Organization List
 Fine Arts




Link Crew
Summer Orientation
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Activities: Unity Forum
Unity forum is run through a leadership class that meets during
zero period. Each month the leadership class holds a Unity
Forum to find ways to connect with students that are not
normally involved with school activities. This is a half day
conference that is run by students for students. The class is
also trained as peer mediators to assist throughout the day
with conflicts.
Activities: NJROTC




Unity Forum flyers
Peer Mediators



NJROTC
syllabus/description



AVID program

NJROTC has over 100 students each year enrolled in its
program that consists of two instructors that are former
military personnel. Military, history, citizenship, public
speaking and cadet health are taught in a structured classroom
setting. Additional opportunities are provided for student
growth through cadet led close-order drill and community
services projects. Field trips to military bases and recreational
venues provide career insights and opportunities for a healthy
life style. Students are encouraged to see excellence and
additional education beyond high school.
Opportunities
AVID has over 200 students involved each year in its program
and the culminating class is Senior AVID where the average
total of amount scholarships received is over four million
dollars a year for the graduating senior class. In addition the
class has a four year college acceptance rate of well over 95%.
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Areas of Strength
-

Link Crew
New ESLRS along with ESLR walls in many classrooms
Variety of Opportunities for students (clubs, athletics, AP, Honors, College Prep courses
AVID National Demonstration School
Unity Forum

Areas of Growth
-

There is a need to develop more school tradition.
Consistency among staff and programs.

2013 WVHS WASC Report
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Chapter V: The Schoolwide Action Plan
Goal 1 (Area of Improvement): Continue to implement a schoolwide instructional model that focuses on writing strategies.
Rationale: Self study findings indicate a need to increase student achievement in writing strategies to improve critical thinking skills,
communication, CAHSEE performance, and college readiness. State assessment data (CSTs and CAHSEE) support this critical academic need.
Supporting 2012 Data

60% of 9th graders scored proficient or above in writing strategies as measured by the CSTs.
64% of 10th graders scored proficient or above in writing strategies as measured by the CSTs.
0% of EL 9th and 10th graders scored proficient or above in writing strategies on the CSTs.
25% of Special Education 9th graders and 14.3% of Special Education 10th graders scored proficient or above
in the writing strategies of the CSTs.
SUTW activities and written rubrics/student samples

Growth Targets
2012-2013

Growth Targets
2013-2014

WVHS WASC Report

Decrease the number of 9th and 10th grade students scoring non-proficient by 10% as measured by CSTs.



3.4% of 10th graders will move from non-proficient to proficiency.
At least 10% of EL 9th and 10th graders will become proficient or advanced on the CSTs in writing
strategies.
 The number of Special Education 9th and 10th graders scoring proficient or advanced on the CSTs in
writing strategies will increase by 10%.
10% of non-proficient 9th and 10th graders will achieve proficiency in writing strategies as measured by the
CSTs.
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Growth Targets
2014-2015

Using a comparison between CSTs and Smarter Balanced assessments, 10% more of non-proficient 9th and
10th graders (from the 2013-2014 school year) will be proficient on the new Smarter Balanced assessment
(as 11th graders) that will be given for the first time during the 2014-2015 school year (it should be noted
that it will be difficult to compare the growth between CSTs and Smarter Balanced assessments).

ESLRs addressed: Writing across the curriculum, higher level thinking, and successful students.
Impact on student learning of academic standards and ESLRs: Direct positive impact resulting in students who will effectively communicate in
written form to support their future goals and endeavors.
Monitor Progress Tools
 CST – English Language Arts: 9th and 10th grade (EL, Special
Education, SED)
 CAHSEE 10th grade proficiency (EL, Special Education, SED)
 Common Formative Assessment
 Teacher surveys
 Student and teacher samples
 Administration observations
 Peer observations
 Data team products

WVHS WASC Report

Report Progress
 Data Director
 Staff meetings (state of the school)
 Electronic copies of data reports
 Action Plan progress
 Community night (state of the school)
 School site council and ELAC
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Tasks
1. Train new staff in
Step Up to Writing.

2. Continue with follow
up training.

Responsible
Person(s) Involved

Professional Development/
Resources

 Assistant
principal
 District
 academic coach
 Administration,
teachers, and
departments

 Basic sentence and paragraph
structure along with
outlining tools (resources:
SUTW tools, manual)
 Train in SUTW “next steps”
(vocabulary development,
response to literature,
development of style)
(resources: SUTW tools,
manual)
 Walk-throughs, observations,
conversations (resources:
google.docs)

 Teacher
evaluation of
training
 Administration
walk-throughs
 Grade reports

10/11/2012

 Effective feedback
 Teacher
evaluations

 Collaborate as a department
on best practices (resources:
teacher generated materials)

 Student work

 Survey (resources: computer,
Xerox)

 Disaggregate data

9/20125/2013
(reevaluate
and set new
goals)
9/20125/2013
(reevaluate
and set new
goals)
9/25/12

3. Monitor and
evaluate
implementation
(administration)
4. Monitor and
evaluate
implementation
(teachers)
5. Distribute Step Up to
Writing survey

WVHS WASC Report

 WASC
coordinators

Means to Assess
Improvement

Timeline

Reporting
 SSC
 Staff Meeting

10/10/2012

 google.docs
 E-mail
 Staff meetings

 Staff meetings
 E-mail

 WASC Report
 WASC meeting
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Tasks

Responsible
Person(s) Involved

Professional Development/
Resources

Means to Assess
Improvement

 To plan further training

6. Analyze survey
results and utilize for
further
implementation

Timeline

Reporting

10/2/1210/31/12



7. Establish common
grading rubrics

 Departments

 Collaborate as a department
to determine grading criteria
(resources: SUTW rubric,
CAHSEE rubric)

 Review and revise
grading criteria
annually

2/20135/2013

 Department
meeting
 Syllabi
 E-mail

8. Align SUTW process
and assessments to
the Common Core
Standards

 Leadership
 RCD
representative

 Lead and Learn Training on
Common Core and Rigorous
Design

 Implementation of
units

2014-2015

 Staff Meetings

9. Implement Rigorous
Curriculum Design
units

 District
 Administration
 Teachers

 Teacher training

 Implementation of
units

2013-2014

 Staff Meetings/
Department
Meetings

WVHS WASC Report
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Goal 2 (Area of Improvement): Students demonstrate mastery of academic content and are aware of their own progress.
Rationale: Self-study findings indicate a need to increase student achievement by decreasing the number of Ds and Fs.
Supporting 2012 Data

53% of 9th graders and 41.7% of 10th graders had more than one D or F on their 2012 spring semester report
card
64% of EL 9th graders received more than one D or F while 77.8% of EL 10th graders received more than one
D or F.

Growth Targets
2012-2013

Decrease the number of 9th and 10th graders receiving Ds and Fs by 10 % by the end of the 2013 spring
semester.
Decrease the number of EL 9th and 10th graders receiving Ds and Fs by 10% by the end of the 2013 spring
semester.

Growth Targets
2013-2014

Restructure the High School 101 classes along with rearranging the master schedule to ensure the
credentialing and teacher strength are leveraged for optimal student learning.
Better engage students in core classes using the new Rigorous Curriculum Design units for Common Core
standards.

Growth Targets

Implement Read 180 to help with reading skills and critical thinking.

2014-2015
ESLRs addressed: Successful Students, Higher Level Thinking
Impact on student learning of academic standards and ESLRs: Direct positive impact resulting in improved grades and increased proficiency as
measured by report cards and CST scores.
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Monitor Progress Tools:
 Aeries; parent, student, teacher, administrative monitoring
 Student Planners and Grade Checks
 Progress reports
 Report Cards
 CSTs

Tasks

Responsible
Person(s)
Involved

Professional Development/
Resources

Teacher
1. Conversation about
D’s and F’s and
common grading.

 Teachers

 Late start days
 Data team meetings

2. Regular and
consistent grade
updates and
teacher/student
conferences within a
triad
3. Monitor and evaluate
teacher use of Aeries

 Teachers

 Planners

 Teachers
 Administration

 Late start meetings
 Training
 Aeries Program

WVHS WASC Report

Report Progress:
 Aeries
 Staff Meetings
 State of the School
 Data Teams
 Progress Reports
 Report Cards
 Data Director

Means to Assess
Improvement

Timeline

Reporting

 Data team
observations
 Evaluation of
Aeries gradebook
grading policies
 Disaggregation of
D and F
 Observation of
Aeries updates
 Examine Student
planners

Fall 2013






September
2013

 Progress/Report
Cards
 Staff Meetings

 Monitoring and
evaluation of
Aeries use

Spring 2013

 Staff Meeting
 Aeries Website

Staff Meetings
Email
Data teams
WASC meetings
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Tasks

Responsible
Person(s)
Involved

Professional Development/
Resources

4. Monitor and evaluate
planner use

 Teacher
 Administration

 Planner

5. Aeries training for
teachers

 Administration
 District






Students
 ASB
6. Aeries registration for  Administration
students
7. Use of planners
 Student
 Teachers

Aeries
Late Start
Computer lab
Computer Lab

 planner

Means to Assess
Improvement
 Observation and
planner checks
periodically
 Monitoring and
evaluation of
Aeries use survey
 Aeries website
 Student use
statistics
 Planner checks
periodically

8. Update and revisit
four year plans each
semester (9th grade
mock transcript)
Parents
9. Aeries registrations/
Parent training

 Student
 Counselors

 4 year plan spreadsheet in
planner

 Aeries Site
Contact
 Administration
 Aeries Training

 Computer lab

10. Implement “Parents
Helping Parents”
program

 Administration
 Parents

 Step Up to Writing
 Focused Note-Taking
 4-Year Plans

 Survey and
evaluations by
parents

11. Parent Engagement
Leadership Institute

 Administration
 Parents

 Professional Development
Training

 Survey and
evaluations by
parents
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 Student
monitoring of
their own
transcript
 Evaluation of
Aeries website

Timeline

Reporting

Spring 2013

 Staff Meeting
 Data Teams

Spring 2013

 Staff Meetings
 Data teams

August 2013

 Aeries Website

October
2012
Beginning of
fall 2013

 Staff Meetings
 WASC meetings

September
2013 at
back to
school night
September
2013

 E-mail

Fall 2012
(trainings
have begun)

 Staff meeting
 E-mail

 Staff Meetings
 Back to School
Night
 Open House
 Staff Meetings
 E-mails
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Goal 3 (Area of Improvement): Improve computational skills among Algebra I students.
Rationale: Self-study findings indicate a need to increase math proficiency on the CSTs and the CAHSEE.
Supporting 2012 Data

54% of students were not proficient on the CAHSEE.
60% of students were Below Basic or Far Below Basic on the Algebra I CST.
65.1% of Algebra I students earned a D or F in the course in the spring of 2012.

Growth Targets

Administer and analyze CAHSEE diagnostic in the spring of 2013 to determine areas of need.

2012-2013

Collaborate in the spring of 2013 with department regarding the implementation of Rigorous Curriculum
Design units (which will be starting in the fall of 2013).

Growth Targets

Increase the proficiency rate of sophomores on the math portion of the CAHSEE by 5%.

2013-2014

Decrease the number of Algebra I students receiving Ds and Fs by 5 % by the end of the 2014 spring
semester.
Decrease the number of Algebra I students scoring Below Basic and Far Below Basic on the Algebra I CST by
5 %.

Growth Targets
2014-2015

Decrease the number of Algebra I students receiving Ds and Fs by 5 % by the end of the 2015 spring
semester.
Using a comparison between CSTs and Smarter Balanced assessments, 10% more of non-proficient 9th and
10th graders (from the 2013-2014 school year) will be proficient on the new Smarter Balanced assessment
(as 11th graders) that will be given for the first time during the 2014-2015 school year (it should be noted
that it will be difficult to compare the growth between CSTs and Smarter Balanced assessments).

WVHS WASC Report
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ESLRs addressed: Successful Students, Higher Level Thinking
Impact on student learning of academic standards and ESLRs: Direct positive impact resulting in improved computational skills in Algebra I as
measured by MAP testing, grades, and state assessments.
Monitor Progress Tools:
 Student feedback
 CAHSEE test scores
 CST scores
 Progress reports
 Report Cards
 Aeries
 Teacher Collaboration Meetings
 Half-Day Release Day Discussion

Tasks

Responsible
Person(s)
Involved

1. Analyze previous
year’s test data

 Data Teams
 Administration
 Academic Coach

2. CAHSEE Diagnostic
test

 Teachers
 Students

WVHS WASC Report

Report Progress:
 Aeries
 State of the School Report
 Data Teams
 Progress Reports
 Report Cards
 Data Director

Professional Development/
Resources







Release Days
Test data
Data Teams Forms
Data Teams Training
Standards Monitoring Chart
Copies of tests

Means to Assess
Improvement

Timeline

Reporting

 CFAs
 CSTs
 CAHSEE

Fall 2011,
every Fall

 Data Director
 Aeries

 CAHSEE Diagnostic

Beginning of
Spring
Semester,
2013

 Data Director
 Parent
Notification
through Aeries
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Tasks

Responsible
Person(s)
Involved

Professional Development/
Resources

Means to Assess
Improvement

Timeline

Reporting

3. Structured
communication with
counselors about
student success and
course placement
4. Insert math terms
and figures in the
student planner

 Administration
 Counselors
 Math Teachers
 8th Grade Team

 Collaboration Time
 Test Scores
 Student Grades






Class Schedules
CST scores
CAHSEE scores
Grades

Spring 2013
Every Spring

 Staff Meetings
 Data teams
 Aeries

 Teachers
 Administration

 Student Feedback
 Student Work

Spring 2013







5. Student SelfMonitoring

 Teachers
 Students

 Student Planners
 School Website
 Collaboration Time to work
on planner pages
 Collaboration time to explore
best practices
 Self-Monitoring Sheet

Fall 2013

6. Collaboration with
other departments
about math support
7. Collaborate / Align
with High School 101

 Teachers
 Administration

 Teacher feedback
 Self-Monitoring
Sheet
 Grades
 Test scores
 Peer Observations
 Student Work
 Discussions during
Late Start days
 Grades
 Implementation
of units

 Staff Meetings
 Monitoring Sheet
going home
 Email
 Staff Meetings
 Email

8. Implement Rigorous
Curriculum Design
units
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 Math Teachers
 HS 101 Teachers
 Administration
 District
 Administration
 Teachers







Collaboration Time
Best Practices
Academic Vocab Binders
Collaboration Time
Training in Self-Monitoring
Strategies
 Teacher training
 Collaboration time

Spring 2013

Fall 2013/
Spring 2014
2013-2014






Staff Meeting
Data Teams
Webpage
Aeries
Focus Groups

Staff Meetings
Data Teams
Emails
Staff Meetings/
Department
Meetings
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Tasks

Responsible
Person(s)
Involved

Professional Development/
Resources

Means to Assess
Improvement

Timeline

Reporting

9. MAP testing for
Algebra I students

 Teachers

 Computer lab
 MAP program

 MAP program

September
2013, yearly

 MAP website
 Staff Meetings

10. Communication to
parents of MAP
scores

 Teachers
 Parents

 MAP results

 WASC survey
results

October
2013, yearly

 Staff Meeting
 E-mail
 WASC Report

11. Computational Skills
review

 Math teachers

 Lesson Plans
 Review materials

 Triad 1 Progress
Report

First Triad
2013, yearly

12. Targeted Math
interventions

 Math teachers

 Lesson Plans
 MAP results

 Progress Reports
 Report Cards
 D and F rate

Saturday
School, after
school

13. Align assessments to
the Common Core
Standards

 Leadership
 RCD
representative

 Lead and Learn Training on
Common Core and Rigorous
Design

 Implementation of
units

2014-2015

 Aeries
 Data Team
Meetings
 Aeries
 Staff Meetings
 Data Team
Meetings
 Staff Meetings
 Data Team
Meetings
 E-mails
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