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P R E FACE

Preface
This is the first self-study review of Urban Discovery Academy. The full self-study began to
take place in the spring of 2013, following the school’s initial visit during the 2010-11 school
year. After a relatively tumultuous time for the school following unexpected leadership
changes before the 2013-14 school year, UDA decided to postpone its full visit until the
2014-15 school year, when staff picked up the review where it had been left off a year prior.
Over the summer of 2014, the leadership team convened, data was recompiled and the
review process restarted. In August 2014, the staff reengaged in newly arranged Focus
Groups, digging up existing data and information, creating plans for the collection and
review of new data, and engaging other stakeholders in the Focus Group process.
As a part of this thoughtful and collaborative process, UDA’s student learner outcomes were
refined by stakeholder representatives and the program was analyzed with regards to the
new Common Core standards and the newly refined learner outcomes. Following the selfstudy process, the leadership team and other stakeholder representatives developed a
long-range action plan to respond to clear areas of need. The staff, parents and Board were
thoughtfully engaged in this process, to build capacity for shared implementation and
monitoring of the action plan.
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CHAPTER 1

Chapter I: Student/Community Profile
and Supporting Data and Findings
A. SCHOOL OVERVIEW
a. Background Information
Urban Discovery Academy was first established in 2008 by a dedicated group of
parents and educators. Originally located in the urban setting of downtown San
Diego across the street from Balboa Park, UDA opened in September 2008 as a K
through 6th grade program with one classroom per grade and a starting enrollment
of 98 students.
Since its inception, UDA has grown to a total enrollment of around 347 students (as of
October CBEDS date). UDA’s current enrollment numbers reflect two classes of
students per grade level through 6th grade, with one 7th grade class and one 8th
grade class until the school reaches its ideal capacity of 462 students in the 2016-17
school year, with two classes of students per grade. After the last lottery drawing,
UDA boasted a Kindergarten waiting list of around 123 students, with wait lists in
most K-5 grades. UDA’s middle school started in 2009 and currently has 102 students
enrolled. In the spring of 2012, UDA graduated its first class of 8th graders. This last
summer, UDA teachers and leadership spent significant time reworking its middle
school curriculum, policies and practices to best match the school’s rigor and
project-based approach to student learning.
UDA’s long-term facility is in the works, with a bond finance project that closed in
October 2014, followed by groundbreaking and construction to allow the school to
move to its future facility on 14th Street and F Street in the redevelopment district of
East Village, in Downtown San Diego. Since the original leased site location at 6th
Street, across from Balboa Park, was sold this year, the school moved to a temporary
district location in southeast San Diego (on 45th Street) during August of 2014. The
temporary site, a Prop 39 site leased from San Diego Unified, will be the school’s
location throughout the 2014-15 school year while bond financing and construction
take place on the East Village site location.
UDA’s founding director left the school in the summer of 2013, at which point Lori
Korovec (former teacher and now intervention specialist) was appointed as interim
director, with Dr. Megan Murray as the school’s first assistant director. Beginning in
July of 2014, Dr. Jenni Taylor joined the team as the school’s new director.
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b. WASC History
UDA’s initial WASC visit took place during the 2010-11 school year. The school was
initially set to undergo the full Self-Study process during the 2013-14 school year, and
began work in the spring of 2013 on the Self-Study. Due to unforeseen circumstances,
including the sudden departure of the old director during the summer of 2013, and
the following assignment of the interim director, a decision was made to delay the full
WASC self-study and corresponding site visit until the 2014-15 school year. The
school has since hired a new director who joined the existing WASC leadership team
in the summer of 2014. As expected, a few staff members have departed or been
hired on since the spring of 2013, so some re-working of the original study had to be
done in the summer and fall of 2014, to catch up with the previous work that had been
done.
B. SCHOOL PURPOSE
a. Mission and Vision
Mission: The mission of Urban Discovery Academy is to provide a rigorous
education that develops the whole child as a scholar, athlete, artist and democratic
member of society.
Vision: The vision of Urban Discovery Academy is to help “America’s Finest City”
create a downtown village that is not only physically beautiful but also a beautiful
place to raise and educate children.
Urban Discovery Academy will attract involved families who might otherwise go
outside of the city or district for educational options. This will be a school community
that is interconnected with the community at large, with the support of civic leaders,
businesses and resident organizations who believe our charter will enhance and
enrich our vibrant downtown.
A central goal of Urban Discovery Academy is to build a vibrant learning community.
A culture of parental empowerment and “ownership” of the school, cooperation and
regular communication between home and school, and a school environment that
values each student and demands the best will be created. In this community model,
students will be expected to help each other excel, both within each classroom and
across grade levels.
Urban Discovery Academy will create a culture of parent involvement with high
expectations of our students’ families. The school’s professional staff will also be
held to the highest expectations. This formula of high expectations of all members of
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the learning community is crucial to the success of each student entrusted to our
school.
b. Guiding Philosophies
Urban Discovery Academy aims to provide students with a high-quality, education
that is tailored to individual needs and inspires student inquiry. Using a projectbased method of learning, students become critical thinkers and problem-solvers
able to thrive in the 21st century. Children have the right to be educated in a safe
nurturing environment, in which they are respected as unique individuals, and are
challenged to reach their full-potential. Through a triad of support, parents, teachers
and students establish a community of learners that encourages exploration and
growth.
We believe it is our responsibility as a school to ensure that we make learning
meaningful, hands-on, and exciting. We are passionate about students becoming lifelong learners and taking ownership of their learning. We use Project Based Learning
as a teaching methodology, which means learning through experiences. We believe
that students thrive when all of their talents are respected and valued.
We teach the whole child while still maintaining our rigorous academics. Each
student participates in a rich arts program including the visual and performing arts as
well as receiving Physical Education four times per week. We believe that our focus
on the arts helps children develop the necessary skill set to be creative problem
solvers in the 21st Century.
We encourage teachers and students to explore the community around us, by
incorporating frequent field trips into the curriculum, allowing our students to have
real-world experiences. We aim to help students learn important life-skills such as
civility, trustworthiness, respect, responsibility, fairness, caring and citizenship.
Our Students
● Utilize their innate curiosity to meet and exceed state-standards
● Develop interpersonal, problem-solving, communication and negotiation skills
● Interact with the urban environment to achieve learning goals and serve the
greater community
● Attain the confidence to move beyond what they already know
Our Teachers
● Design a rigorous curriculum that taps into student interest
● Know that all students can succeed in the classroom
● Create a safe, compassionate, disciplined environment, where students feel
comfortable to take risks
● Respond to students’ learning-styles and needs to ensure success
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Our Community
● Forges a partnership between school and home
● Fosters respect, self-discipline, responsibility, empathy, and benevolence
● Encourages life-long learning and growth
c. Schoolwide Learner Outcomes
UDA’s students will be:
● Scholars: who research, analyze, and evaluate to solve problems
● Athletes: who demonstrate positive sportsmanship and teamwork
● Artists: who express themselves positively and creatively
● Innovators: who question, listen, think, explore, and create
● Communicators: who reflect, communicate and articulate in different ways
● Collaborators: who work well with others and use resources effectively
● Contributors: who support their schoolmates and their community
d. Refinement Process for Schoolwide Learner Outcomes
The school mission and vision were revisited by the Board of Directors in August of
2010. The existing schoolwide learner outcomes were revisited during the charter
petition renewal process in 2012. Upon re-starting the WASC self-study process in
the spring/summer of 2014, the WASC leadership team realized there was room for
growth in clarifying the expected schoolwide learner outcomes and mapping out
curriculum accordingly. The committee led the school in refining the ESLRs in August
through October of 2014, through staff meetings, Board of Directors meetings, School
Advisory Council meetings and an online collaboration process with various
stakeholders. The goal of the revision process was to streamline the goals to make
the outcomes more usable, and to make the goals for student achievement more
broad yet easily measurable.
Since UDA’s learner outcomes have changed and transition to the new Common Core
and Next Generation standards is underway, there is clearly a need to continue to
refine and map curriculum accordingly, as well as to develop a measurable
schoolwide system for progress-tracking.
C. DEMOGRAPHIC DATA
a. Greater Community
UDA is located within the geographical boundaries of the San Diego Unified School
District and draws students primarily from within SDUSD boundaries. Nearly all of the
School’s students reside within a 15-mile radius of the School. There are nine
traditional public schools serving grades K-8, 114 traditional public elementary
schools and 25 traditional public middle schools in the School District, as well as 48
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public charter schools. UDA considers the following schools as its principal
competitors for students: Museum Charter School, Old Town Academy, Albert
Einstein Academy and McKinley Elementary.
The following are population statistics for the City of San Diego, San Diego County
and the State of California.
POPULATION
CHANGE
YEAR

CITY OF
SAN
DIEGO

PERCENT
CHANGE

SAN DIEGO
COUNTY

PERCENT
CHANGE

STATE OF
CALIFORNIA

PERCENT
CHANGE

1990
2000
2010

1,110,549
1,223,400
1,307,402

N/A
10.2%
6.9%

2,498,016
2,813,833
3,095,313

N/A
12.6%
10.0%

29,760,021
33,871,648
37,253,956

N/A
13.8%
10.0%

Source: United States Census Bureau, Census 2010, Census 2000, and 1990 Census.

The median age for the residents of the City of San Diego is 33.6 years, and for
residents of San Diego County is 34.6 years. The State-wide median age is 35.2 years.
(Source: U.S. Department of Commerce, Bureau of the Census, 2010 Census.)
The following table shows housing unit information for the City of San Diego and San
Diego County.
HOUSING UNITS

2000

2010

CHANGE

CITY OF SAN DIEGO

469,689

516,033

9.9%

SAN DIEGO COUNTY

1,040,149

1,164,786

12.0%

Source: United States Census Bureau, Census 2000, Census 2010.

The following table shows per capita personal income for San Diego County, the
State of California and the United States.
PER CAPITA PERSONAL
INCOME (USD)
2007

2008

2009

2010

2011

SAN DIEGO COUNTY

45,768

47,197

44,107

44,951

46,800

STATE OF CALIFORNIA

43,211

44,003

41,034

41,893

43,647

UNITED STATES

39,506

40,947

38,637

39,791

41,560

Source: United States Department of Commerce, Bureau of Economic Analysis.
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b. Student Enrollment
i.

Overall Enrollment Growth by Year

ii.

Enrollment by Grade/Year
Grade/
Year

K

1

2

3

4

5

6

7

8

Total

2014-15

34

46

47

44

48

49

41

17

23

349*

2013-14

40

41

42

42

50

47

21

21

23

327

2012-13

41

42

43

43

47

23

24

24

21

308

*Note: under projected enrollment in some grades mostly due to losses of families during move.
Since data was compiled this fall, enrollment has increased to 367 students.

iii.

Waitlist by Year (2011-12-13-14)
Grade/
Year

K

1

2

3

4

5

6

7

8

Total

2014-15

123

48

30

22

25

20

29

6

6

309*

2013-14

188

28

33

15

15

8

13

7

1

308

2012-13

149

36

26

15

9

10

9

8

5

267

2011-12

126

25

21

19

9

13

12

9

1

235

*Note: waitlist counts were taken following the lottery in the spring of 2014, but spots opened up
as families decided to dis-enroll just before or after the move. UDA currently has a waitlist only in
grades 1, 2 and 3; space remains in the other grades and students have continued to enroll
throughout this school year.
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iv.

v.

vi.

Enrollment by Ethnicity (2013-14)
Ethnicity

K

1

2

3

4

5

6

7

8

Total

Hispanic or Latino

9

9

11

15

14

12

14

8

12

104

American-Indian /
Alaska Native

0

0

0

0

0

1

0

0

0

1

Asian

0

3

2

0

3

2

0

0

1

11

Filipino

0

0

0

0

0

0

0

0

0

0

African-American

2

1

1

2

4

5

1

4

2

22

White

25

23

22

25

29

24

6

3

4

161

Two or More Races

5

5

5

2

0

4

0

3

1

25

Not Reported

1

0

2

0

0

0

0

0

0
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Enrollment by Gender
Gender

K

1

2

3

4

5

6

7

8

Total

Male

19

19

23

18

21

22

16

11

11

160

Female

22

22

20

26

29

26

8

7

12

172

Other Enrollment Demographics

Year

Total
Enrollment

Students
Qualifying
for F/R Lunch

English
Learners (EL)

Redesignated

2014-15

347

71 (20.5%)

18 (5.2%)

No Data Yet

2013-14

327

27 (8.3%)

18 (5.5%)

4 (1.2%)

2012-13

306

n/a

23 (7.5%)

0

2011-12

262

n/a

17 (6.5%)

0

11

ELs (RFEP)

vii.

Student Retention

Student
Retention

viii.

2011-12

2012-13

2013-14

93%

94%

96%

2013-14 Enrollment by Zipcode/City
City

Zip Code

Percent of
Students

San Diego

92104

11.1%

San Diego

92102

10.0%

San Diego

92101

8.6%

San Diego

92103

6.6%

San Diego

92115

6.6%

La Mesa

91941

4.6%

San Diego

92116

4.3%

San Diego

92105

4.0%

San Diego

92117

4.0%

San Diego

92123

4.0%

San Diego

92113

3.4%

San Diego

92114

3.1%

San Diego

92120

3.1%

San Diego

92111

2.0%

Spring Valley

91977

1.7%

San Diego

92118

1.7%

San Diego

92154

1.7%

Imperial Beach

91932

1.4%

San Diego

92106

1.4%

San Diego

92107

1.4%

San Diego

92108

1.4%

San Diego

92124

1.4%

12

2014-15
85%

(lost families with move)

San Diego

92110

1.1%

Chula Vista

91911

0.9%

La Mesa

91942

0.9%

Santee

92071

0.9%

Bonita

91902

0.6%

Chula Vista

91913

0.6%

Lemon Grove

91945

0.6%

El Cajon

92019

0.6%

San Diego

92109

0.6%

San Diego

92126

0.6%

San Diego

92131

0.6%

San Diego

92139

0.6%

Chula Vista

91910

0.3%

Chula Vista

91915

0.3%

Spring Valley

91978

0.3%

Del Mar

92014

0.3%

El Cajon

92020

0.3%

Encinitas

92023

0.3%

Escondido

92025

0.3%

La Jolla

92037

0.3%

San Diego

92119

0.3%

San Diego

92122

0.3%

San Diego

92149

0.3%

San Diego

92163

0.3%

San Diego

92173

0.3%

Perris

92570

0.3%
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ix.

x.

English Language Status

Year

Total
Enrollment

English Only
or Fluent
English
Proficient

English
Learners
(EL)

Re-designated
Students
(RFEPs)

2013-14

327

309 (94.4%)

18 (5.5%)

4 (1.2%)

2012-13

306

283 (92.5%)

23 (7.5%)

0

2011-12

262

245 (93.5%)

17 (6.5%)

0

Number of students speaking language other than English: 2013-2014
Language

K

1

2

3

4

5

6

7

8

Total

Spanish

1

1

2

2

2

2

1

-

-

11

Farsi

-

-

-

1

-

-

-

-

-

1

Lugandan

-

-

-

1

-

1

-

-

-

2

Portuguese

-

-

1

-

1

-

-

-

-

2

French

-

-

-

-

-

1

-

-

-

1

Tagalog

-

-

-

-

-

-

-

-

1

1

Total English Learners

1

1

3

4

3

4

1

-

1
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c. Attendance
i.

Average Daily Attendance
Year

Average Daily
Attendance (%)

2013-14

97.2%

2012-13

97.7%

2011-12

97.3%

14

ii.

Truancy Rates
Year

Cumulative
Enrollment

Truant
Students

Truancy
Rate (%)

2013-14

327

27

8.3%

2012-13

314

22

7.01%

2011-12

269

70

26.0%

d. Discipline, Suspension & Expulsion Rates

Year

Total
Enrollment

# of
Infractions

# of
Suspensions

Suspension
Rate

# of
Expulsions

2013-14

327

141

28

8.6%

0

2012-13

306

not tracked

6

1.9%

0

2011-12

262

not tracked

4

1.5%

0

e. Staffing
i.

Staff Classification and Demographics (Full-Time Equivalencies)
2014-15
Personnel

Total

Male

Female

Asian

Filipino

Hispanic
or Latino

AfricanAmerican

White

Certificated
Administrators

2

-

2

-

-

-

-

2

Certificated
Teachers

24

3

21

-

1

3

-

20

Cert. Counselor/
Psychologist

0.6

-

0.6

-

-

0.2

-

0.4

Classified
Administrative

2

1

1

-

-

-

-

2

Aides

3

1

2

1

1

1

-

Total

32.6

6

27.6

1

4.2

1

25.4

15

1

ii.

Credentialing, Degrees and Experience
Intern
Credential

Preliminary
Credential

Clear
Credential

Long-Term
Sub Status

Core & Specialty
Teachers

1

12

10

1

14-15
Faculty/Staff

Bachelor’s
Degree

Master’s
Degree

Doctoral
Degree

National Board
Certification

Degrees

19

10

2

1

14-15 Teachers

Faculty/Staff
Experience

Years in
Education
(# of teachers)

Years at UDA
(# of teachers)

1 year

1

3

2-3 years

2

7

4-5 years

5

6

6+ years
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f. Staff Professional Development
Trainings or Conferences
Attended and/or Led by Staff

Number
of Staff

Common Core - Rusty

29

Common Core Math - Ivan Alba

25

Kindergarten Conference

2

SDCOE Common Core Training

10

San Diego Writing Project Common Core

25

New Management - Behavior/
Classroom Management Strategies

25

GLAD Strategies - Staff led

25

Close Reading - Staff led

25

ELD Strategies and Program
Procedures - Staff led

25

Reaching Students on Autism
Spectrum

25

16

Next Generation Science

2

Lindamood Bell

2

6+1 Writing Traits – Staff Led

29

Behavior Intervention

29

ELD Standards – Staff Led

29

STEAM Conference

2

Green Ambassadors Institute

2

Project-Tuning Protocol – Staff Led

29

Thoughtstem – Computer Coding

2

Zoo-Tech to Reconnect

2

Common Core PE Conference

1

Zoo Phonics

1

D. STUDENT PERFORMANCE DATA
a. API/AYP Measures
i.

API growth

2009

2010

2011

2012

2013

3-year
average API

834

863

836

876

867

860

ii.

AYP performance

2009 Base
API

2010 Growth
API

2009-10
Growth

Met 2010
API Criteria

834

863

29

Yes

2010 Base
API

2011 Growth
API

2010-11
Growth

Met 2011
API Criteria

863

836

-27

Yes

2011 Base
API

2012 Growth
API

2011-12
Growth

Met 2012
API Criteria

836

876

40

Yes

17

2012 Base
API

2013 Growth
API

2012-13
Growth

Met 2013
API Criteria

876

867

-9

Yes

Urban Discovery Academy has had a minimum Growth API score of 770, or at least
one point growth each year, and has met the Annual Yearly Progress each year.
iii.

API subgroup performance

In the 2009-2010 school year, all subgroups met the percent proficient rate criteria. In
2010-2011, the subgroup of Hispanic/Latino did not meet the 68.5% target rate
criteria for Mathematics. All subgroups met the percent proficient rate criteria for the
2011-2012 school year. In the 2012-2013 school year, the subgroups of
Hispanic/Latino and White did not meet the 89.2% target rate criteria for English
Language Arts.

b. Historical Overall CST Performance
i.

c.

CST Percent Proficiency

Year

ELA

History

Math

Science
Grades 5 & 8

2013-14

---

---

---

80%

2012-13

74%

67%

69%

82%

2011-12

80%

N/A

66%

79%

Historical CST Performance: English Language Arts
i.

English Language Arts - All Students

Percent
Proficient or
Advanced

2013
2012
2011

2nd
70%
72%
79%

3rd
66%
71%
78%

4th
86%
91%
82%
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5th
6th
91% 77%
83% 83%
65% 55%

7th
62%
82%
73%

8th
77%
*
69%

Overall, CST English Language Arts results show higher levels of proficiency in the
K-5 elementary program. Average results of all students increased over time in 5th
grade and 6th grade, with inconsistent results in middle school, even where growth
has been evident over time.
Although it is difficult to gauge subgroup performance over time, with such small
numbers of subgroup students in each grade, our average subgroup performance
also declines in middle school, particularly for EL students and potentially
students with disabilities. Our economically-disadvantaged students also show
inconsistent results throughout their time at UDA, especially in 3rd, 6th and 7th
grade, which shows additional focus may also be helpful for these students.
Performance of our Latino subgroup varies, but remains under the average of all
students, also indicating a need for additional subgroup focus.

d. Historical CST Performance: Mathematics
* Indicates that the student subgroup was not statistically significant and/or data is not available. Note:
we included subgroups for 2013 & 2014 that were not statistically significant, so some of these
percentages may reflect the performance of only one or a few students.

i.

Mathematics - All Students

Percent
Proficient or
Advanced

2013
2012
2011

2nd 3rd 4th
5th
6th
73% 83% 83% 86% 52%
84% 71% 78% 87% 35%
84% 87% 82% 30% 10%

7th
48%
37%
34%

Algebra 1
(8th)

22%
*
7%

Overall, CST Mathematics results show higher levels of proficiency in the K-5
elementary program, as well. Average results of all students dramatically increased
over time in 5th grade and 6th grade, with growth also evident in 7th grade and 8th
grade Algebra. There is room for additional focus on math from 5th grade through
middle school.
Although it is difficult to glean specific math trends over time for our subgroups,
results are inconsistent or lacking, particularly as grades increase, for EL students,
students with disabilities, and economically disadvantaged students. Our Latino
subgroup of students underperforms the whole class average in some grades, while
it outperforms the whole class average in other grades.
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e. Historical CST Subgroup Performance: Subject Area Exams
* Indicates that the student subgroup was not statistically significant and/or data is not available. Note:
we included subgroups for 2013 & 2014 that were not statistically significant, so some of these
percentages may reflect the performance of only one or a few students.

i.

Subject Exams - All Students

Percent
Proficient or
Advanced

2014
2013
2012
2011

8th
History
*
67%
*
45%

5th
Science
85%
82%
82%
74%

8th
Science
70%
83%
*
63%

CST results in Science are generally high for 5th grade and high, but inconsistent, in
8th grade. CST results in History are not as high overall and for most subgroups. Data
is spotty, with a need to monitor subgroups, particularly EL students.
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f. English Learner Performance
i.

2013-14 CELDT Scores

Grade
Level

# of
Students

CELDT
SCORE

Reading

Writing

Speaking

Listening

K

1

432 I

331 I

310 EI

423 I

467 EA

1

0

N/A

N/A

N/A

N/A

N/A

2

3

497 EA

470 EI

493 I

546 A

483 EA

3

4

539 EA

465 EI

541 EA

580 A

570 A

4

4

570 EA

563 I

584 EA

571 A

565 I

5

4

589 A

545 I

553 EA

636 A

624 A

6

1

443 EI

338 B

404 B

497 I

534 I

7

0

N/A

N/A

N/A

N/A

N/A

8

1

625 A

571 I

617 A

687 A

625 EA

Student results on the CELDT test vary across grades and for individual students.
However, reading is a relative area of weakness (as compared to speaking, writing
and listening) for our EL students overall.

g. Local Assessments
i.

Fall 2014 NWEA Map Assessment Scores (All Students)

Grade
Level

Mean RIT
READING

Mean RIT
LANGUAGE

Mean RIT
MATH

K

150.3

--

147.1

1

171.0

--

173.1

2

179.4

186.1

183.5

3

193.7

196.1

191.4

4

199.6

201.6

199.9

5

210.7

209.7

214.3

6

210.9

212.0

217.0

7

206.7

217.2

220.3

8

218.5

221.2

226.3

21

22

Overall student performance on the NWEA Map assessments show UDA students
mostly outperforming the national norm group average until 5th grade. Reading:
UDA students are well above the national norm in reading until 4th grade, when
scores even out and remain at or below the norm. Language: UDA students are much
higher than the national norm in 2nd and 3rd grade and, although the gap declines
following 3rd grade, our students remain at or above the national norm all the way
through middle school, leaving language usage a relative strength, with room to
grow. Mathematics: Again, UDA students outperform the national norm group until
3rd grade, after which students remain near or under the norm average.
ii.

Fall 2014 NWEA Map Assessment Scores (Hispanic/Latino Students)

Grade
Level

Mean RIT
READING

Mean RIT
LANGUAGE

Mean RIT
MATH

K

*

--

*

1

*

--

*

2

170.0

*

*

3

193.8

196.4

191.9

4

192.9

196.2

194.0

5

204.8

205.9

210.0

6

206.1

208.0

212.3

7

*

*

*

8

218.8

221.8

228.1

iii.

Fall 2014 NWEA Map Assessment Scores (Caucasian/White Students)

Grade
Level

Mean RIT
READING

Mean RIT
LANGUAGE

Mean RIT
MATH

K

153.3

--

150.3

1

174.8

--

176.8

2

183.3

190.8

185.8

3

194.3

196.2

190.8

4

202.4

203.1

200.8

5

217.1

214.0

218.1

6

211.9

214.7

216.2

7

*

*

*

8

*

*

*
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iii.

Fall 2014 NWEA Map Assessment Scores (Students with Disabilities)

Grade
Level

Mean RIT
READING

Mean RIT
LANGUAGE

Mean RIT
MATH

K

130.0

--

129.0

1

*

--

*

2

157.3

159.5

168.7

3

183.0

189.5

190.0

4

174.0

175.8

177.5

5

196.0

198.8

198.2

6

193.2

194.7

200.7

7

185.0

207.7

198.3

8

205.0

217.0

218.0

iv.

Fall 2014 NWEA Map Assessment Scores (EL Students)

Grade
Level

Mean RIT
READING

Mean RIT
LANGUAGE

Mean RIT
MATH

K

135.0

--

143.0

1

157.0

--

154.5

2

155.0

152.0

128.0

3

185.0

188.8

182.0

4

182.5

182.0

180.3

5

214.5

208.5

206.5

6

201.0

199.5

168.5

7

*

*

*

8

212.0

201.5

198.0

E. PERCEPTION DATA
a. Student Survey Results: See Appendix A.
b. Parent Survey Results: See Appendix B.
c. Staff Survey Results: See Appendix C.
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C H A P T E R II

Chapter II: Progress Report
Below is a summary of progress on each of the schoolwide critical areas for follow-up from
the initial WASC visit:
1. Urban Discovery Academy stakeholders need to develop schoolwide student
expectations, based on the school vision and purpose already in place.
Schoolwide student learner outcomes were refined/developed in 2012 in conjunction
with our charter renewal process with San Diego Unified. Upon revisiting these
learner outcomes through our full Self-Study process, the learner outcomes
underwent additional revision during in the fall of 2014, to ensure outcomes were
more clear, more consistent with our best practices, and broad enough yet
measurable.
The student-friendly version of the revised learner outcomes are as follows:
●
●
●
●
●
●
●

I am a scholar: I research, analyze, and evaluate to solve problems.
I am an athlete: I demonstrate positive sportsmanship and teamwork.
I am an artist: I express myself positively and creatively.
I innovate: I question, listen, think, explore, and create.
I communicate: I reflect, communicate and articulate in different ways.
I collaborate: I work well with others and use resources effectively.
I contribute: I support my schoolmates and my community.

Since the learner outcomes are new to the school this year, there are clear next steps
for further according curriculum alignment.
2. As the school develops more assessments, the staff need to develop a process for
disaggregation and analysis of data to aid in the ongoing review of curriculum and
instruction.
Beginning in the 2014-15 school year, with the significant additions to our technology
availability, UDA adopted the NWEA Map assessment program, to better measure,
disaggregate and analyze student performance data in reading, language usage and
mathematics. Additionally, with the new bell schedule allowing for an increased
professional development focus on Wednesdays, staff were trained on how to best
utilize this tool to respond to data instructionally and programmatically. This year,
professional development on the use of this data to best accommodate students
through goal-setting and differentiation strategies was implemented, followed by
ongoing collaboration to further grow as a staff in this area. This work has been
extremely helpful for the teachers and remains an area of focus.
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A work in progress related to the disaggregation of NWEA Map data includes
particular focus on our subgroup students. Since this was the first year implementing
the testing program, a starting point was to learn how to disaggregate and utilize
school and classwide results to support individual students. Further analysis can be
done in the future to continue to disaggregate, analyze and respond to overall data
by subgroup, including EL students, ethnicity, students with disabilities and
economically-disadvantaged students. Such analysis will help UDA best respond to
student needs on a more global, schoolwide scale.
UDA uses a standards-based report card system for grades K-5, which was modified
for Common Core and project-based learning elements in the fall of 2014. In an effort
to further track and disaggregate local assessment data aligning with the school’s
best practices, UDA is exploring various ways to track and disaggregate local
performance data from these Excel-based report cards. Such efforts will help
intentionally measure progress on our learner outcomes to further refine and
improve our instruction and programming beyond Common Core data
measurements.
UDA also utilizes a portfolio-tracking system for writing assessments and projects
throughout the grades. This year, the faculty adopted the 6+1 writing rubric, to help
better align and track student writing skills throughout the grade levels. Other
project-based assessments and more traditional assessments are placed into
portfolios each semester, where items are color-coded by discipline.
As UDA teachers and leadership work on more clearly defining “project-based
learning” at UDA, the school hopes to systematize its best practices and develop a
quantitative and reflective tracking and analysis system for its learner outcomes, to
best respond to student performance on localized authentic assessment tasks. The
portfolios provide the work which should be analyzed and tracked throughout the
school; strategic in-depth analysis of this work remains an area of focus for the
school.
3. The school leadership and staff need to develop an Action Plan based identified
areas for growth, and a process for ongoing review and revision.
With the sudden and unexpected change in leadership during the 2012-13 school
year, and interim leadership throughout the year following, the UDA Action Plan and
related processes for review/revision have only recently been developed.
Schoolwide academic goals for UDA were developed over the summer of 2014, with
collaboration between the old and new director and input from parents, teachers,
staff and Board members. These school goals were cross-referenced with the LCAP
Plan and the Self-Study, resulting in UDA’s current action plan.
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Monitoring and re-visitation of the school’s action plan has been added to the yearly
Board calendar, as well as the ongoing Professional Development schedule. Both
calendars are shared documents on google docs, to ensure there is a concerted team
effort by various stakeholders to continually monitor and revisit the Action Plan each
year. In addition, the School Advisory Council has been highly involved in the WASC
process and will continue to monitor the action plan with the staff. Because of the
highly collaborative process utilized to conduct and finalize the self-study report, and
to write the schoolwide Action Plan, there is a whole team ready to support the newly
outlined plans into the future for our school.
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C H A P T E R III

Chapter III: Student/Community Profile —
Overall Summary from Analysis of Profile
Data and Progress
The following section provides an overview or summary of the analysis of the school profile
data in Chapters 1 and 2.
Implications of the Data with Respect to Student Performance:
● There is overall high performance and attendance at UDA.
● Overall academic progress generally tapers in grades 5, 6, 7, 8, as evidenced by the
NWEA Map assessments and CST state proficiency exams.
● Language performance on the NWEA Map assessment remains above the national
norm for our students, but not much higher beyond 3rd grade.
● Math performance on the NWEA tapers off in about 3rd or 4th grade and remains
below the national norm through middle school. Average math proficiency on CST
tests drop significantly in 6th grade and continue to decline through middle school.
● Reading performance on the NWEA is above the national norm until 5th grade, and
declines through middle school.
● Reading is a relative weakness for our English learners overall, as evidenced by
CELDT scores.
● There is a need to more consistently track and analyze subgroup performance, as
well as a need to improve performance of English learners, students with disabilities,
Latino/Hispanic students (most subjects) and economically-disadvantaged students.
● There is an enrollment drop-off in middle school; perhaps this partially related to our
move, but seems to also be related perceptions of rigor, particularly with regards to
programming options and/or general academic performance.
● Middle school remains an area of focus, in terms of rigor, curricular options,
enrollment, and academic performance.
● From surveys and interviews, there is a need to increase focus on project-based
learning and create a more consistent continuum throughout the school.
● There is a need to consider measures in line with our newly developed learner
outcomes also, to better track more mission-aligned performance beyond
standardized tests.
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Critical Learner Needs and Correlation to Scoolwide Learner Outcomes:
Choose 2-3, noting correlation to student learner outcomes.
● There is a need to increase performance in mathematics after 2nd grade.
● There is a need to increase performance in reading into middle school and also a
need to better support our English learners in reading.
● There is a need to develop a more cohesive curriculum, in line with revised learner
outcomes and with a specific focus on project-based learning.
Important Questions Raised Through Analysis of the Data:
● How can UDA ensure full enrollment throughout the year and as we transition through
another move?
● Now that student learner outcomes have been strategically revised, how can we
better align curriculum?
● What is our definition or philosophy of project-based learning? What are
expectations for teachers on implementation of this philosophy?
● What is the value-added of an UDA education?
● How are we strategically monitoring our schoolwide progress on student learner
outcomes? How can we measure and track student performance better, based on
these mission-drive pillars?
● How can we build off of our portfolio system to monitor student performance of
learner outcomes?
● How can we measure our progress on existing project-based measures or other local
assessments (eg writing rubric performance)?
● What programmatic strategies should we consider for our new intervention program,
in response to student performance data?
● How can we respond programmatically to NWEA Map data, in addition to classroom
differentiation?
● What better supports can we implement for our English Learners?
● What can we do as a school to continue to push and focus on reading, particularly
into the upper grades and for our English Learners? What schoolwide EL strategies
will best support our middle school students, particularly in the area of reading?
● What overall trends really exist with our subgroups of students, and how can we
better implement systems to sustain continued growth of our challenged subgroups?
● What math curriculum will best support our students and increase rigor through the
upper grades?
● How will these results change with the Smarter Balanced Exams?
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CHAPTER IV

Category A: Organization: Vision and
Purpose, Governance, Leadership
Focus Group
Focus Group Lead: Jenni Taylor, Director
Tony Romano, Office Manager
Alma Romero-Evans, Kindergarten Teacher
Erin Henderson, 4th Grade Teacher
Nick Farren, Upper PE Teacher
Sara Kennedy, Upper Spanish Teacher
Vanessa Alvarez, Special Education Aide
Nanci Winfield, Parent
Victoria Gonzalez, Parent
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Category A: Organization: Vision and Purpose,
Governance, Leadership and Staff, and Resources
Analysis must show distinctions that appear across the range of students (grade level,
diverse background, and abilities) and the variety of programs offered at the school.
A1.

Organization Criterion

The school has a clearly stated vision and mission (purpose) based on its student needs,
current educational research, and the belief that all students can achieve at high academic
levels. Supported by the governing board and the central administration, the school’s
purpose is defined further by schoolwide learner outcomes and the academic standards.
Indicators with Prompts
Vision – Mission – Schoolwide Learner Outcomes – Profile
Indicator: The school has established a clear, coherent vision and mission (purpose) of what
students should know and perform; it is based upon high-quality standards and is congruent
with research, practices, the student/community profile data, and a belief that all students can
learn and be college and career ready.
Prompt: Evaluate the degree to which the development of the school’s statements has been
impacted by pertinent student/community profile data, identified future global competencies,
and current educational research.
Findings
The school has a clearly stated mission, to develop students
as scholars, athletes, artists and democratic members of
society. The mission for UDA is very clear, as it is easily
articulated by all stakeholders, including parents, teachers
and students.
This year, learner outcomes (or ESLRs) were revisited by a
teachers, board members and a group of parents, to help
more clearly align curricular efforts and develop a more
cohesive curriculum which builds towards the pillars of the
UDA mission.
There is room to clarify regarding the importance of
technology and foreign language and how these fit into the
school mission and vision. With clear learner outcomes
recently defined, we can evaluate whether or not our
programs need to be adjusted to better align with our
school priorities.
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Supporting Evidence
● Student/community
profile data
● Revised “Learner
Outcomes”
● Clear mission statement
“We are athletes,
scholars, artists, and
democratic members of
society.”
● Parent input at Focus
Group Meetings (see
wednesday professional
development agenda)
● Survey data (staff, WASC
focus group and parent)

Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes
Indicator: The processes to ensure involvement of representatives from the entire school,
business, industry, and community in the development/refinement of the vision, mission, and
schoolwide learner outcomes are effective.
Prompt: Evaluate the effectiveness of the processes.
Findings
The school community has had a clear mission and vision
from the start of its charter. The board and founding
teachers/leaders primarily constructed this mission. Since
the board is a rich representation of business partners and
has been continually involved in the development of UDA,
there has always been a vision of involvement in the local
community.
This year, teachers, parents and board members
participated in a “learner outcomes revision” process,
which helped incorporate stakeholder input to the vision
and learning goals for classrooms.
Currently, there are other collaborations with community
partners, to help us grow our program “beyond the
classroom.” Some of these programs include: mentorship
with King Chavez charter school students, ThoughtStem
computer coding class in 6th grade, and monthly field trips
in each grade throughout the school year.

Supporting Evidence
● Parent communication
(eblasts, learner outcomes
invite, common core
workshop sign-up)
● Surveys
● School Advisory
Committee agendas
● Board Agenda
(September)
● Board member
representation (see
website)
● FIeld trip calendar (drive)
● Thought Stem computer
coding in 6th grade
● King Chavez interns sign in

There is excitement that the school’s move to the
downtown area next year will help enrich the “Urban”
focus and allow our school to be more involved in the
community and in working with community partners.
Understanding of Vision, Mission, and Schoolwide Learner Outcomes
Indicator: Students, parents, and other members of the school and business community
demonstrate understanding of and commitment to the vision, mission, and the schoolwide
learner outcomes.
Prompt: Evaluate the degree to which the school ensures that students, parents, and other
members of the school’s community understand and are committed to the school’s vision,
mission, and schoolwide learner outcomes.
Findings
The school’s program and schedule demonstrates a clear
commitment to the pillars of the mission of UDA, including
developing students as scholars, athletes, artists, and
democratic members of society. Students in every grade
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Supporting Evidence
● Interviews and surveys of
students and parents
● Evidence of practices and
procedures directly

participate in the following courses each week: physical
education, visual arts, performing arts and Spanish.
A survey of the staff demonstrated a general
understanding of the mission and a confidence in the
school’s commitment to that mission. However, some staff
were unsure of clarity of the mission. Parents, staff, and
students have given input on the revised learning
outcomes. During the process of re-examining these
outcomes, some confusion is to be expected. However,
there are clear connections between the school’s original
vision and our school community. For example, our
commitment to create students who are athletes is
reflected in our P.E. program and scheduling, and the
parent survey in turn reflects satisfaction and commitment
to that discipline in particular.

related to
vision/mission/etc
(observations and
evaluations)
● K-5 and MS class schedules
● Evidence (photos, etc) of
vision/mission on website,
in classrooms, etc.
● Signed Handbooks

Regular Review and Revision
Indicator: The school is implementing an effective process for regular review/revision of the
school vision, mission, and the schoolwide learner outcomes based on student needs, global,
national, and local needs, and community conditions.
Prompt: Evaluate the effectiveness of the process for revising these statements with wide
involvement.
Findings
For a newer charter school, UDA has always had a clear
vision and mission, based on local and global needs and
the idea that the school is a central point within the
downtown community.
It was helpful for the school to review and revise the
learner outcomes this school year, as there is opportunity
to better align curricular efforts and backwards plan
towards the important pillars of the UDA mission. For
example, there is a clear vision of the school as a projectbased learning school, but the outcomes for the projectbased component were not clearly defined and hence not
mapped accordingly with clarity throughout the
curriculum. Accordingly, the learner outcomes have been
revised and clarified to better match the mission and
vision, so that the skills, concepts and other collaborative
outcomes for project-based learning can be more
intentionally scope- and sequenced throughout each
course. There is much more work to do in this area.
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Supporting Evidence
● Sheets from Teacher Week
Learner Outcome
brainstorms
● PD/Teacher week
schedules and agendas
showing WASC times
● School Advisory Council
meeting minutes
● Board meeting minutes
● Emails with Learner
Outcome suggestions
● Spreadsheet with Learner
Outcome suggestions

As part of the WASC process and resulting action plan, the
learner outcomes will continue to be revisited periodically
into the future.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
As a newer charter school, our vision and mission is still
growing and developing. However, we have a variety of
structures in place to ensure that we are continually
reevaluating our mission and the ways that our school is
aligned to it: advisory groups of parents and students,
weekly professional development time, and the WASC
process itself.

Supporting Evidence
● Updated ESLRs

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings
As a K-8 school, our mission is broad enough to cover our
wide range of grade levels. As a newer school (with our
first graduating class of “founding” students who began in
Kindergarten) our middle school program is continually
developing. Streamlining and clarifying our mission and
re-examining our programs will help to ensure a
consistency of quality across all grade levels, especially
as our middle school is composed of primarily students
who have been with us throughout their educational
career.
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Supporting Evidence
● Show identification of
critical learner need (MAP
scores)

A2.

Governance Criterion

The governing board (a) has policies and bylaws that are aligned with the school’s purpose
and support the achievement of the schoolwide learner outcomes and academic, college, and
career standards based on data-driven instructional decisions for the school; (b) delegates
implementation of these policies to the professional staff; and (c) monitors results regularly
and approves the single schoolwide action plan and its relationship to the Local Educational
Agency (LEA) plan.
Indicators with Prompts
Governing Board
Indicator: The policies and procedures are clear regarding the selection, composition and
specific duties of the governing board, including the frequency and regularity of board
meetings.
Prompt: Provide evidence that the policies and procedures regarding the selection,
composition, and specific duties of the governing board, including the frequency and regularity
of board meetings are clear.
Findings
Board meetings take place every Wednesday at 5:00 and
are communicated through eblasts, the school calendar
and office/school posting. The Board met more frequently
until now as it planned for the bond finance project for the
new facility.
The current UDA Board members have served on the
Board since the inception of the school. Each Board
member participates in extra duties, including a Finance
Committee, facilities planning, and fundraising efforts. The
Board is strategically composed to be well-represented
for UDA’s needs.
An area of growth for the Board would be to consider
succession and/or growth planning, in the event that a
member of members leave, or to bring even more
expertise to the Board. In addition, our parents would like
to see a rotating parent-representative membership
elected to the Board; the chair of our newly formed School
Advisory Council (a parent-elected group) is one
consideration.
Based on parent input during the WASC process, parents
would like an opportunity to be more involved in hiring
decisions.
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Supporting Evidence
● Board binder with agenda
and minutes
● Board page and bios on
website

Relationship of Governance to Vision, Mission, and Schoolwide Learner Outcomes
Indicator: The governing board’s policies are directly connected to the school’s vision,
mission, and schoolwide learner outcomes.
Prompt: Evaluate the adequacy of the policies to support the school’s vision, mission, and
schoolwide learner outcomes through its programs and operations.
Findings
The school has clear policies and bylaws aligned with the
school’s purpose and achievement of the mission. For
example, there is a Student Parent Handbook which
clearly outlines processes and policies for students,
including a visitor/volunteer code of conduct, an
Employee Handbook in line with the mission and vision of
UDA, and other supporting policies approved by the UDA
Board of Directors.

Supporting Evidence
● Board policy binder

The director works with staff to recommend policies and
procedures for Board approval. Over summer, the
employee handbook and student-parent handbook were
both revised and re-approved with by the Board. All
Board-approved policies are kept in electronic files and
are stored in a Board Policy Binder in the office.
Additional Online Instruction Prompt: Evaluate the policies related to online instruction for
effectiveness in clarifying the vision for the school’s use of various types of online curriculum,
instruction and support methodologies; this includes, upgrading or updating technology,
acceptable use policies, CIPA policies, and policies to ensure internet safety.
Findings
UDA has a Board-adopted computer usage policy for
students. In addition, the employee handbook describes
acceptable policies with regards to technology. This year,
the school purchased additional technology, including
iPads and classroom sets of chromebooks and laptops.
Middle school students were given UDA accounts to utilize
chromebook accounts and, accordingly, signed a
computer usage policy to be able to use the computers.
Generally, most teachers incorporate technology into
lessons. Additionally, there is a Technology class taken by
all 6th graders and the new Go Math curriculum has an
interactive technology component. Middle school students
also utilize computers in their courses for project-based
assignments.
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Supporting Evidence
● Computer Usage
/Technology (Board Policy
Binder)
● Technology questions on
surveys

Understanding the Role of the Governing Board
Indicator: The school community understands the governing board’s role, including how
parents can participate in the school’s governance.
Prompt: Evaluate the ways the school community and parents are informed as to how they can
participate in the school’s governance.
Findings
The staff has a relatively clear understanding of school
governance and how to participate and provide input,
although there is some feedback in the staff survey about
communication and decision-making. Parents of UDA,
particularly our “older” families appear to have strong
opinions about the Board’s role and how parents are able
to participate and provide input towards Governance
issues. Specifically, parents became upset upon the
change of the previous director in 2013 and were
frustrated by the lack of communication regarding the new
school facility and the temporary move to 730 45th St.

Supporting Evidence
● Board website
● Parent surveys
● School Advisory Council
agendas & minutes
● Parent feedback on WASC
Focus Group questions

Based on questions raised by parents, there does seem to
be some confusion among the parent community about the
roles of the governing Board, the staff and the parents in
decision-making processes at a charter school.
Last year, a School Advisory Council was created, with
parent members elected by the school’s parent body. This
committee is comprised of four parents and three staff
members, and meets about once a month on Tuesday
evenings at 5:00. This committee helped provide input on
last year’s LCAP plan, our revision of the school’s Learner
Outcomes and our parent climate survey, and will
continue to work together to find ways to strategically
engage more parent voices.
Governing Board’s Involvement in Review and Refinement
Indicator: The governing board is involved in the regular review and refinement of the
school’s vision, mission, and schoolwide learner outcomes.
Prompt: Evaluate the processes for involving the governing board in the regular review and
refinement of the school’s vision, mission, and schoolwide learner outcomes.
Findings
The governing Board helped draft the vision, mission and
schoolwide learner outcomes of UDA. The mission seems
to be very clear and supported throughout the UDA
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Supporting Evidence
● Charter petition
● Google doc for community
feedback on learner

community, including the Board, parents, staff and
students, so there has not been a need for a revision
process. Clarification of the school’s learner outcomes,
however, was a timely opportunity for moving towards
curricular and programmatic refinement, particularly since
many stakeholders (both staff and parents) are asking
about the project-based component of UDA’s
curriculum. Accordingly, the learner outcomes were
collaboratively rewritten this fall through the efforts of the
faculty, parents and governing Board. The community is
excited about these revisions and look forward to aligning
curriculum more strategically to these outcomes, including
discussions and clarity around the project-based learning
components. This work is really in the beginning stages.

outcomes
● Board minutes and
Director’s Report from
September/October
● School Advisory Council
(SAC) agenda/minutes
(September/ October)
● UDA Learner Outcomes
document

Professional Staff and Governing Board
Indicator: There is clear understanding about the relationship between the governing board
and the responsibilities of the professional staff.
Prompt: Determine whether there is clear understanding about the relationship between the
governing board and the responsibilities of the professional staff and how that understanding is
developed and maintained.
Findings
The board is very supportive of the director and school,
meeting regularly to plan and support school processes
and challenges. Based on the Staff Climate Survey, most
UDA staff members feel like the Board of Trustees is
supportive. However, staff surveys indicated that there is
not a very clear relationship between the Board of
Trustees and the staff. From discussions, it seems as
though the responsibilities are clear but the most
important need in this area is to improve the
communication loop from the Board to the staff. For
example, staff felt like they were not always in the loop
ahead of time with important changes regarding facilities.
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Supporting Evidence
● Staff survey
● Feedback from
administration

Board’s Evaluation/Monitoring Procedures
Indicator: There is clarity of the evaluation and monitoring procedures carried out by the
governing board, including the review of student performance toward career and college
readiness, overall school programs and operations, and the fiscal health of the school.
Prompt: Determine the degree to which there is clarity of the evaluation and monitoring
procedures carried out by the governing board.
Findings
The board reviews the school’s performance regularly,
including interim NWEA performance data, state data
(when available) and other data, including climate
surveys. The board is intimately involved in and aware of
the state of the budget and academic performance, and
helps the director and staff plan responsively as needed.

Supporting Evidence
● Board Binder (agenda &
minutes)
● LCAP Plan
● Director’s Reports

The budget is regularly reviewed in board meetings, so as
to ensure continued fiscal health of the school. The board
approves the annual budget and any major changes, also
approving any expenses over $5000. The board also
approved the school’s LCAP plan in the spring. There is a
Finance Committee (two board members, business
manager and director) which also meets regularly to
review the state of the budget and make recommendations
accordingly.
Complaint and Conflict Resolution Procedures
Indicator: Comment on the effectiveness of the established governing board/school’s
complaint and conflict resolution procedures.
Findings
There is a copy of the complaint procedures in the Board
binder in the office. These complaint procedures outline
steps to take should a formal complaint arise. The
complaint procedures were very helpful during the
summer and fall of 2013 when parents became upset over
changes at the school, including the sudden departure of
the principal at that time. Complaints are to first attempt to
be resolved with the person involved. If additional
assistance is needed, a complaint is sent to the director. If
the director cannot help resolve the issue, there is a
process for complaints to be heard at the board level.
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Supporting Evidence
● Board meeting experience
from last year (interviews)
● Board Policy Binder
(complaint policy)
● Parent Handbook
● Employee Handbook

Conclusions
Indicator: Consider other information that impacts the degree to which the school is meeting
this criterion.
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
The Board has appropriate and effective policies in place,
in line with its mission and vision. The Board is very
supportive of school functions and planning. There is some
room to clarify and better communicate decisions and
decision-making processes. Board meetings are wellattended by parents, but they would like to see more
representation a the Board/decision-making level.

Supporting Evidence
● Board meeting handbook
● Parent interviews
● Parent survey
● Staff survey

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings
Middle school performance is a critical focus area at our
school, which is not surprising considering that the
success of middle school students is directly related to
their previous years of education, both at our school or at
other previous schools. With the participation of both our
board, staff, and families, the continued refinement and
adjustment of programs and curriculum across the grade
levels will hopefully address this critical area.
A3.

Supporting Evidence
● Board minutes
● Parent interviews

Leadership and Staff Criterion

Based on student achievement data, the school leadership and staff make decisions and
initiate activities that focus on all students achieving the schoolwide learner outcomes and
academic, college, and career standards. The school leadership and staff annually monitor
and refine the single schoolwide action plan based on analysis of data to ensure alignment
with student needs.
Indicators with Prompts
Broad-Based and Collaborative
Indicator: The school’s planning process is broad-based, collaborative, and has commitment
of the stakeholders, including the staff, students, parents, and business community.
Prompt: Comment on the effectiveness of the school planning process to ensure that it is broadbased, collaborative and fosters the commitment of the stakeholders, including the staff,
students, parents, and business community.
Findings
There is a single schoolwide action plan which is not very
current. However, the staff worked with the board and
School Advisory Council last spring to draft and review the
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Supporting Evidence
● Weekly Meeting Minutes
● Board Meeting Minutes
● WASC focus group

school’s LCAP plan, after analyzing data and reviewing
parent and student surveys. This plan, although
rudimentary and in need of revision, was created using
input from stakeholder survey data and School Advisory
Council input. The plan will be updated again this spring
and cross referenced with the older SPSA and the new
WASC action plan.

feedback (from parents)
● Parent Survey

There does seem to be a perception that parent and
student involvement in these processes is limited.
According to the parent survey and feedback from parents
contributing to WASC discussions, some parents feel
unsatisfied with their level of involvement in the decision
making process.
Currently the School Advisory Council (parents) and the
Associated Student Body (students) are working on
bridging that gap in communication and participation.
School Plan Correlated to Student Learning
Indicator: The school’s Single Plan for Student Achievement is directly correlated to the
analysis of student achievement data about the critical learner and career readiness needs;
schoolwide learner outcomes; and academic, college, and career standards.
Prompt: How do staff ensure that the analysis of student achievement of the critical learner and
career readiness needs, schoolwide learner outcomes, and academic and career readiness
standards are incorporated into the plan and impact the development, implementation, and
monitoring of the plan?
Findings
There is an LEA Plan for the school which aligns with the
school’s charter. There is also an LCAP plan which was
worked on by the interim director and School Advisory
Council, and formalized and approved by the Board of
Directors last spring. There is also a set of year-long
Academic Goals for 2014-15, written by the incoming
director with committee input. There is room to merge and
update all of these efforts to more clearly align and
support a cohesive effort, particularly following the recent
revision of UDA’s official Learner Outcomes.

46

Supporting Evidence
● Single Plan Document (LEA
Plan and LCAP)

Correlation between All Resources, Schoolwide Learner Outcomes, and Plan
Indicator: There is correlation between allocation of time/fiscal/personnel/material
resources and the implementation, monitoring, and accomplishing of the Single Plan for
Student Achievement.
Prompt: Evaluate the degree to which the allocation of all resources support the implementation,
monitoring, and accomplishment of the Single Plan for Student Achievement.
Findings
The SSPA and LCAP plan are aligned with the school
budget, which is continually revised to best need UDA’s
needs and goals. Since the LCAP plan is new and the
enrollment and facility are changing, there is a need for
review and revision of the LCAP plan and SSPA. Since the
LCAP plan is new, also, there is some ambiguity with
regards to how the tool will be used; there is accordingly
room to develop the best plan for continual monitoring.

Supporting Evidence
● Single Plan Document /
LEA Plan

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
There is overall need for more strategic planning for the
school into the long-term. The Board approved a longterm budget (20 years) while it went through the bondfinance process, but there is still room to develop strategic
goals and action plans at the Board and administrative
level. The implementation of the LCAP is new to our
school. The plan needs to be revised to adapt to the needs
of our school. The LCAP was created by the interim
director and director during a time of transition last spring.
The LEA Plan, LCAP Plan, 14-15 Academic Goals should
all be merged with our developing Action Plan as a
result of the WASC process.

Supporting Evidence
● LCAP document
● Academic Goals
● LEA Plan
● 20-Year Budget Projections

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings
A more strategically focused Action Plan will help us
intentionally focus and align resources to our critical areas
of need.
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Supporting Evidence
● WASC Action Plan

A4.

Leadership and Staff Criterion

A qualified staff facilitates achievement of the academic, college, and career readiness
standards and the schoolwide learner outcomes through a system of preparation, induction,
and ongoing professional development.
Indicators with Prompts
Employment Policies and Practices
Indicator: The school has clear employment policies and practices related to qualification
requirements of staff.
Prompt: Evaluate the clarity of employment policies and practices related to
qualification/statutory requirements of current and potential staff for all programs, including all
types of online instruction and specialized programs such as college/career preparation.
Findings
The school has an employee handbook (recently revised
in August 2014) which outlines employment policies and
practices. The office staff has a process for new hires
which includes a checklist of items, including credential
review, TB testing, livescan, and other items. There are
checks and balances between the Office Manager,
Director and Business Manager to ensure employment
qualifications are checked and documented.

Supporting Evidence
● Staff clearances
● Edjoin
● Employment handbook

The teacher hiring process includes a panel interview and
demo lesson. Following teacher hiring, there is a Teacher
Week which helps orient and train new faculty and
ongoing new teacher support meetings, led by UDA
veteran teachers and administration.
Qualifications of Staff
Indicator: The school has procedures to ensure that staff members are qualified based on
staff background, training, and preparation.
Prompt: Evaluate the procedures to ensure all staff members in all programs, including online
instruction based on staff background, training and preparation are qualified for their
responsibilities within any type of instruction to ensure quality student learning.
Findings
There is an extensive hiring process in place to ensure
staff members are qualified based on background, training
and preparation. In addition to the extensive hiring
process, the office manager follows through with
paperwork checks and clearances, including credential
verification and livescan clearance. In addition to the
hiring process, there are ongoing trainings, meetings with
partner teachers and ongoing mentoring with UDA veteran
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Supporting Evidence
● Staff clearances
● Job descriptions
● Emails: new teacher
support

teachers to ensure new-to-UDA teachers are qualified and
prepared to perform their duties most effectively.
Maximum Use of Staff Expertise
Indicator: The school has a process to assign staff members and provide appropriate
orientation for all assignments, including online instruction and specialized programs so that
the expertise of the staff members is maximized in relation to impact on quality student
learning.
Prompt: Evaluate the process to assign staff members and provide an appropriate orientation
process to ensure all staff are qualified and prepared or their responsibilities including any type
of online instruction.
Findings
New teachers spend time with their partner or team
teachers to ensure there is a planning process that lines up
with existing curriculum and practices. Grade level
teachers meet weekly to plan lessons and share other
strategies and results. The middle school team has
collaboration time built into their weekly schedule.
There is a week in the summer called Teacher Week,
which consists of collaboration time, training in specific
areas of curriculum and instruction, emergency response
training/planning and other professional development
activities. Additionally, the school year calendar was
changed for 2014-15 to ensure there is adequate
collaboration and training time built into the schedule;
accordingly, teachers meet each Wednesday afternoon for
staff development.
In addition to training and collaboration time, there is a
new teacher support group that meets throughout the year
and other classroom support as needed is provided by the
director and the intervention specialist. Additionally, each
teacher participates in a Peer Observation process, where
teachers visit each other to learn from and give feedback
to another teacher on instructional practice.
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Supporting Evidence
● Teacher Week agenda
● Professional developments
● Emails: new teacher
support

Defining and Understanding Practices/Relationships
Indicator: The school has clear administrator and faculty written policies, charts, and
handbooks that define responsibilities, operational practices, decision-making processes,
and relationships of leadership and staff.
Prompt: Evaluate the administrator and faculty written policies, charts, pacing guides and
handbooks that define responsibilities, operational practices, decision-making processes, and
relationships of leadership and staff. Determine the degree of clarity and understanding of these
by administration and faculty.
Findings
UDA has an employee handbook and job descriptions
which outline faculty policies and responsibilities. UDA
binders are distributed to staff in the summer, which
contain student and employee handbooks, emergency
procedures, academic goals for the year and other
curricular items. There is also an organizational chart and
job descriptions which outline specific working
relationships and job duties.

Supporting Evidence
● Employment handbook
● Staff binders (from August)
● Organizational chart
● Job descriptions

Internal Communication and Planning
Indicator: The school has effective existing structures for internal communication, planning,
and resolving differences.
Prompt: How effective are the existing structures for internal communication, planning, and
resolving differences?
Findings
The school utilizes email and regular meetings for internal
communication and planning. In addition, online surveys
are used to collect feedback on trainings and for general
school/staff climate.
The whole staff meets each Wednesday from 12:45 to 3:00
for professional collaboration time, which begins with
brief all-staff announcements and continues with larger
trainings or team collaboration. There is a google calendar
which outlines the Wednesday professional development
calendar, where staff rotate each week through facilitating
the agenda for announcements and taking minutes. There
is also an “Ongoing PD Agenda” google doc where all
staff members can add agenda items if there is a team
issue that needs to be solved collaboratively.
Possible communication improvements could be a master
calendar that printed for a weekly agenda and accessed
online (perhaps through Google Calendar). This could
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Supporting Evidence
● Agenda & minutes from
Wednesday meetings
● Grade level meeting with
planners and middle
school minutes google doc
● Teacher Week Survey
feedback
● Staff Climate Survey
feedback

help address some of the communication gaps especially
between different grade levels and scheduling for support
staff or specials who work with multiple grades (a paper
agenda was used last year). Also, facilitating increased
communication between the Board and staff could be
helpful.
Staff Actions/Accountability to Support Learning
Indicator: The school evaluates the effectiveness of the processes and procedures for
involving staff in shared responsibility, actions, and accountability to support student learning
throughout all programs. This includes an evaluation of the kinds of collegial strategies used
to implement innovations and encourage improvement, such as shadowing, coaching,
observation, mentoring, group presentations.
Prompt: How effective are the processes and procedures for involving staff in shared
responsibility, actions, and accountability to support student learning throughout all programs?
Provide representative examples and data regarding impact on student learning.
Findings
All staff are involved in shared responsibility to support
student learning. This includes participating in “extra
duties” such as committee participation, event
coordination and professional development contributions,
among other efforts. There is a sign-up sheet in the
summer for everyone to participate in these extras.
Staff collaborate in weekly Wednesday meetings and also
throughout the week in grade level teams and on other
committees. In addition, there is a peer observation
process which encourages teachers to visit other
classrooms to provide/receive feedback and learn from
each other. This process not only builds collegiality, but
also helps develop cohesiveness in curricular and
instructional strategies. These collaborations often result
in schoolwide shared strategies to impact student
learning, such as the 6+1 writing process.
Although there are many opportunities to participate and
contribute, sometimes a lack of communication and
unclear expectations lead to the same few people being
involved in multiple extra activities. Reminders of these
extra activities and duties could be added to our weekly
agenda, as a way to integrate reminders into our current
organizational systems.
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Supporting Evidence
● Peer evaluations
● Teacher extras sign-up
sheet
● Writing rubric materials

Additional Online Instruction Prompt: Evaluate the processes and procedures for involving
online staff members in professional development activities that enhance the use of technology
in the delivery of instruction and support student learning.
Findings
This year, UDA rolled out NWEA Map testing. With the
new tools to assess student learning, and the link to
instructional materials, there is an increased emphasis on
differentiation to support individualized student learning
through technology. Several specific trainings were
implemented to learn about the test and supporting
resources, along with teacher collaborations, think-pairshares and meeting share-outs of new tools and practices.

Supporting Evidence
● Professional development
calendar or minutes
● Webinars
● Differentiation resources
(google doc)
● Technology policies
● Technology class &
Thought stem Computer
Coding trainings

This year, with the addition of the Chromebook sets, the
middle school team spent a lot of collaborative time
learning to best use the Chromebooks and supporting
apps. Additionally, UDA students take a technology class
in 6th grade; this year, the 6th grade technology teachers
are also taking a computer coding training with
“Thoughtstem” so they can add this component to the
curriculum second semester.
Evaluation of Existing Processes
Indicator: The school leadership regularly reviews the existing processes to determine the
degree to which actions of the leadership and staff focus on successful student learning.
Prompt: To what extent does the school leadership regularly review the existing processes to
determine the degree to which actions of the leadership and staff focus on successful student
learning?
Findings
School leadership visits classrooms and analyzes both
instruction and student performance (NWEA scores, for
example) to determine the extent of focus on successful
student learning. There is much collaboration on
Wednesdays where staff focuses on strengthening
practices which will allow us to more effectively and
cohesively improve student learning, for example, the
addition of the 6+1 writing traits this year and the
realignment of our report cards.
Along with other parent and student surveys, staff surveys
are taken by staff throughout the year using Survey
Monkey (Teacher Week and mid-semester), to help school
leadership receive feedback and focus on improvement.
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Supporting Evidence
● PD agenda
● Teacher Google Doc on
differentiation
● Teacher Week PD survey
● Staff Climate Survey

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
UDA hires qualified and talented staff. There is strong
collaboration and continued training and reflection. Staff
communicates via email and regular meetings. There is
room to better define and communicate about extra duties.
There is also room to increase communication generally.

Supporting Evidence
● Wednesday emails & PD
Calendar
● Extra-duties sign-up sheet

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings
The strong collaboration and added structure for
professional development has helped develop more
cohesion with regards to curriculum. This structure, with
added communication and planning, will certainly help
strengthen curriculum alignment to best meet student
needs in math and ELA, as well as to scaffold projectbased skills throughout the grade levels to build a strong
foundation in middle school.
A5.

Supporting Evidence
● PD Calendar
● Staff Survey

Leadership and Staff Criterion

Leadership and staff are involved in ongoing research or data-based correlated professional
development that focuses on identified student learning needs.
Indicators with Prompts
Support of Professional Development
Indicator: The school effectively supports professional development/learning with time,
personnel, material, and fiscal resources to facilitate all students achieving the academic,
college, and career readiness standards and the schoolwide learner outcomes.
Prompt: How effective is the support of professional development/learning? Provide evidence
and examples.
Findings
Teacher Week and Wednesday professional development
time have provided much needed collaboration time for
teachers and leadership. This year, a lot of focused time
was needed to finish the transition to common core, among
other changes. Staff surveys reflect mostly successful use
of professional development time and excitement for the
enhanced opportunity to collaborate. Last year and this
year, professional development time has so far included:
●

Common Core math training
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Supporting Evidence
● Ongoing PD Agenda
● 6+1 Writing Traits
materials
● NWEA materials
● Reading Inventory
materials
● Teacher Week agenda &
binders
● Common Math Training
materials

●
●
●
●
●
●
●
●

NWEA testing and data analysis
Goal-setting
Shared writing strategies (6+1 writing traits)
Differentiation strategies
New ELD standards / strategies
Portfolios and reading inventory
WASC focus groups
Classroom management (Rick Morris)

Additionally, individual teachers often attend other
professional trainings and conferences, including ELD
trainings, Lindamood Bell, Southern CA. Kindergarten
Conference, STEM symposiums, special education law,
Common Core for Physical Education, Zoophonics, etc.
There is ample monetary supply to support this
professional growth. There is also more time this year with
the new Wednesday schedule, to support schoolwide
professional development activities.
Supervision and Evaluation
Indicator: The school implements effective supervision and evaluation procedures in order
to promote professional growth of staff.
Prompt: How effective are the school’s supervision and evaluation procedures?
Findings
With the change in leadership this year, some processes
have changed with regards to supervision and evaluation.
There is a new observation tool this year used to evaluate
teachers in different areas of instruction (eg classroom
management, common core instruction, best practices).
There are also informal classroom which happen more
regularly. With the change in leadership and new
practices, systems and processes related to supervision
and evaluation are a work in progress this year.
There is also a peer observation system in place, where
teachers visit one another and provide feedback on
specific focus areas, mostly related to differentiation. Since
this is relatively new, there is room to grow this feedback
system to support teachers in sharing strategies and
gaining more insight on their practice.
Along with the support to those who request it, a possible
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Supporting Evidence
● Observation tools
● Walkthrough emails
● Walkthrough Evaluation
form
● Teacher evaluations/follow
up

area of improvement might be to increase the frequency of
unannounced pop-ins and quick feedback by admin (and
other staff) so all staff can get ongoing feedback, even if
has not been requested.
Measurable Effect of Professional Development
Indicator: There are effective operating processes that determine the measurable effect of
professional development, coaching, and mentoring on student performance.
Prompt: Comment on the effectiveness of the processes in determining the measurable effect of
professional development, coaching, and mentoring on student performance. Provide evidence
about whether the professional development/learning has had a positive impact on student
learning.
Findings
Strategies to measure effectiveness of professional
development, coaching and mentoring include teacher
observations, Survey Monkey feedback (Teacher Week
and staff climate survey), NWEA scores, portfolio
assessments and other assessment information. Seeing
new strategies implemented throughout the school (such
as differentiation techniques, writing traits, math
strategies, etc.) is evidence that initiatives are being
utilized, but the real evidence will be the ultimate impact
on common core scores.

Supporting Evidence
● 6 Traits of Writing
● NWEA goal setting form
● Teacher Week survey
● Staff Climate survey
● Peer observation
feedback, other
observation feedback

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
UDA supports the professional development of staff
through teacher week and Wednesday professional
development time. Additionally, individual teachers often
attend other professional development trainings and
conferences. Teachers supervised and evaluated through
observation by their peers and administration.
Effectiveness of professional development is measured by
teacher observations, Survey Monkey feedback, NWEA
scores, portfolio assessments and other assessment
information. An area for growth is to refine existing
supervision/evaluation techniques, including more
frequent informal classroom observations.
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Supporting Evidence
● Staff Surveys
● PD Calendar

Prompt: Comment on the degree to which this criterion impacts the school’s addressing of
one or more of the identified critical academic needs.
Findings
The increased focused on professional development this
year is allowing teachers to spend time sharing best
practices, adopting and fine-tuning schoolwide strategies
(eg schoolwide writing strategies), and continually
focusing on development in some key growth areas for the
school (eg math, reading and project-based learning).
This enhanced collaboration will allow teachers to hone
clear vertical sequencing of curriculum, to best support
student needs.
A6.

Supporting Evidence
● PD Calendar
● 6+1 Writing Traits
● Learner Outcomes

Resources Criterion

The human, material, physical, and financial resources are sufficient and utilized effectively
and appropriately in accordance with the legal intent of the program(s) to support students in
accomplishing the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
Indicators with Prompts
Allocation Decisions
Indicator: There is a relationship between the decisions about resource allocations, the
school’s vision, mission, and student achievement of the schoolwide learner outcomes, the
academic standards, and the college- and career-readiness standards. The school leadership
and staff are involved in the resource allocation decisions.
Prompt: To what extent are resources allocated to meet the school’s vision, mission, and student
achievement of the critical learner needs, the schoolwide learner outcomes, the academic
standards, and the college- and career-readiness standards. Additionally, comment on the
extent to which leadership and staff are involved in the resource allocation decisions. What
impact has the process for the allocation of resources made on student learning?
Findings
There is a clear link between resource allocation and the
school’s mission, needs and learner outcomes. This is best
evidenced by the continual programming allocation,
including athletics, fine arts and performing arts, and by
budget items supporting instructional supplies for these
programs and teachers. The Board and site leadership
participate in regular finance committee meetings to
discuss big picture resource allocation decisions. The
director reviews all requests by the staff for purchases
related to curriculum, instruction and programming to
ensure alignment with academic goals.
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Supporting Evidence
● Budget
● Campus map
● Schedules

The school has previously depended heavily on its parent
body to support extra school expenses, such as field trips
and other supplies. In addition to staff budgeting and
parent donations for classroom supplies and field trips, the
UDA Network fundraises to support expenditures not
already allocated in the school budget. Overall, parents
have expressed some concern or question about how their
fundraised dollars and donations are spent - and there
seems to be an overall need to streamline efforts across
the varying revenue and fundraising sources. Simplifying
efforts and communication in this area has been a work in
progress this school year and into the next.
Practices
Indicator: There are processes operating in relationship to district practices for developing
an annual budget, conducting an annual audit, and at all times conducting quality business
and accounting practices, including protections against mishandling of institutional funds.
(Note: Some of this may be more district-based than school-based.)
Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices
for developing an annual budget, conducting an annual audit, and at all times conducting quality
business and accounting practices, including protections against mishandling of institutional
funds. (Note: Some of this may be more district-based than school-based.)
Findings
The school director, business manager and Board of
Directors work together to develop the annual school
budget, with continual input from staff, faculty and parents.
An annual audit happens each fall, with other checks and
balances in place throughout the year to ensure quality
accounting practices and protections against mishandling
of funds. There is a tight check and balance system in
place between the business manager, director and
supporting staff, who work together to process and
monitor revenues and expenditures. Fiscal policies and
practices were further revised this school year to tighten
money handling schoolwide and ensure parent donations,
for example, all flow directly through the main office
where fiscal controls are followed diligently.
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Supporting Evidence
● Signatures on weekly
invoices
● Interviews with office staff
● Emails from business
manager

Facilities
Indicator: The school’s facilities are adequate to meet the school’s vision, mission,
schoolwide learner outcomes; the educational program and are safe, functional, and wellmaintained.
Prompt: Specifically, to what extent do the facilities support the school’s vision, mission,
schoolwide learner outcomes, the educational program, and the health and safety needs of
students?
Findings
The temporary school facilities this year are adequate to
meet the school’s vision, mission and learner outcomes.
Although some parents were concerned about the school’s
move to a less desirable neighborhood, the district facility
has provided ample space for full programming, along
with larger classrooms and other amenities, such as a
playground. Security gate access near the front office was
added in the fall to more tightly limit and monitor campus
entrance.
The largest concern regarding facilities this year, aside
from the neighborhood move, is the lack of air
conditioning; campus closed early two days in the fall due
to temperatures over 95 degrees and unbearable
classroom options.
Although staff is pleased with campus function and safety
this year, parents expressed a lot of concern in the
beginning of the year with our portable restroom facilities,
which were added when we moved as there did not seem
to be enough existing restrooms available to meet our
population needs.
Next year, the school plans to move to its newly
constructed facility over summer, where we may face a
new host of new campus issues, but where the school will
have been intentionally designed to meet UDA’s
programmatic needs.
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Supporting Evidence
● Maps of campus
● Evacuation routes
● Emergency response plans
& clipboards
● Campus entry gate
● New facilities plans!

Instructional Materials and Equipment
Indicator: The policies and procedures for acquiring and maintaining adequate instructional
materials and equipment, such as textbooks, other printed materials, audio-visual, support
technology, manipulatives, and laboratory materials are effective.
Prompt: Evaluate the effectiveness of the policies procedures for acquiring and maintaining
adequate instructional materials and equipment, such as technology tools and software, the
support systems for technology, software, textbooks, other printed materials, manipulatives, and
laboratory materials for instruction including online.
Evaluate the effectiveness of the policies and procedures for acquiring and maintaining adequate
technology and software for all instruction, including online.
Findings
The historical processes at UDA for acquiring and
maintaining adequate instructional materials and
equipment were confusing, as these purchases were
highly dependent on donations and funding from parents
and the UDA Network (fundraising group).
This year, instructional purchases are made directly
through the school’s budget, with approval by the director
for all expenditure requests. The teachers and staff have
access to electronic purchase order forms, where they can
fill out information for exactly what equipment they need.
This form gets sent to the front office and is reviewed by
accounts payable staff and the director before purchases
are made. The Network continues to fundraise, with
monies now feeding directly into the overall school
budget so there more direct control and accessibility for
staff (The Network account was merged directly into the
school’s account earlier this year).
This year, the school purchased two classroom sets of
Chromebook computers and also received a donated class
set of laptops, to supplement its existing iPad set. In
addition, each classroom is equipped with projectors and
ELMOs. Technology access was very frustrating this year
as we added Chromebooks and laptop carts but didn’t
have sufficient internet capability with district internet
provisions; these issues were not resolved until nearly
halfway through the year.
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Supporting Evidence
● Purchase order forms
● Reimbursement forms
● Staff interviews
● Technology carts
● ELMOs and projectors

Well-Qualified Staff
Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional
development of a well-qualified staff for all programs such as online instruction and
college/career.
Prompt: Determine if the resources are available to hire, nurture, and provide ongoing
professional development for a well-qualified staff. Include specifics if online, IB, and/or college
career preparation programs are in place.
Findings
There is a clear process and adequate resources for hiring
and maintaining a well-qualified staff members. There is a
competitive salary structure to compensate teachers
accordingly. The also school pays for up to $1500 of BTSA
fees for teachers clearing credentials. For new hires,
teachers go through a rigorous panel interview and demo
lesson process. Once hired, there is an extensive amount
of training during Teacher Week (August) and ongoing
support through New Teacher Meetings and other ongoing
training (Wednesdays and external professional
development).

Supporting Evidence
● Budget
● BTSA MOU
● Panel interview questions

Long-Range Planning
Indicator: The district and school’s processes for regularly and effectively examining a longrange plan ensures the continual availability and coordination of appropriate resources
supports students’ achievement of the critical learner needs, the academic standards,
college- and career-readiness standards, and the schoolwide learner outcomes.
Prompt: Evaluate the effectiveness of these processes.
Findings
The school director, business manager and Board undergo
a long term planning process to strategically ensure
adequate funding of school programming into the future.
This year, the school very underwent a very rigorous
process to carefully review its long-term projected
enrollment and related budget as it went through the bond
finance process. The planning and review processes in
place are sound and ongoing, but of course depend on
adequate enrollment, which has been a challenge this year
with the move to the temporary facility in a new
community. Now that a facility has been secured and a new
leadership team in place, it would be helpful to underg
o a more thorough strategic planning process, to fully
develop long-term plans in line with critical areas of
growth for the school.
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Supporting Evidence
● 20-year projected budget
● Bond finance presentation
● Board meeting minutes
● Enrollment emails
● New building materials

As the middle school program develops, teachers are
striving to develop relationships with local high schools,
since our families are eager to develop relationships for a
potential feeder program into high school. Technology
and foreign language are two program areas that could be
strengthened with respect to high school, college, and
career readiness. This year the school is strengthening
these two areas with the addition of Chromebook carts,
and a full time Spanish teacher.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
The human, material, physical, and financial resources are
being sufficiently and utilized effectively and
appropriately with the new help of bonds, budget, a
Spanish teacher and technology. A thorough long-term
strategic planning process with all stakeholders would be
helpful.

Supporting Evidence
● School budget
● Master schedules
● 20-year budget projections
● Added technology carts

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings
There are adequate resources and human capital available
to address school needs into the future. More strategic
planning to synergize budget and planning efforts with our
critical areas of need will be helpful.
A7.

Supporting Evidence
● See above

Resources Criterion [Charter Schools only]

The governing authority and the school leadership execute responsible resource planning
for the future. The school is fiscally solvent and uses sound and ethical accounting practices
(budgeting/monitoring, internal controls, audits, fiscal health, and reporting).
Indicators with Prompts
Long-range Financial (and other Resources) Plan
Indicator: The school regularly reviews its long-range plan (and other resources) in relation
to the school’s vision, mission, and schoolwide learner outcomes. Decisions about resource
allocation are directly related to the school’s vision, mission, and schoolwide learner
outcomes.
Prompt: Evaluate the effectiveness of how the school regularly reviews its long-range plan.
Findings
UDA has been prudent in its accounting practices,
resulting in a strong budget and healthy fiscal reserves
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Supporting Evidence
● Bond finance presentation
● Quarterly reporting

historically. The school has continually remained able to
fund extracurricular programs important to its vision,
mission and learner outcomes, including the following
programs which are significant costs to UDA: performing
arts, visual arts and physical education. This year, UDA
was also able to add a full-time Spanish teacher and
intervention specialist to further execute its specific
learner goals.

documents
● Board meeting minutes
● Long term enrollment and
budget projections

Long range resource-planning has always been an
important and successful process at UDA, resulting in a
continually balanced budget with healthy reserves. The
school’s long-term plans were put through an additional
level of scrutiny this year as it underwent the bond finance
process. Quarterly bond-finance reporting procedures
are in place to help monitor long range fiscal plans and
status.
Regular Accounting and External Audit Procedures
Indicator: The school has defined regular accounting and external audit procedures.
Prompt: To what extent does the school have defined regular accounting and external audit
procedures? Comment on the effectiveness of the procedures to determine if they meet they
meet the generally accepted principles of accounting and audit procedures.
Findings
The school has internal controls which very carefully
regulate expenditures and other accounting procedures
through clear checks and balances. These controls are
described in its board-approved Fiscal Policies, although
there is a need to redraft components of this policy in line
with recently refined fiscal accountability practices.
A multi-year audit review contract is in place, with an
annual audit review happening in the fall of each school
year. UDA continues to report clean audits.
The school desperately need a school credit card, as it is
difficult to order all of the supplies we need without one.
There is a board approved policy already in place and the
Board approved the card in November, so the school
should soon be able to utilize the card for purchases.
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Supporting Evidence
● Fiscal Policy
● Letter of engagement with
auditor
● Audit reports
● Board minutes

Budgeting Process — Transparency
Indicator: The school develops and monitors its annual budgeting process to ensure
transparency.
Prompt: Comment on how the school has developed and monitors its annual budgeting process
to ensure transparency.
Findings
The director works closely with the Board and business
manager to develop and monitor the annual budget. The
budget is approved at Board meetings each year and a
year-to-date report is provided throughout the school
year to report out expenditures and any significant
financial changes which may impact the budget. Last
spring, the school completed the LCAP plan for the first
time, with input from stakeholders through a parent
survey and participation of School Advisory Council
members (staff and parents).

Supporting Evidence
● LCAP plan
● School budget
● Board meeting minutes
● School Advisory Council
minutes
● Parent surveys

Although staff and school leadership feel this process is
transparent, parents seem to be unsure of their role in the
budgeting and decision-making process. Clarification on
the role and contributions of parent groups, including the
School Advisory Council would be helpful. In addition,
there is a need to further refine the new LCAP plan as it is
not super well-developed and could be further aligned to
critical areas of need, as highlighted in this self-study.
Adequate Compensation, Staffing, Reserves
Indicator: The school governing body provides adequate compensation to faculty,
administrators, and staff; adequate staffing for the school’s program; and reasonable
accumulation of reserves.
Prompt: To what extent does the school’s governing body provide adequate compensation to
faculty, administrators, and staff; adequate staffing for the school’s program; and reasonable
accumulation of reserves?
Findings
School faculty and staff are provided adequate
compensation, as compared to other local district and
charter school compensation packages. In the spring of
2014, UDA informally adopted a guiding salary
compensation structure, as there was not previously one
in place. The salary schedule will be revisited later this
school year for possible revisions, but has provided a
more clear structure for staff to follow.
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Supporting Evidence
● Copy of salary schedule
● Average cost of living /
salary data from area
● Historical budget/reserve
info

The school’s program is adequately staffed and UDA
boasts a strong reserve throughout its history. The strong
historical reserve was a key component in securing bond
finance funding for the new facility.
Marketing Strategies
Indicator: The school has marketing strategies to support the implementation of the
developmental program, including research and information to help develop future planning.
Prompt: Evaluate the effectiveness of the school’s marketing strategies to support the
implementation of the developmental program, including research and information to help
develop future planning.
Findings
UDA has a clear and vibrant brand, which has been
helpful in marketing for the development of the school.
There are strong community partnerships in place,
particularly in the downtown IDEA redevelopment
district, where the school will move in the summer of
2015. The Board and director continue to network
throughout the community to help establish community
partnerships and other marketing tactics which will help
develop innovate programing and secure stable
enrollment into the school’s future. One example of
implementation includes the Groundbreaking event,
where council members and other key business partners
participated in a celebration event to commemorate the
construction project at the new school site.

Supporting Evidence
● Copies of marketing
materials and strategies
● IDEA district materials
● Groundbreaking materials
(T-shirts, invites, photos)

Stakeholder Involvement
Indicator: All stakeholders are involved in future planning, including addressing long-range
capital needs.
Prompt: To what extent are all stakeholders involved in future planning, including addressing
long-range capital needs? How effective are the processes to involve all stakeholders?
Findings
The director, business manager and board are the most
involved in future planning for long-range capital needs.
They meet throughout the year to discuss priorities,
accountability initiatives and other capital needs and
implications. The director seeks input from staff,
teachers and parent representatives, and is working on
streamlining or formalizing this process with both
groups to develop more clarity around budgeting
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Supporting Evidence
● Student Advisory Council
agenda & minutes
● Network agenda & minutes
● Parent surveys, student
surveys, staff surveys

processes.
Last spring, the LCAP planning process involved parent,
student and faculty/staff survey feedback, and direct
input from the School Advisory Council. There is also a
parent Network fundraising group which works closely
with school leadership and staff representatives to plan
for supplementing financial needs of the school.
There is a general feeling from parents that they would
like to see an increase in student and parent voice, with
regards to long-term planning. There is also a feeling
that there is too much or too frequent “small”
fundraising. There is a need to streamline such
processes, with clearer leadership and direction for
bringing in the right funds.
Informing the Public and Appropriate Authorities
Indicator: The governing authorities and school leaders inform the public and appropriate
governmental authorities about the financial needs of the organization.
Prompt: Evaluate the effectiveness of the processes for the governing authorities and school
leaders for informing the public and appropriate governmental authorities about the financial
needs of the organization.
Findings
Budgets are on regular Board agendas, where the
budget is discussed and approved. The budget is also
submitted to San Diego Unified School District at regular
reporting periods.
There is also a parent fundraising group called the
Network, which is a collaboration between teachers,
parents, and school leadership. There is a website
location and eblasts from this group with updates and
volunteer opportunities. This group strategizes
fundraising opportunities and needs, and communicates
with the larger community.
This year, the future facility was funded through bond
financing. There is also a capital campaign effort at the
Board level, to help with large projects like the funding
of our rooftop playground.
Parents would like to see more transparency with
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Supporting Evidence
● Network meeting, budget
● Fundraising category
chart/info
● Bond finance documents
(office)
● Board agendas
● SDUSD district
communications

regards to planning around budget and facilities, but
this was difficult with confidential negotiations needing
to take place for the facilities contracts and bond finance
project. Clearer communication around budgeting and
financial matters are an area for growth.
Adequacy of Reserve Funds
Indicator: The school ensures the adequacy of reserve funds to ensure the financial stability
of the school.
Prompt: How does the school ensure the adequacy of reserve funds to ensure the financial
stability of the school? Comment on whether the allocation of resources is sufficient to address
the schoolwide learner outcomes and the critical learner needs of students
Findings
UDA has always boasted a healthy/strong fiscal reserve,
helping the school remain financially stable and making
it easier to be financed through bond financing for the
new facility. Allocation of resources is sufficient enough
to address schoolwide learner outcomes and critical
areas of need, but the school does have less enrollment
than hoped for this year, mostly due to the move, so had
to make some cuts and will have to be frugal this year
and as we transition to the new facility next year. One of
the focus areas this year to ensure fiscal stability is to
ensure full enrollment as we start the new year at the
new facility.

Supporting Evidence
● Budget documents

Decisions — Schoolwide Learning Results
Indicator: The school bases resource allocation decisions in relationship to the schoolwide
learner outcomes and the critical learner needs of the students.
Prompt: To what extent does the school base its resource allocation decisions in relationship to
the expected schoolwide learning results and the critical academic needs of the students.
Findings
Allocation of resources reflects the original learner
outcomes and critical needs, as evidenced by the master
schedule and MOUs with program partners, both
demonstrating strong program support in line with the
UDA mission of developing scholars, athletes and artists.
After clarifying our learner outcomes and re-examining
our mission this year, there will be further adjustments to
make sure we are prioritizing our agreed upon
outcomes.
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Supporting Evidence
● PE and arts teachers
● Performing arts MOU
● Athletics MOUs & budget
● Robotics programming
● Spanish teacher

For example, this year there was some contention around
the allocation of technology resources; there was an idea
that the middle school should have adequate technology
to support a one-on-one device model at the middle
school level. Although two class Chromebooks sets were
added, there is still some question about whether this is
enough for middle school with four classes of students or
whether more are needed to support UDA’s vision for
project-based learning.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
The school maintains a stable financial structure, while
some details are continuing to develop. (For example,
redefining and clarifying procedures for funding from
parent fundraising groups, and the need for a school
credit card.)

Supporting Evidence
● Budget documents
● Parent surveys

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings
Our middle school programs will be affected by
technology allocation in particular - for example, the
addition of Chromebook carts prioritized for middle
school use.
A8.

Supporting Evidence
● Surveys

Resources Criterion [Charter Schools only]

The school has developed policies, procedures, and internal controls for managing the financial
operations that meet state laws, generally accepted practices, and ethical standards.
Indicators with Prompts
Written and Adopted Policies/Procedures
Indicator: The school has written adopted fiscal policies and procedures for internal controls.
Prompt: Comment on the effectiveness of the school’s process for developing, reviewing,
revising, and adopting written fiscal policies and procedures for internal controls.
Findings
UDA’s board approved fiscal policy guides the financial
operations of the school. Practices were further tightened
at the end of last school year to establish tighter internal
control. The business manager very stringently monitors
fiscal spending and money collection, ensuring fiscal
practices are sound and policies diligently followed.
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Supporting Evidence
● Fiscal policy
● Board meeting minutes
● Emails from business
manager
● Slides on use of public funds
● Network account merge

MOU

This year, the parent Network account was merged into
the school’s official operating account to ensure
appropriate access to fundraised money and to ensure
proper fiscal policies and practices were also being
tightly followed with fundraising efforts, both by parents
and teachers.
Annual Financial Audit

Indicator: The school has an annual independent financial audit that employs generally
accepted accounting principles, including a listing of audit exceptions and deficiencies which
the school has resolved to the satisfaction of the charter-granting agency. There are written
policies on the scope and responsibilities related to an independent financial audit. The
school sends the audit reports to the authorizing agency and other government entities as
required by law.
Prompt: Examine how the school ensures accountability and determine the effectiveness of
these policies and procedures. The school sends the audit reports to the authorizing agency and
other government entities as required by law.
Findings
There is a recurring annual audit through an independent
agency. The audit report was received this fall, with clean
findings. The report was shared at the Board meeting and
was also sent to district officials. There is also a site visit
each year from San Diego Unified School District. The
findings were positive, with minor recommendations for
continual improvement.

Supporting Evidence
● Letter of engagement for
audit
● Audit checklist
● Audit report
● Site visit binder

Compliance of Personnel
Indicator: Personnel follow the fiscal policies and procedures.
Prompt: Evaluate the effectiveness of the accountability measures to ensure that personnel
follow the fiscal policies and procedures.
Findings
There are Board-approved fiscal policies in place, which
ensure accountability and follow-through with financial
protocol. There was a need to tighten up fiscal practices
this year, resulting in much more controlled flow of cash
this year and into the future. There are appropriate
checks and balances between the office administrator,
business manager and director, with strong fiscal
practices in place among the teachers and parent
fundraising group as well.
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Supporting Evidence
● PO signature folder (office)
● Email scans of POs to
business manager (office)
● Teacher interviews

Processes for Implementation of Financial Practices
Indicator: The school has processes and protections for the following: who is authorized to
sign contracts, write checks, and release institutional funds; 2) the monitoring of payroll
information; 3) the review of bank reconciliations and deposits/withdrawals of all school
financial accounts; 4) the policies and procedures for the use of credit cards and other lines
of credit.
Prompt: Evaluate the effectiveness of the school’s processes and protections for the following:
1) who is authorized to sign contracts, write checks, and release institutional funds; 2) the
monitoring of payroll information; 3) the review of bank reconciliations and
deposits/withdrawals of all school financial accounts; and 4) the policies and procedures for the
use of credit cards and other lines of credit.
Findings
There is a fiscal policy in place which authorizes only the
school director or Board president as signers on school
accounts. There is a clear process to monitor payroll:
hourly records are signed off by the director and
submitted to the business manager for processing. Payroll
is processed by the business manager, reviewed by the
office manager and director, and officially signed by the
director for approval. Deposits are made by the office
manager and reviewed/coded by the business manager.
Checks requests are signed by the director and
processed by the business manager; with double signage
from the Board president and director required for any
purchases over $5000.
Last year, there were changes to our fiscal practices to
ensure there was clear cash flow through the office for
items like field trips, classroom donations, and other
individual staff projects. There is now a strict protocol for
collecting money from parents and tracking receipts for
any dollars into the school.
The school is in desperate need of a school credit card. It
has been very challenging to purchase items and
participate in professional events without the credit card.
This fall, a credit card procedures policy was approved
by the Board and a credit card should be activated this
year. A credit card policy with clear guidelines was
adopted by the Board this fall.
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Supporting Evidence
● Check signatures
● Payroll book with approval
signatures
● Signatures on expenditures
● Board approved credit
card policy

Contracts — Accounting
Indicator: The school has a contracting process for services, equipment, and materials and
accounts for all contracts of $75,000 or more and their purposes.
Prompt: Explain the effectiveness of this process..
Findings
Any contract or expenses requiring expenditures of over
$5000 in a given school year need to be approved by the
UDA Board. In addition, the director signs all MOUs and
other agreements, but these agreements are reviewed
monthly or bimonthly by the Board and business manager
to ensure oversight and adequacy of the contractual
agreements.

Supporting Evidence
● Board meeting minutes
● Fiscal policy
● MOUs

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Supporting Evidence
● Fiscal policy
The school has developed sound fiscal operating policies
to ensure we are meeting all requirements. We have
updated practices in the last year to tighten up any
previous inconsistencies.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings
Supporting Evidence
These procedures have allowed the school to produce a
● School budget
sound financial school that provides and can provide the
resources necessary to enhance the learning environment
in our critical areas.
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WASC Category A. Organization: Vision and Purpose,
Governance, Leadership and Staff, and Resources:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each
criterion is being addressed. Then determine and prioritize the strengths and areas of
growth for the overall category.
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff,
and Resources: Areas of Strength
●
●
●
●
●
●

UDA is guided by a clear mission, which is well-received by all stakeholders and
supported through relevant programming and resource allocation.
UDA revised its learner outcomes to more clearly align to its mission, curricular goals
and vision of project-based learning.
UDA follows tight and improved fiscal controls.
UDA continually boasts clean audits with no findings or discrepancies.
The Board of UDA is supportive and involved, and has worked tremendously hard to
secure a facility for the school’s future.
There are adequate resources and strong fundraising capacity among stakeholders.

Category A: Organization: Vision and Purpose, Governance, Leadership and Staff,
and Resources: Areas of Growth
●
●
●
●
●
●
●

Parents are concerned about transparency and/or communication from
leadership/board.
From the staff climate survey, there also seems to be a need for increased
communication regarding Board discussions and decisions.
There is room for more clarity for parents regarding their role in budgeting and
decision-making.
There is room to increase instructional feedback through more frequent
administrative and possibly peer visits (the quick informal feedback).
There are still questions about where technology and Spanish fit into the overall
learner outcomes and/or school mission.
It may be time to revise allocations to more adequately support the revised learner
outcomes or programs, such as Spanish.
There is room for further internal communication such as weekly emails or agendas
of what is happening for the week (monthly reminders, field trips, other school
events).
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Category B: Standards-based
Student Learning: Curriculum
Focus Group
Focus Group Lead: Colleen Marble, 2nd Grade Teacher
Jacklyn Lopez, Kindergarten Teacher
Kenneth Johnson, 5th Grade Teacher
Candice Donahue, 6th Math/Science Teacher
Desi Sullivan, 6th English/History Teacher
Yoko Wakamatsu, Special Education Aide
Jamie Blancas, Parent
Kelly Inman, Parent
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Category B: Standards-based Student Learning:
Curriculum
Analysis must show distinctions that appear across the range of students (grade level, diverse
background, and abilities) and the variety of programs offered at the school.
Examples include:

B1.

Curriculum Criterion

All students participate in a rigorous, relevant, and coherent standards-based curriculum that
supports the achievement of the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes. Through standards-based learning (what is
taught and how it is taught), these are accomplished.
Indicators with Prompts
Current Educational Research and Thinking
Indicator: The school provides examples that document the effective use of current
educational research related to the curricular areas in order to maintain a viable, meaningful
instructional program the prepares students for college, career, and life.
Prompt: Comment on the effective use of current educational research related to the curricular
areas to maintain a viable, meaningful instructional program for students. Examine the
effectiveness of how the school staff stay current and relevant and revise the curriculum
appropriately within the curricular review cycle.
Findings

Supporting Evidence

Urban Discovery Academy’s philosophy is that a project
based learning approach to education will deepen
students learning. Projects at UDA are often crosscurricular in nature and provide students with opportunity
to have a real-world, individualized approach to the
standards. During the 2012-2013 school year UDA started
adopting the Common Core standards in order to provide
viable and meaningful instruction to students. Teachers
are utilizing curriculum that aligns with common core.
Kindergarten through 4th grade uses Progress in
Mathematics from Sadlier. 5th through 8th grades are
piloting the Go Math program. One area of growth for
Urban Discovery is to create a more common core aligned
scope and sequence of our curriculum. While projectbased learning is used in classrooms the approach is
different school-wide. As a staff we need to clarify and
become more cohesive in our project approach,
expectations, and grading.

● Curriculum table by grade
level
● Grade level year-long
maps

Various trainings have been used in order for the teachers
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at UDA to transition to common core standards. Three staff
led a professional development on unpacking the
standards. Staff analyzed the changes are differences that
implementing common core would entail. Staff
participated in three professional development trainings
under the direction of the San Diego Writing Project. This
prepared the staff for the implementation of Common Core
writing. Staff have also attended professional development
trainings for Common Core math strategies, with
ongoing training continuing.
Academic and College- and Career-Readiness Standards for Each Area

The school has defined academic standards and college- and careerreadiness standards for each subject area, course, and/or program and, where
applicable, expectations within the courses that meet the UC “a-g” requirements.
Indicator:

Prompt: Evaluate

to what extent there are defined academic standards and college- and
career-readiness standards for each subject area, course, and/or program that meet
state or national/international standards and, where applicable, expectations within
courses that meet the UC “a-g” requirements.
Findings

Supporting Evidence

Urban Discovery Academy’s curriculum provides the
necessary rigor for students to excel in elementary and
middle school, preparing students to enter and succeed in
rigorous high schools, or schools recognized as having UC
“a-g” course requirements.

● MS Humanities Curriculum
Maps

English instruction includes academic language
acquisition, Common Core aligned writing standards for
critical analysis, readings at grade level introduce
students to classics and modern literature, and curriculum
emphasizes cross-curricular and real-world connections.
Math curriculum is designed to explore and teach
conceptual mathematics and integrated mathematics,
while focusing on Common Core based student-driven
justification and checks for understanding.
History and Social Sciences are taught throughout the
elementary years, but treated as a core subject in the
middle school. UDA’s History curriculum is closely tied to
English curriculum, further developing the student’s
ability to analyze, infer, and compare information between
historical dates, events, and narratives.
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UDA students receive Spanish instruction beginning in
Kindergarten, however, student language study increases
during the middle school years.
UDA Middle school students take a Technology course in
6th grade that teaches computer navigation and supports
Common Core requirements for typing and computer
fluency.
UDA “Specials” curriculums offers courses in Visual and
Performing Arts for all students, K-8. Students perform in 2
school-wide productions per year. Visual arts curriculum
teaches basic shape/color/line theory and art history
integrated with ongoing art projects.
Areas of Growth for UDA include development and
implementation of Next Generation Science Standards in
the upcoming year, and furthering our commitment to
teaching and implementing regular lessons using student
technology. We also need to fully adopt a math curriculum
for grades K-8 (we are piloting Go Math! in grades 5-8,
while Engage NY and Sadlier’s Progress in Mathematics
are used in grades K-4).
Congruence
Indicator: There is congruence between the actual concepts and skills taught, the academic
standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
Prompt: Evaluate the extent to which there is congruence between the actual concepts and skills
taught, the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
Findings

Supporting Evidence

Urban Discovery Academy uses curriculum across the K-8
grades that teaches Common Core State Standards for
Mathematics and English Language Arts. Throughout the
entire school, we develop our curriculum based off of
standards and we connect our curriculum to academic
outcomes. We also have new UDA learner outcomes that
we are planning on using to align/sequence our
curriculum K-8 more cohesively. Since the learner
outcomes were revised this fall, this is a work in progress
for UDA.

● List of curriculum
● 6 + 1/Go Math examples
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Our learner outcomes are as follows:
I am a scholar: I research, analyze, and evaluate to solve
problems.
I am an athlete: I demonstrate positive sportsmanship
and teamwork.
I am an artist: I express myself positively and creatively.
I innovate: I question, listen, think, explore, and create.
I communicate: I reflect, communicate and articulate in
different ways.
I collaborate: I work well with others and use resources
effectively.
I contribute: I support my schoolmates and my
community.
School-wide, we have adopted a new writing program
called 6 +1 Writing Traits. This program streamlines
writing curriculum throughout the entire school K-8. K-4th
grade utilizes Progress in Mathematics curriculum. In
upper grades 5-8, the math department has adopted Go
Math curriculum that includes an online component. The
Go Math curriculum is developed around the Common
Core Math State Standards for California. An area of
growth for our school is to adopt a more cohesive ELA
curriculum, particularly one that can help us focus on
reading strategies, which is a critical area of need in the
upper grades.
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Student Work — Engagement in Learning
Indicator: The school’s examination of representative samples of student work and snapshots
of student engagement in learning demonstrate the implementation of a standards-based
curriculum and the schoolwide learner outcomes.
Prompt: Evaluate to what extent the examination of representative samples of student work and
snapshots of student engagement in learning demonstrate the implementation of a standardsbased curriculum and the addressing of the schoolwide learner outcomes.
Findings

Supporting Evidence

At UDA, students are educated through rigorous common
core practices, incorporating project based learning into
the student’s curriculum, which reflects the mission and
academic development of students at Urban Discovery
Academy. Students are able to become effective
researchers, analyzing and solving everyday problems.
Our athletic program promotes positive sportsmanship,
along with strong values in teamwork. UDA student artists
are always encouraged to express their individuality in a
positive and creative manner. UDA helps shape students
into communicative, collaborative and contributing
members of society.

● Student work per grade
level
● Pictures
● Lesson
outcomes/objectives
● Rubrics

Academic development is highlighted throughout the
grades, and strongly emphasized in the upper grades, to
demonstrate advancement in math and reading skills. Our
areas for growth include: curriculum revisions, analysis of
student work across grade levels to ensure scaffolding,
and ensuring we have a cohesive approach to the
curriculum. Writing samples show more progress towards
schoolwide cohesiveness and common language, with
next steps being reading, math and project-based skills.
Students at Urban Discovery Academy, K-8 participate in
various means of instruction to establish student
involvement as well as engagement, including:
●
●
●
●
●
●
●
●

Field Trips
Visual Arts Class
Student Council
Small Groups
Student Presentations
Project Based Learning
Science Experiments
Science Projects/Fair
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●
●
●
●
●
●

Spelling/Geography Bee
Sports
Physical education
Robotics
Peer Mediation
Hands on Learning

Accessibility of All Students to Curriculum
Indicator: A rigorous, relevant, and coherent curriculum to all students is accessible to all
students through all courses/programs offered. The school examines the demographics and
situation of students throughout the class offerings. The school’s instructional practices and
other activities facilitate access and success for all students.
Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all
programs. How do school staff define rigor, relevance, and coherence? To what extent do the
instructional practices of teachers and other activities facilitate access and success for all
students?
Findings

Supporting Evidence

At Risk Students
Although UDA provides rigorous academic instruction, we
also strive to ensure that the school is providing support to
students at all levels of understanding in all grade levels.
Through the development of an Intervention Program to
support struggling learners, our Intervention Specialist
aims to develop and manage academic intervention
programming in literacy and math school-wide.
Additionally, the Intervention Specialist, along with the
classroom teacher, identifies Tier 2 and 3 students in order
to provide instructional tools, differentiated services, and
monitor student progress.

● Specialists’ schedules
● Ongoing assessments
● Differentiated lesson plans
(within grade level)
● Resource assistants’ push
in/pull out schedules
● Samples of IEPs, 504, SSTs
● Lesson plan template

UDA has also implemented a strong Student Success Team
(SST) consultation and intervention program. In this
process, classroom teachers, in conjunction with the
Intervention Specialist, document assessment and
behavior data, identify goals, interventions,
accommodations, and monitor outcomes and growth.
High Achieving Students
UDA has a challenging curriculum and classroom teachers
implement differentiated instruction to support high
achieving students. UDA primarily differentiates with
small group, leveled reading instruction, small group math
instruction, and additional challenging work and projects.
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● Ongoing assessments
● Differentiated lesson plans
(within grade level)
● Lesson plan template

The upper grades are working on implementing more
differentiation to challenge their advanced students. Based
on parent feedback, an area for growth for UDA is to
continue to consider ways to challenge the more advanced
students, particularly in 5th grade through middle school.
English Language Learners
UDA has worked hard to support English Language
learners develop literacy skills to serve as the foundation
for current and future learning. However, as the school
has grown and the population has changed, it has become
apparent that there is a growing population of students
who would benefit from additional supports. With this in
mind, UDA faculty members are already creating
alternative lesson structures, small group instruction, and
assessments, to better support English language
development. Our EL coordinator works closely with
classroom teachers to support these goals. UDA is
growing in this area and would benefit from adopting a
more cohesive program that would provide consistent,
leveled language instruction to help the English Language
Learners advance.
Technology and Learning Tools
UDA classrooms are equipped to enhance lessons using
both visual and auditory technology. In addition, hands-on
activities are integrated to enhance exploration and
learning. However, there is still more room to grow in
terms of using technology as a tool for better shared
practices around project-based learning.

● CELDT Information
● EL Student Information
sheets

● Document cameras
● LCD projectors
● Voice amplification system
● Manipulatives for math,
literacy, and other
curricular areas

Additional Online Instruction Prompt: Evaluate the procedures to ensure that students have
access to courses that meet the UC “a-g” requirements, including lab courses.
Findings

Supporting Evidence

N/A
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Integration Among Disciplines
Indicator: There is integration among academic and career technical disciplines at the school
and where applicable, integration of outsourced curriculum into the program so that
curricular integrity, reliability, and security are maintained.
Prompt: Evaluate to what extent is there integration among disciplines and where applicable,
integration of outsourced curriculum into the program so that curricular integrity, reliability, and
security are maintained.
Findings

Supporting Evidence

A Project-Based Learning framework lends itself to
integration among disciplines. Teachers of grades
Kindergarten through 5th grade more easily integrate
multiple subject matters due to the fact that they are selfcontained classrooms. This year, middle school has also
spent a great deal of time also creating interdisciplinary
projects across each grade level. Grade level teams work
together to integrate multiple subjects into one work using
items such as a social studies standards based project
containing a large math component and a writing piece.
Grade levels are required to produce three large scale
projects a year. These projects coincide with the standards
and cover multiple disciplines like reading, writing, and
math.

● Project rubrics
● Completed project
components

Teachers also use A-Z Reading booklets and tools in their
guided reading groups when working on decoding and
comprehension skills. Books coincide with science and
social studies units.
Curricular Development, Evaluation, and Revisions
Indicator: The school assesses its curriculum review and evaluation processes for each
program area, including graduation requirements, credits, and homework and grading
policies, to ensure student needs are met through a challenging, coherent, and relevant
curriculum. This assessment includes the degree to which there is involvement of key
stakeholders (governing board members, teachers, parents, and students).
Prompt: Comment on the effectiveness of the school’s curriculum review, evaluation, and review
processes to ensure student needs are being met through the curriculum; include the extent to
which there is involvement of key stakeholders.
Findings

Supporting Evidence

Based on school-wide, bi-annual MAP testing, each grade
level is able to develop, evaluate, and revise necessary
curricular needs according to student growth projections
and analysis. MAP testing tracks students during their
years at UDA, and teachers can use this data to drive

● Report card/grading letter
● MAP testing summary
● Professional development
calendar
● Board minutes
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instruction and ensure that optimal learning occurs in the
areas of Math, Reading, and Language Usage.
Administrators, Inclusions Specialists, and teachers have
access to an individual student’s MAP test scores and class
averages, allowing for multiple checks in monitoring
student growth. The Board also reviews overall results of
MAP testing and state assessments, and discusses their
observations, areas for growth, and schoolwide goals with
the administrative team.
Each grade level team meets for curriculum planning and
review, to develop grading plans and policies, and review
teaching strategies. Middle school teachers meet per
grade level and as a whole middle school team to ensure
policy and teaching are reaching projected goals. There
is room to continue to strengthen vertical alignment from
Kindergarten through 8th grade.
Students in the middle school are aware of their Lexile
Reading scores, and encouraged to read within their
projected range. As students retake the school-wide MAP
assessment, they will be reevaluated for current Lexile
Reading Range. Students are encouraged to be active
participants in their learning goals by investing in their
own growth.
Middle school families have access to SDUSD’s online
PowerSchool portal, allowing parents and guardians to
monitor student growth and performance in each class as
assignments and assessments occur.
All UDA teachers encourage open and frequent
communication with families. UDA teachers meet with
parents during progress report checks, and are available
at any time for parent meetings to discuss individual
student success and needs for modification or curriculum
differentiation.
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● Parent conference
checklist

Policies — Rigorous, Relevant, Coherent Curriculum
Indicator: The school assesses the curriculum and its rigor, relevancy and coherency after
examination of policies regarding course completion, credits, grading policies, homework,
etc.
Prompt: Determine the extent to which key stakeholders are involved in the selection and
evaluation of the curriculum to ensure it matches the school’s mission and schoolwide learner
outcomes. Particularly evaluate the strategies used to solicit teacher input into the design of the
curriculum and the use of technology within the curriculum.
Findings

Supporting Evidence

At the school’s start we reviewed many curriculum
options, and carefully selected curriculum that met the
rigor needs of our school.

● Grading scales
● Report card letter to
parents
● 6 + 1 grading rubrics

UDA implements a cohesive grading policy that was
agreed upon by all staff members. In K-5 we grade on a
Common Core aligned scale using 1-4. This scoring was
chosen to support UDA’s increased focus on project based
learning. Middle School uses grading scale of A, B, C, D
and F. Learning Outcomes are planned and aligned with
Common Core principles, rigorous instruction, and
inclusion for all students in mind.
Scale Score for K-5: 4 (Exemplary: 90%+), 3 (Proficient:
80-89%), 2 (Developing: 70-79%), 1 (Emerging: 69% or
less)
Scale Score for 6-8: A (Exemplary: 90%+), B (Proficient:
80-89%), C (Average: 70-79%), D (Below Average: 6069%), F (Failing: 59% and below)
To ensure UDA middle school students are reaching their
reading potential, 6th grade has implemented an “AfterHours Reading Program,” which supports students at
individual reading levels. Using data from MAP testing,
Lexile scores, and in-class writing samples, each student
has an individual goal which allows them to read literature
that promotes growth at their pace and level. This program
seeks to support struggling students, and challenge those
students who require rigor beyond the 6th grade reading
level. Books completed and time spent reading are tracked
by students and teachers, with an emphasis on home
support.
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UDA has reviewed its English Language Arts Writing
Program and has adopted 6 + 1 Writing Program. Our
previous writing program was not showing the
results/rigor desired as the students reached middle
school and there seemed to be a need for a more cohesive
schoolwide approach and common language. This was an
area of need for our school that was addressed, reviewed,
and revised. The staff was provided with professional
development meetings to create a cohesive writing rubric.
We are monitoring this new program as a staff and it’s
impact on student growth in writing this year and into the
future.
Increasing the amount of involvement in curriculum
evaluation and selection between key stakeholders such
as parents, board members and staff at UDA is an area of
growth for our school. We have a group of very dedicated
parents who would like to be involved in the process of
offering curriculum input. We are working on ways to
include them in these decisions.
Additional Online Instruction Prompt: Determine the effectiveness of the school for
outsourced curriculum to maintain curricular integrity, reliability, and security.
Findings

Supporting Evidence

N/A
Articulation and Follow-up Studies
Indicator: The school articulates regularly with feeder schools and local colleges and
universities and technical schools. The school uses follow-up studies of graduates and others
to learn about the effectiveness of the curricular program.
Prompt: Share examples of articulation with feeder schools and local colleges and universities
and technical schools, including comments on the regularity and effectiveness of these effects.
What has been revealed through the follow-up studies of graduates and others regarding the
effectiveness of the curricular program?
Findings

Supporting Evidence

Although UDA does not have one particular feeder school,
connections are forged through an annual high school
night. This event, held during first semester, includes
presentations and information from various local public,
private, and charter high schools.

● Schools involved in High
School Night: Coleman
Tech, High Tech High, E3
Civic High School, Charter
School of San Diego, San
Diego High School, King
Chavez, Coronado School
of the Arts, and La Jolla
Country Day

UDA is striving to enhance connections with feeder
schools. This area of growth is visible to the staff by
evidence provided through a parent survey, where
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parents reflected on this topic. Some parents choose to
attend other middle schools because they are concerned
about high school options and/or the perceived rigor of
our middle school program. One of UDA’s challenges in
middle school is that it is challenging to offer a variety of
programming as a small school (currently only four
sections of students in middle school, growing to six over
the next two years).

● Parent survey results

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

UDA creates meaningful instructional programs for
students by utilizing relevant and reliable resources to
develop curriculum that is viable and rigorous. UDA
academic standards include the newly adopted Common
Core standards in California, preparing students for their
next level of education. Concepts taught and encouraged
study skills applications are in harmony with school-wide
UDA learner outcomes and mission of UDA, as evident by
student work samples and observed student engagement.
UDA has appropriate intervention strategies and programs
to meet the unique and individual needs of all students.
Areas for growth include more rigorous curriculum and
instructional strategies to meet the needs of English
Language Learners, as well as more frequent and betterdefined Project-Based Learning opportunities. There is
also room to develop schoolwide reading strategies and to
fully adopt the chosen math curriculum through all grades
K-8.

● See above

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings

Supporting Evidence

One of UDA’s critical learner needs is the cohesion of
curriculum throughout all grade levels. With the
implementation of our 6 + 1 Writing as well as our San
Diego Area Writing Project trainings, our writing
curriculum has become more aligned throughout the
school. The adoption of a new Common Core aligned
curriculum to be used school wide will ensure that all
students are receiving a strong curriculum from one year
to the next.

● See above
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UDA has honed in on the middle school as another critical
learner need. Based on our current MAP results we need
to support reading and math within the middle school.
Currently, middle school staff has implemented a reading
program called ‘After Hours’. Students are provided
leveled readings for homework based on MAP data, lexile
scores, and in class writing samples. The readings
supplements curriculum or any area where a student may
require additional support. Additional and more
challenging electives have been made available to
students. This is aiding in creating a more rigorous
program in the middle school.
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B2.

Curriculum Criterion

All students have equal access to the school’s entire program and assistance with a
personal learning plan to prepare them for the pursuit of their academic, personal,
and career goals.
Indicators with Prompts
Variety of Programs — Full Range of Choices
Indicator: All students are able to make appropriate choices and pursue a full range of
realistic college/career and/or other educational options. The school provides for career
exploration, preparation for postsecondary education, and pre-technical training for all
students.
Prompt: How effective are the processes to allow all students to make appropriate choices and
pursue a full range of realistic college/career and/or other educational options? Discuss how the
school ensures effective opportunities for career exploration, preparation for postsecondary
education, and pre-technical training for all students.
Findings

Supporting Evidence

UDA’s philosophy of project-based learning and
curriculum seeks to make frequent and clear associations
to real world skill sets, including college readiness and
career awareness.

● Field trip calendar
● Salary system
● Master schedule (elective
offerings)

Elementary school projects and curriculum include Career
Day, and field trips that expose students to a variety of
fields of study.
Middle school policy includes behavioral support through
a Salary System, a method that supports and encourages a
strong work ethic, professional behavior, and
responsibility.
Middle school students take courses in Zoology,
Architecture, and Technology. Students are offered
electives in Robotics, Ceramics, and Weight Training.
Middle school students are taught uniformed Cornell Note
taking, a high school and college preparatory skill.
Developing more extra-curricular options which increase
student rigor is an area of growth for UDA.
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Student-Parent-Staff Collaboration
Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s
personal learning plan, based upon a student's learning style and college/career, and/or
other educational goals. (This includes the evaluation of whether online instruction matches
the student’s learning style.)
Prompt: Evaluate to what extent parents, students, and staff collaborate in developing and
monitoring a student’s personal learning plan, based upon a student's learning style and
college/career and/or other educational goals.
Findings

Supporting Evidence

Communication between parents/students and teachers is
a high priority for UDA staff and teachers.

● Student questionnaire
● Parent questionnaire
● IEP
● SST
● Progress reports
● Report cards
● Parent conferences
● Phone calls
● E-mails
● Meetings

Teachers at UDA are trained to support each student’s
individual learning plan, specific to their needs to reach
their highest potential. Training is provided to teachers on
the SST process, and support staff within the SPED
department is supportive in the initial Student Success
Team plan.
Once a student is assigned an individual education plan,
the SPED department, administration, teachers and
parents are involved in the review, effectiveness and goal
setting of each of the individual education plans.
UDA offers parent teacher conferences for all students K-8,
to give progress reports on how the student is performing
in each core class. Progress reports give clear
communication between teachers and parents about how
each individual student is doing.
Middle School Teachers set up specific goals for Math,
Language Usage, and Reading for each student during
progress report meetings. In Middle School English, the
students are given readings within their Lexile Range.
In Middle School Math, students complete a problem of the
month which gives leveled problems designed to
accommodate academically struggling students and
challenge those above grade level.
As a whole staff, we are continually thinking about how to
more adequately serve student needs by differentiating
our programs and overall instruction.
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Monitoring/Changing Student Plans
Indicator: The school implements processes for monitoring and making appropriate changes
in students’ personal learning plans (e.g., classes and programs) and regularly evaluates
them.
Prompt: Evaluate the effectiveness of the ways the school ensures that processes are utilized for
monitoring and making appropriate changes in students' personal learning plans (e.g., classes
and programs).
Findings

Supporting Evidence

UDA has an effective intervention plan for students that
require extra educational support. Intervention plans are
run by Student Services in the Special Education
Department through an essential process for students,
teachers, as well as parents. The SST process will begin
with the teacher who has already made the appropriate
accommodations, interventions, and collaborations for the
at-risk student. If more concerns continue, an SST
document will be filled out for the student. The SST
document will then be turned into an intervention
specialist and a meeting will be scheduled within 30 days.
At the meeting, the teacher will express student learning
concerns and specific goals will be created to support and
monitor student progress. Throughout 6 weeks, the
teacher will present student progress and a decision will
be made to either create new goals or if the student will
require further services. Teachers as well as parents may
refer a student who is at-risk to undergo an assessment to
qualify for either a 504 plan or Individualized Education
Plan (IEP). The 504 plan ensures that a student with a
disability receives accommodations to achieve academic
success. Students with an IEP, will receive modified
homework and classwork to best fit their educational
needs in their learning environment. The success of these
students are monitored daily and qualifying students are
provided Special Education Aide support in and out of
classrooms.

● Exit slips
● Anecdotal records
● Tests
● SST meeting notes &
student goals
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Post High School Transitions
Indicator: The school implements strategies and programs to facilitate transitions to college,
career, and other postsecondary high school options and regularly evaluates their
effectiveness.
Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to
college, career, and other post-secondary high school options.
Findings

Supporting Evidence

UDA has implemented various programs to support
transition into high school. An annual High School Night is
held for parents and students interested hearing more
information on various high school options. UDA would
benefit from having a career day or career exploration
program. This would give students the opportunity to
learn more about careers that are of their interest.
Additional support in the area of reading in the middle
school would also prepare students upon entrance into
high school.

● High School Night invite
(eblast/emails)
● Map reading scores

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

UDA advocates project-based learning and curriculum that
encourages middle school students to explore potential
career opportunities through a variety of class choice,
guest speakers, field trips, study skills, and curriculum.
Areas for growth for middle schoolers include pretechnical training and collaboration between
teachers/students/parents on college/career readiness.
More consistency across grade levels regarding clearlydefined Project-Based learning is an area of improvement
for UDA.

● Field trip calendar
● Middle school curriculum
samples
● Staff and parent surveys

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings

Supporting Evidence

Middle school students have the opportunity to select
electives such as/but not limited to: robotics, zoology,
architecture, technology, performing arts, visual art,
ceramics, team sports, and weightlifting. These choices
support our ESLR’s by nurturing the athlete, artist, and
scholar in each student. However, the rigor in middle
school is being addressed in order to support students in
their post middle school transitions. Collaboration and

● Middle school elective
schedules
● Middle school work
samples and
interdisciplinary projects
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rigor in middle school has increased this year and we are
closely monitoring progress of our middle school students.
Additionally, we will be working on strengthening
cohesion around our project-based learner outcomes to
increase inquiry and rigor.
Currently we do not have any formal data on students post
middle school. An organized and collaborative program
for post middle school options and tracking involving
parents, teachers, and students is needed.

B3.

Curriculum Criterion

Upon completion of the high school program, students have met all the requirements
of graduation and are prepared with success in college, career, and life.
Indicators with Prompts
Real World Applications — Curriculum
Indicator: All students have access to rigorous and relevant curriculum that includes real
world applications that will prepare students for success in college, career, and life.
Prompt: Evaluate ways the school ensures that all students have access to a rigorous and
relevant curriculum that includes real world applications that will prepare them for success in
college, career, and life.
Findings

Supporting Evidence

Project-based learning opportunities and frequent field
trips and guest speakers at UDA provides students with
relevant application of curriculum, which allows students
to more deeply engage in their learning.

● MAP testing
● CST scores
● Project samples
● Project rubrics

UDA students are provided access to technology in the
classroom through iPads and Chromebooks, and through
the school computer lab.
Middle school students have access to a Lexile Reading
leveled online news web page. Students are encouraged
to access real world, current news through modified
readings tailored to multiple levels.
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Meeting Graduation Requirements
Indicator: The school implements academic, college- and career-readiness support
programs to ensure students are meeting all requirements, including the CAHSEE.
Prompt: Comment on the effectiveness of the academic, college- and career-readiness support
programs to ensure students are meeting all requirements, including the CAHSEE.
Findings

Supporting Evidence

In the middle school, we offer after hours tutoring to
students who need extra support in a specific area, such as
math or reading. Middle School office hours are open to
any student who needs support in succeeding in their
coursework.

● Curriculum outlines
● Project rubrics
● Standards-based report
cards
● Map testing training
materials & differentiation
resources (google doc)

Teachers have aligned their current curriculum maps to
Common Core state standards in English Language Arts
and Mathematics. With MAP testing this year, we are able
to more closely and frequently monitor student progress
on core math and language skills, and to set individualized
goals for students and differentiate accordingly.
With students who struggle with coursework enter a
school-wide process for intervention. UDA Student
Success Team (SST) begins a 6-week student tracking
process, which is often teacher-initiated. This process will
collect data, administer additional skill tests, if necessary,
and engage many support resources for the student,
including the SPED team, teachers, administrators, and
parents. When the SST process has begun, the SPED
department helps with implementing strategies to support
teachers and students involved in the process. The SPED
department checks in with general education teachers on
a frequent basis in order to make sure all students are
adequately supported.
SPED department interventions are implemented in order
to support students, and give them the tools to reach their
full potential. Specials Aides, as well as other support
staff, help implement strategies in and outside the
classroom.
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

Student progress for academic success are measured by
progress reports, report cards, parent and teacher
conferences, and IEP/504/SST meetings. Parents and
teachers maintain open communication regarding student
progress through e-mail and/or telephone. UDA also
provides an up to date homework and classroom schedule
on the school website to inform parents of upcoming
activities or projects.

● Class emails to parents
● Middle school homework
google calendar
● UDA website
● MAP testing resources
● Differentiation strategies
(google doc)

Middle school student academic readiness will root from
many areas. Throughout upper grades, areas of
development are highlighted in reading and math. Middle
school strongly invests in developing and strengthening
reading and language arts skills. Also, students have
access to modified readings to fit to their reading level.
UDA has utilized the Measure of Academic Progress or
MAP testing for K-8th grade to ensure the advancement of
student education. MAP testing scores help parents,
teachers, and administrators improve student learning by
creating a tailored approach to student modifications.
Middle school students have the support of before-school
tutoring, and intervention from the SPED team as needed,
in preparation for the next step in their academic success.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings

Supporting Evidence

The real world applications implemented in various
projects creates a more rigorous middle school
curriculum. The students are challenged to not only
demonstrate understanding of the curriculum content but
also apply their knowledge to solve real world problems.
Thus, demonstrating a higher level of mastery.

● Surveys
● Interdisciplinary projects

Additionally, many of the real world application projects
demonstrate cohesion of curriculum. They are crosscurricular projects and activities that involve skills in
reading, writing, math, and science surrounding a given
theme or topic.
The programs we have in place to insure students are
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meeting all requirements require cohesion of curriculum
across grade levels. Teaching staff work together to
formulate a curriculum that does so. However, our
consistency and cohesion with project based learning has
room for growth. It is unclear how teachers are doing this
throughout the grades and whether or not we are
implementing project based learning to the same degree.
A more consistent and rigorous project based curriculum
would improve middle school enrollment, create cohesion
of curriculum, and achieve our ESLRs. Similarly, as we
continue to roll out a new math curriculum and work on
shared strategies (eg reading) and monitoring of
effectiveness, this should help us further our focus on
critical learner needs, including project-inquiry skills, and
math and reading performance in the upper grade levels.
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WASC Category B. Standards-based
Student Learning: Curriculum:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each
criterion is being addressed. Then determine and prioritize the strengths and areas of
growth for the overall category.
Category B: Standards-based-Student Learning: Curriculum: Areas of Strength
●
●
●
●

UDA Teachers confidently create and implement multi-disciplinary lessons and
projects.
Our Intervention specialist and SPED team support at-risk students in conjunction
with classroom teacher.
The English language specialist supports English learners and aides the teacher with
strategies to use in class.
UDA teachers differentiate instruction to challenge high achieving students on a daily
basis.

Category B: Standards-based-Student Learning: Curriculum: Areas of Growth
●
●
●
●
●
●
●
●
●

The middle school program needs to be refined in order to assure students are
prepared for the demands of high school.
UDA needs to create a post middle school tracking system of its alumni.
UDA currently does not have any post middle school feeder schools. Creating a
connection with local high schools would benefit our program.
A cohesive, Common Core aligned math curriculum needs to be adopted for grades
Kindergarten through 5th grade.
Teachers and administration needs to gain some clarity and cohesion on projectbased learning.
A formal curriculum review process needs to be established to ensure curriculum
meets the needs of our teachers and students.
The current English Language Development Program at UDA needs to be more
developed in order to reach the needs of English learners.
Teachers need to generate curriculum in alliance with the NGSS Science Standards.
The amount of student technology usage in the classroom needs to be increased.
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Category C:
Standards-based
Student Learning: Instruction
Focus Group
Focus Group Lead: Molly Gilbert, 4th Grade Teacher
Krystina Mendoza, 1st Grade Teacher
Angela Price, 7th/8th Science Teacher
Caley O’Grady, Art Teacher
Ra’Shad Malloy, Special Education Aide
Stan Jeffries, Parent
Sharon Finzi, Parent
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Category C: Standards-based Student Learning: Instruction
Analysis must show distinctions that appear across the range of students (grade level, diverse
background, and abilities) and the variety of programs offered at the school.

C1.

Instruction Criterion

To achieve the academic standards, the college- and career-readiness standards, and
the schoolwide learner outcomes, all students are involved in challenging and
relevant learning experiences.
Indicators with Prompts
Results of Student Observations and Examining Work
Indicator: The school’s observations of students working and the examining of student work
provide information on the degree to which all students are engaged in challenging learning
to assist them in achieving the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes. The school, particularly, has evaluated the
degree of involvement in the learning of students with diverse backgrounds and abilities and
modified approaches based on findings.
Prompt: Comment on the degree to which all students are involved in challenging learning to
achieve the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes. Include how observing students working and examining student
work have informed this understanding.
Findings

Supporting Evidence

At Urban Discovery Academy teacher observations help
ensure all students are involved in challenging learning to
achieve the academic standards, as well as the Expected
Student Learner Outcomes. These Expected Student
Learner Outcomes were developed by faculty, staff, and
other stakeholders at UDA and are a new foundation for
curriculum mapping and instructional practice. These
guiding targets should help students to recognize their
purpose in the classroom, and to focus their learning.
Additionally, differentiation during the instruction of
lessons allows teachers at UDA to meet all of the needs of
students. Teachers use small group instruction to focus on
the specific needs of students. Especially in math and
language arts, teachers are able to differentiate lessons for
students at different educational levels. Teachers at Urban
Discovery Academy use informal student observations to
see the effectiveness of instruction, as well as to see the
progress of individual students. Teachers use classroom
observations to reflect upon their own teaching and the
learning of individual students. Another way in which
teachers ensure all students are involved in challenging

● Teacher observation forms
● Student work samples
● Lesson plans (send format
to teachers)
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learning is constant reflection of lesson plans. Teachers
choose different lessons taught and reflect upon how the
lesson went, the level to which students were involved,
and ways in which they can change their instruction to
better meet the needs of all students in their classroom.

Evaluate the effectiveness of timelines and pacing
guides for completing coursework for asynchronous online instruction
Additional Online Instruction Prompt:

Supporting Evidence

N/A
Student Understanding of Learning Expectations
Indicator: The students know the standards/expected performance levels for each area of
study.
Prompt: Examine and evaluate the extent to which students know the standards/expected
performance levels before beginning a new area of study; an example is the use of pacing guides
for online instruction.
Findings

Supporting Evidence

Expected Student Learner Outcomes, developed by
faculty, staff, and other stakeholders at UDA and will help
set the framework for curriculum and instruction moving
forward. This clarity also helps allow students to recognize
their purpose in the classroom, and to focus their learning.
The Expected Student Learner Outcomes were revised at
the beginning of the 2014-2015 school year.

● ELSRSs
● Rubrics

Teachers provide students with detailed instructions and
standards or learning objectives prior to beginning to
work on a project. Students are also given the rubric that
the teacher is going to use to grade the project. This
allows students to be able to reference the information and
make sure they are on the right track with the project.
Differentiation of Instruction
Indicator: The school’s instructional staff members differentiate instruction, including
integrating multimedia and technology, and evaluate its impact on student learning.
Prompt: How effectively do instructional staff members differentiate instruction, such as
integrating multimedia and technology? Evaluate the impact of this on student learning.
Findings

Supporting Evidence

Starting this year, students at UDA take the NWEA MAP
test two times each school year. Teachers were trained
how to analyze the by a representative who helped them
learn to access the reports on the website, as well as

● MAP test results
● Lesson plans
● Differentiation resources
(google doc)
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analyze the data once students have finished the testing.
Teachers can use this data to help group students, as well
as meet their individual needs. Ongoing time in
Wednesday professional development was used to share
resources and strategies for differentiation, and to focus on
individual and class goal setting related to assessment
performance.

● Projects using iMovie,
Powerpoint, presentations,
researching through
multimedia

Teachers incorporate multimedia and technology in their
lesson plans. Teachers incorporate technology to help
instruct students. Additionally, teachers have students use
iMovie and Powerpoint for presenting information they
have researched. In a Professional Development meeting,
teachers shared out ideas and strategies about how they
incorporate technology and multimedia into their
classrooms. Additionally, there is a Google Drive
document shared among teachers on which they can list
strategies and ways in which they incorporate multimedia
and technology into their classrooms.
Student Perceptions
Indicator: Interviews and dialogue with representative students inform the degree to which
learning experiences are relevant in preparing students for college, career, and life.
Prompt: Using interviews and dialogue with students, evaluate the extent to which students
understand the expected level of performance based on the standards and the schoolwide
learner outcomes in relation to preparation for college, career, and life. Evaluate the
effectiveness of the student-teacher interaction based on student feedback.
Findings

Supporting Evidence

Teachers at UDA are starting to help students prepare for
their later years in education through some of their
experiences in the classroom. When new units are
introduced, teachers always build background
knowledge. Additionally, some teachers discuss with
students how certain topics are relevant to their future. In
interviews with middle school students, most feel
prepared but some of the higher performing students feel
they need additional challenges in class and/or
programmatically.

● Lesson plans
● Curriculum maps
● Student interviews
● Field trips
● Pictures

In order to help students become more aware of colleges,
there was a School Spirit Day in which students and
teachers were able to wear clothes representing their
favorite colleges.
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

Overall, UDA plans for and executes student-centered
learning experiences through schoolwide attempts to
differentiate for student learning, in order to reach each
student at their learning levels. MAP testing has been
particularly helpful in this regard. The “urban” component
of our school name, with frequent integration of career
professionals and field-trip learning experiences also
deepen student engagement and learning.

● Lesson plans
● Curriculum maps
● Field trips
● Pictures

Teachers recognize that there is a need to continue to
work on the last indicator. It is important to include
students in their learning experiences, especially in
regards to how they relate to their futures. Teachers are
currently incorporating this idea into their lesson plans,
especially through field trips, guest speakers, special
presentations, and exhibitions.
Prompt:

Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings

Supporting Evidence

In order to help students become stronger members of a
democratic society, it is imperative that staff at UDA
continues to work on incorporating students into the
planning and implementation of their educations.
Teachers need to continue to collaborate with each other,
as well as students, to figure out the best path to take to
ensure students are involved and aware of how their time
in the classroom will benefit them in the future.

● Lesson plans
● Curriculum maps
● Field trips
● Pictures

Delivering a more individualized curriculum through
differentiated lesson delivery and catering to student
learning styles will also help best reach students for our
critical learner needs in math and language arts.
Increased focus on project-based skills also helps deliver
instruction which can be more focused on student
interests.
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C2.

Instruction Criterion

All teachers use a variety of strategies and resources, including technology and
experiences beyond the textbook and the classroom that actively engage students,
emphasize higher order thinking skills, and help them succeed at high levels.
Indicators with Prompts
Current Knowledge
Indicator: Teachers are current in the instructional content taught and research-based
instructional methodology, including the integrated use of multimedia and technology.
Prompt: Evaluate the extent to which teachers effectively use multimedia and other technology
in the delivery of the curriculum.
Findings

Supporting Evidence

Teachers and administration conduct and participate in
professional development throughout the year in order to
stay current in instructional content and research-based
instructional methodology. Some of the professional
development programs teachers presented include 6+1
Writing program, project-based learning, and Englishlanguage learners. County and private-supported
professional development for staff included Common Core
Math, San Diego Writing Project, and attending STEAM
conferences.

● Professional development
calendar
● Technology carts
● Completed student
product: test, project,
writing

Teachers incorporate the use of multimedia and
technology in instruction and student-made projects.
Educational video websites such as BrainPop, Khan
Academy, and United Streaming are used for introduction
of new concepts, to solidify, and apply these new
concepts. Students have access to the school’s computer
lab, chromebook laptops, iPads, and in-classroom
computers. Many project-based lessons incorporate
student blogging and videos, on-line research, powerpoint presentations, on-line games, and student math
practice. Teachers use document cameras and projectors
to display on-line animations and real-life connections in
the classroom.
Additional Online Instruction Prompt: Evaluate how teacher technology competencies are
assessed during online instruction.
Findings

Supporting Evidence

N/A
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Teachers as Coaches
Indicator: Teachers work as coaches to facilitate learning for all students.
Prompt: Evaluate and comment on the extent to which teachers work as coaches to facilitate
learning for all students. Provide examples.
Findings

Supporting Evidence

Teachers at UDA work as coaches to facilitate learning for
all students during various parts of the day. Teachers will
give direct instruction and ask students open ended
questions so students can discuss (think-pair-share) their
thinking. During upper level math lessons, students are
given a problem of the month and students work
individually to solve the problem. The teacher will ask
questions to help the student come to the correct answer.
Teachers also provide guidance to students for different
projects. For example, middle school partner and group
project-based learning, students design their essential
questions and drive their research, application and
presentation. In second grade, students interview a family
member, bring in pictures and create a personal timeline.
The teachers walk around during the production of the
timeline to help students that may have the sequence of
events incorrect. Most teachers also have small groups
where they coach differentiated groups so they meet the
needs for each group. This can happen during
center/workshop time or even during math lessons where
different groups are working on specific tasks. Kids work
individually and in groups with the teacher as a coach to
facilitate individualized exploration of content and skills.

● Lesson plans
● Teacher reflection
● Teacher observations

Examination of Student Work
Indicator: Representative samples of student work demonstrate: a) structured learning so
that students organize, access and apply knowledge they already have acquired; b) that
students have the tools to gather and create knowledge and have opportunities to use these
tools to research, inquire, gather, discover and invent knowledge on their own and
communicate this.
Prompt: Evaluate and comment on the ways in which student work demonstrates a) structured
learning so that students organize, access, and apply knowledge they already have acquired; b)
that students have the tools to gather and create knowledge and have opportunities to use these
tools to research, inquire, gather, discover, and invent knowledge on their own and communicate
this.
Findings

Supporting Evidence

Student work at UDA demonstrates structured learning
throughout grade levels. In the lower elementary grades,

● M.S. presentations and
PowerPoints
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students are learning project based skills like note-taking
(for example, KWL charts, mind maps, filling in various
graphic organizers, highlighting, etc.) as well as
technology skills like typing, using the mouse and how to
find a website. In the upper grades, students are using
these skills they’ve acquired by producing their final
Middle School presentations via PowerPoint. A sample in
the lower elementary grade is a multi-part project that is
completed at home and at school. The project is graded
based on various subjects like writing, math, in class
presentation and knowledge of topic. A specific example
in middle school science is students research robotic land
rovers. They research using various websites given to
them by the teacher and they will collect data and apply
the data to the construction of their own rover. Students
use tools like the computer lab, Chrome books, iPads,
laptops and library to research their topic.

● KWL charts
● Pre-quiz
● MAP Test results

Additional Online Instruction Prompt: Evaluate and comment on the effectiveness of
reviewing student work online and online communications to determine the degree to which
students are analyzing, comprehending, and conducting effective research.
Findings

Supporting Evidence

N/A
Indicator: Representative samples of student work demonstrate that students are able to
think, reason, and problem solve in group and individual activities, project, discussions and
debates, and inquiries related to investigation.
Prompt: Evaluate and comment on how well the representative samples of student work
demonstrate that students are able to think, reason, and problem solve in group and individual
activities, projects, discussions and debates, and inquiries related to investigation.
Findings

Supporting Evidence

Students at UDA participate in Science Expo, where they
display their capability of creative thinking and reasoning.
Students in grades K-5 participate voluntarily and students
in grades 6-8 are required to participate. Students present
their projects to classmates, other classes, judges, and
parents.

● Science Fair K-8
● Classroom exhibitions K-8
● Classroom debate (middle
school)
● Portfolios - assessments

Various classroom exhibitions occur throughout the year.
One example is 2nd grade’s Ellis Island exhibition where
students portrayed immigrants coming to America.
Students faced the challenge of choosing belongings due
to boat weight constraints and how monetary amounts
influence status and acceptance in the American culture.
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Middle school students have participated in classroom
debates following strict debate guidelines. In middle
school, debates have focused on genetically modified
organisms and scenes from Lord of the Flies. Students
wrote and shared their individual arguments supported by
data from various sources.
Teachers at UDA maintain student portfolios. Portfolios
contain student work in projects, assessments, and
classwork. Portfolios also demonstrate student thinking,
reasoning, and problem solving.
Teachers at UDA are working diligently to begin to
incorporate more inquiry into the classrooms, especially
in the upper grades. Since there are some reading and
math struggles in the upper grades, this is a definite area
of growth to focus on in the future. We are also looking
forward to training on the Next Generation Science
Standards this spring, as an additional method for inquiry
and application of critical skills.
Indicator: Representative samples of student work demonstrate that students use
technology to assist them in achieving the academic standards and the schoolwide learner
outcomes.
Prompt: Evaluate the extent to which representative samples of student work demonstrate that
students use technology to assist them in achieving the academic standards and the schoolwide
learner outcomes.
Findings

Supporting Evidence

Although the use of technology to assist student
achievement is a work in progress at UDA, there is some
evidence of the use of technology among all grade levels.
Middle school students create Powerpoint presentations
for a variety of projects. In 5th grade, students have
created their own blogs. Additionally, there are some
websites that teachers have students access on a regular
basis to assist with their learning. Examples of these
websites include Brainpop Jr., United Streaming, and
Spelling City.

● Student powerpoints
● Student projects
● Brainpop activities and
quizzes
● SpellingCity.com

A plethora of technology resources was added to our
school this year but we had an incredibly challenging time
getting these resources up and running with the
constraints of district-provided internet, among other
issues. The district finally made additional IP addresses
available before winter break, which will allow us to
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spend more time focusing on the use of technology
resources into the future.
Indicator: Representative samples of student work demonstrate student use of materials and
resources beyond the textbook, such as utilization and availability of library/multimedia
resources and services; availability of and opportunities to access data-based, original
source documents and computer information networks; and experiences, activities and
resources which link students to the real world.
Prompt: Evaluate the extent to which representative samples of student work demonstrate
student use of materials and resources beyond the textbook; availability of and opportunities to
access data-based, original source documents and computer information networks; and
experiences, activities and resources which link students to the real world.
Findings

Supporting Evidence

Instruction at UDA extends well beyond the textbook.
Teachers and students have access to variety of
instructional materials beyond the traditional textbook.
Throughout the school year, teachers use their curriculum
maps to help pace their lessons, thinking of ways to
incorporate other mediums for teaching besides the
textbook. Students have access to a library, computer lab,
Chromebooks, laptops and Ipads. Teachers can check out
the technology carts for students to use in the classroom.

● Field trip calendar
● Photos from field trips
● Projects/research papers
● Lesson plans/discussions

When students conduct research for a variety of projects,
across all of the grade levels, students use computerbased research to develop their work. Additionally, in
middle school, students regularly go to the computer lab
for research and to support what they are learning in class.
Staff at UDA is thinking of ways to better incorporate
technology into the classroom. Teachers feel there is a
need to teach students how to use technology effectively,
as well as how to conduct appropriate research.
Field trips are an integral part of the curriculum at UDA.
Grade levels take at least two to three field trips per
semester. Field trips are a way for students to take their
learning outside of the classroom. Teachers incorporate
field trips that are related to the topics being learned in
class. Examples of field trips include the San Diego Zoo,
various museums at Balboa Park, Torrey Pines, the San
Diego Symphony, plays, and much more.
The library at UDA has always been a large priority.
Parent volunteers, especially those on the Parent Network,
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helped develop the library. Most of the books in the
library have been donated. Students in grades K-5 go to
the library for 30 minutes every week. They are able to
check out books to take home. Additionally, teachers are
able to check out books from the library to use in their
classrooms.
United Streaming is another excellent resource that use
used across grade levels. Teachers can access full videos,
lesson plans, video clips, pictures, and other resources
that can support the learning taking place in the
classroom.
Real World Experiences
Indicator: All students have access to career awareness, exploration and preparation that
may include such activities such as job shadowing, internships, apprenticeship programs,
regional occupational programs, on-the-job training programs, community projects and other
real world experiences and applications.
Prompt: Evaluate the degree to which the opportunities for access and involvement in a variety
of real world experiences are available and effective.
Findings

Supporting Evidence

Teachers at UDA incorporate two to three field trips,
speakers and assemblies in their curriculum per semester.
Students are also exposed to a variety of experiences such
as performing at a local retirement homes, participating in
a classroom store project (real world math) where students
buy and sell goods. Holidays around the world are
presented by parent speakers who talk about their
heritage and the holidays they celebrated, as well as the
passport project where they travel around the world
discovering different cultural traditions. Our ASB students
create and implement school-wide fundraisers and events
such as our dances and holiday-grams.

● List of field trips (include
on campus, ie. assemblies
and speakers)
● Photos from field trips
● Student work math projects
● Parent contacts for drives
● Photos
● 4th passports (traveling the
world)

A group of teachers lead a number of school wide
community outreach projects per year. The projects range
from local to worldwide which create connections within
their community and what it means to be a citizen. A few
of the projects the school has participated in are; food
drive (San Diego Food Bank), Scholastic's pajama drive,
Toys for Tots, Shoes With Heart shoe drive (providing
resources to developing nations), Hearts for Heroes
(goods for soldiers and their family), penny drive through
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Hope for Haiti organization.
One of our goals is to have a career day for our middle
school students where we gauge student career interests
and invite in a variety of professionals to speak with
students about potential careers. We are continuing to
develop more opportunities for our students in this area.
Additional Online Instruction Prompt: Evaluate the effectiveness of opportunities within
online instruction for real world experiences and applications for the students.
Findings

Supporting Evidence

N/A
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

UDA incorporates real life experiences into the classroom.
Teachers plan a variety of field trips throughout the school
year. Each grade level goes on field trips related to the
current topics being studied in class. Additionally,
speakers are invited into the classrooms to talk about
areas of study. For example, in the fourth grade, parent
volunteers have come in to talk about their holiday
traditions. In second grade, during the immigration unit,
volunteers come in to the classes to discuss their
experiences with immigration. After completion of certain
projects, parents and other adults are invited into the
classroom to show off student work.

● Curriculum maps
● Lesson plans
● Unit plans
● Professional development
calendar

Teachers at UDA spend a lot of time working on making
sure their curriculum is cross-curricular. A lot of units are
planned to cover multiple subject areas. This allows
students to be able to incorporate a variety of topics into
more than one subject.
At Urban Discovery Academy, teachers spend a lot of time
working together with other faculty and staff members.
Teachers spend Wednesday afternoons in professional
development sessions. These are an excellent opportunity
for teachers to share ideas and learn from other teachers in
the school. Additionally, teachers plan on a weekly
basis with their grade level co-teacher. This collaboration
allows teachers to talk about what they are doing in their
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classrooms, as well as reflect upon their own teaching
practices.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings

Supporting Evidence

Technology is an area of growth for UDA. Since the
number of computers, iPads, and Chrome Books has
recently increased at UDA, helping students be 21st
century learners with the right technology tools remains a
focus area. It is important for students to both know how to
use technology appropriately and to effectively use
technology to conduct research. Having a clear set of
expectations for technology skills would be helpful.

● Parent feedback in WASC
process
● Parent survey results

Since the new Expected Student Learner Results were
created, faculty and staff member at UDA are discussing
how to utilize them in the classroom. It is important that
instruction is modified accordingly, especially so that
students can begin to take more ownership of their
learning in the classroom.
Another area in which teachers recognize there is a need
for improvement is including a more rigorous curriculum
in the classroom. An important question that continues to
be raised by parents is how students can be challenged
more in the upper grades, specifically in the middle
school and in reading and math where there are large
discrepancies in skills among students. Teachers are also
looking for ways in which instruction can be more studentdriven. Teachers are learning more about project-based
learning so that it can be used consistently in the
classroom on a regular basis. Also, teachers are learning
a variety of ways to help them incorporate more studentdriven instruction into their classrooms.
Finally, an area of growth the faculty and staff of UDA
recognizes is the need to incorporate more service outside
of the classroom. Students need to begin to understand
how what they are learning inside the classroom applies to
life outside of the classroom. Teachers are beginning to
do this through field trips and other community outreach
programs.
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WASC Category C. Standards-based Student Learning:
Instruction: Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each
criterion is being addressed. Then determine and prioritize the strengths and areas of
growth for the overall category.
Category C. Standards-based Student Learning: Instruction: Areas of Strength
●
●
●
●
●
●

Teachers collaborate across grade levels.
Teachers reflect upon their lesson plans and instruction of different lessons in order
to continue to grow.
Teachers utilize cross-curricular instruction in the classroom. This helps support
project-based learning.
Differentiation of instruction is used in all grade levels, in all subject areas.
Field trips allow students to apply what they are learning to life outside of the
classroom.
A variety of cultures and life experiences are incorporated into the classroom
learning. For example, second graders learn about immigration through an Ellis
Island. Additionally, students in multiple grade levels learn about different holidays
around the world through parent speakers, games, crafts, and celebrations.

Category C. Standards-based Student Learning: Instruction: Areas of Growth
●
●
●
●

UDA recognizes that it a more rigorous curriculum needs to be developed, especially
as students get into the upper grades.
In order to meet the needs of all students, teachers at UDA are working together to
modify the curriculum and current instruction to address the newly-adopted
Expected Student Learner Outcomes.
Students need to continue to be involved in the learning process at UDA, especially
in their perceptions of what they are learning and the ways that work effectively for
them.
Technology is recognized as a major area in which there needs to be growth. There
has been limited access up until recently, so UDA now has the ability to really thrive
in this area.

108

Category D:
Standards-based Student Learning:
Assessment and Accountability
Focus Group
Focus Group Lead: Lori Korovec, Intervention Specialist
Jazmin Jara, 1st Teacher
Dawn Barr, 3rd Grade Teacher
Marqie Harwood, 5th Grade Teacher
Samantha Fisk, 7th/8th English/History Teacher
Julie Shullo, Ed Specialist
Jeremy Long, Parent
Lauren Frazee-Brookman, Parent
Reid Burkhardt, Parent
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Category D: Standards-based Student Learning:
Assessment and Accountability
Analysis must show distinctions that appear across the range of students (grade level, diverse
background, and abilities) and the variety of programs offered at the school.

D1. Assessment and Accountability Criterion
The school staff uses a professionally acceptable assessment process to collect,
disaggregate, analyze, and report student performance data to the school staff,
students, parents, and other stakeholders.
Indicators with Prompts
Professionally Acceptable Assessment Process
Indicator: The school uses effective assessment processes to collect, disaggregate, analyze,
and report student performance data to all stakeholders.
Prompt: Evaluate the effectiveness of the assessment processes.
Findings

Supporting Evidence

In an effort to use effective assessment processes to collect,
disaggregate, analyze, and report student performance
data to all stakeholders, UDA has begun to use of NWEA
Map Testing and tests all students, grades K-8, in the areas
of Reading, Math, and Language Usage. This is a new
assessment for us and while it has provided us with ample
data we are working towards learning how to use the data
effectively to guide learning and optimize support for our
students.
UDA also uses benchmark reading tests in the areas of
fluency and comprehension, which are given three times a
year.
Students are given either a (DRA) Diagnostic Reading
Assessment or QRI (Qualitative Reading Inventory)
assessment twice a year.
Students take beginning and end of year math assessments
as well as ongoing assessments to monitor progress.
Students who have an IEP or are in the Academic
Intervention Program may also take the SRI (Scholastic
Reading Inventory) to track progress being made on goals.
UDA systematically uses teacher created formative and
summative assessments and rubrics to drive instruction and
communicate progress.
Teachers disaggregate assessment results individually and
within grade levels and use this data to inform their
instructional practices, creating reading and math groups
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● MAPP
● DRA/QRI
● CELDT
● Math assessments
● Fluency tests
● SRI
● Student portfolios

as well as more individualized instructional practices and
materials as needed. This data is stored within a student
portfolio, a file that contains a snapshot of the student and
includes test data, work samples, progress reports, and
report cards.
Scores on these assessments are reported out to parents
during parent-teacher conferences. Parents are also kept
informed with communication folders, emails, and phone
calls. At this time, parents see scoring data that shows
where their student falls compared to the national average.
Basis for Determination of Performance Levels
Indicator: The school staff has determined the basis upon which students’ grades and their
growth and performance levels are determined and uses that information to strengthen high
achievement of all students.
Prompt: Evaluate the impact and effectiveness of the basis for which students’ grades, their
growth, and performance levels are determined.
Findings

Supporting Evidence

In an effort to determine the basis upon which students’
grades and their growth and performance levels are
determined and use that information to strengthen high
achievement of all students, UDA uses a standard based
grading scale ranging from 1-4 for grades K-5 and A-F for
grades 6-8.

● DRA/QRI
● CELDT
● MAPP
● Core Phonics
● WIATT III
● Rubrics
● SST
● Intervention
● Small group instruction

Use of NWEA Map Assessments has been implemented
this year. Teachers have also collaborated to develop
common rubrics and assessments to guide instruction and
improve intervention methods. The school has an
Intervention Specialist who facilitates the SST process and
assists teachers with students who may require academic
interventions within the classroom. Zero period and
teacher office hours are offered in grades 6-8 and
elementary grade teachers offer tutoring to provide
additional time for teachers to work with students that may
need extra support.
Teachers administer the above standardized tests,
curriculum based assignments and projects, and
additional supportive services to secure a wide variety of
data to demonstrate progress and determine grades.
Teachers use a plethora of data to drive instructional
practice and facilitate small groups to hone in on specific
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skills to help students increase proficiency. There are
many classrooms that frequently facilitate small group
instruction but this tends to taper off in the upper grades.
We would like to work towards having all classrooms
facilitating small group instruction on a frequent basis.
Additional Online Instruction Prompts: Evaluate the effectiveness for determining if a student
is prepared to advance to the next unit, course, or grade level. Evaluate how course mastery is
determined and evaluate the “steps” or “gates” that are in place to prevent students from
proceeding to the next unit if mastery has not been demonstrated.
Evaluate the effectiveness of the procedures for grading student work whether it is done
electronically or individually by the teachers.
Findings

Supporting Evidence

N/A
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

UDA utilizes a plethora or assessments to continually
measure student learning. We have worked together with
our staff and parents to create ESLRs. Our goal is to
determine a systematic way to measure these and analyze
the effectiveness of our program over time.

● Assessments listed above

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings

Supporting Evidence

The variety of assessment tools used at UDA allow us to
continually track and measure specific performance on our
critical learner needs, particularly in reading and math
throughout the grades, so we can best respond to
individual and programmatic needs in the short- and longterm.

● Assessments listed above
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D2. Assessment and Accountability Criterion
Teachers employ a variety of appropriate formative and summative assessment
strategies to evaluate student learning. Students and teachers use these findings to
modify the learning/teaching practices to improve student learning.
Indicators with Prompts
Appropriate Assessment Strategies
Indicator: Teachers use appropriate assessment strategies to measure student progress
toward acquiring a specific body of knowledge or skills such as essays, portfolios, individual
or group projects, tests, etc.
Prompt: Evaluate the appropriateness of assessment strategies used by teachers to measure
student progress toward acquiring a specific body of knowledge or skills. Evaluate the
effectiveness and appropriateness of the assessment strategies selected based on the
programmatic goals and standards to determine student achievement. Evaluate the selection of
and the use of proctors, the security systems for test documents, and the means to maintain the
integrity of the assessments.
Findings

Supporting Evidence

UDA teachers use a variety of assessment strategies to
measure student progress toward acquiring knowledge
and skills, including formative and summative assessments
to serve as indicators of student achievement. UDA
students complete varied assessments, such as essays, oral
presentations, portfolio items, projects, and tests.
Grade levels use shared rubrics and frequently
collaborate on grading to ensure accuracy and continuity.
Classroom assessments are based on Common Core
Standards and serve to provide information about an
individual student’s growth to either confirm the student
has mastered the concept or to serve as a guide for
necessary re-teaching.

● Common Core standards
● 6 Traits writing
● Chapter/unit tests
● Quizzes
● Project rubrics
● Written work samples
● MAP
● Fluency tests
● Core Phonics
● Running records
● DRA and QRI assessments
● CELDT
● Training on test material
security, storing material in
locked storage
● Train teachers on test
administration procedures

In addition to classroom assessment, UDA students also
take the annual CELDT to determine the current English
Language Proficiency of our English Language Learners,
the NWEA MAP test in Fall and Spring, and Smarter
Balanced in Spring. UDA teachers receive training for
MAP test administration through online videos and tests of
proctor knowledge. MAP and Smarter Balanced are
computer-based, so security isn’t applicable. The CELDT
documents remain locked up and only two people have
access to the tests. The same two people have been fully
trained on CELDT administration and are the only two
responsible for administering the tests to English
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Language Learners.
We are currently reevaluating how a project is defined.
The school is seeking to establish a common thread where
every grade level builds upon the project requirements of
the year before. This will encompass common project
objectives, skills, rubrics, and language so that rigor will
grow by building upon the foundations from the previous
year.
Demonstration of Student Achievement
Indicator: A range of examples of student work and other assessments demonstrate student
achievement of the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes, including those with special needs.
Prompt: Evaluate how student work and other assessments demonstrate student achievement of
the academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes.
Findings

Supporting Evidence

UDA students demonstrate achievement in a variety of
ways. Through standardized testing, summative, and
formative assessments, teachers are able to determine if a
student has demonstrated mastery or if re-teaching a
concept is necessary.

● NWEA MAP Scores:
individual students
compared to district mean,
national mean, growth over
time, RIT scores, individual
academic goals set.
● Standardized Testing:
Guides instruction for
following year.
● In Class Assessments:
Guides and develops
hypotheses about factors
that affect students’
learning and ways to
improve instruction to help
all students achieve
● Portfolios: Track
individual student’s
achievements in each
subject area
● Progress Reports: Midsemester individual
progress reports to discuss
data collection and student
goals with parents.
● Report Cards: Based on 4
point scale

The MAP test evaluates a student’s proficiency in Reading,
Math, and Language Usage.
In Class Assessments, such as projects, portfolio items,
essays, or tests, evaluate a student’s proficiency in
concepts taught in the classroom. These assessments are
used to determine student mastery of common core
standards, which are disaggregated by strands on report
cards.
IEP and SST meetings support accommodations,
modifications, and progress monitoring of students
specific to these programs.
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Additional Online Instruction Prompts: Evaluate the use of student work and other online
assessments (formative and summative) that demonstrate student achievement of academic
standards and the schoolwide learner outcomes.
Findings

Supporting Evidence

N/A
Curriculum-Embedded Assessments
Indicator: The school regularly examines standards-based curriculum-embedded
assessments in English language and math, including performance examination of students
whose primary language is not English, and uses that information to modify the
teaching/learning process.
Prompt: How effective are the standards-based curriculum-embedded assessments in English
language and math and across other curricular areas as students apply their knowledge?
Findings

Supporting Evidence

Each grade level develops or uses assessments based on
the curriculum they are using for instruction. Depending on
the grade level, in the area of math, the teachers use a
variety of curriculum based assessments. Grades K-4 are
currently piloting various math curriculums, including
Engage NY and Sadlier’s Progress in Mathematics
workbooks, along with pilot sets of the Envisions and Go
Math curricula, in order to make a decision to adopt a new
math curriculum that aligns with the Common Core
Standards. Grades 5-8 are using Go Math this year.
In ELA, teachers use a variety of ways to assess the students
including 6 Traits Rubric, writing samples, close reading
strategies,
literature
circles,
literature
binders,
comprehension quizzes, dialectic journals, and projects.

● Common Core standards
● 6 Traits writing
● Chapter/unit tests
● Quizzes
● Project rubrics
● Written work samples
● MAP
● Fluency tests
● Running records
● DRA and QRI assessments
● CELDT

Student Feedback
Indicator: Student feedback is an important part of monitoring student progress over time
based on the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
Prompt: How effective is student feedback in monitoring student progress over time based on
the academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes?
Findings

Supporting Evidence

In an effort to demonstrate that UDA values student
feedback and understands that it is an important part of
monitoring student progress over time based on the
academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes, we give
our students an annual survey to get a sense of our school
climate. Additionally, we hosted a forum where we met

● Student forum
● Student survey
● Goal-setting sheets
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with a wide variety of students who represented various
grade levels and diverse backgrounds - these students
were asked to give feedback on curriculum and progress,
among other items. Additionally, many teachers had
students set goals to help them monitor their own progress
and self-reflect on their learning.
Modification of the Teaching/Learning Process
Indicator: Assessment data is collected, analyzed, and used as the basis to make decisions
and changes in the curricular and instructional approaches to ensure students are prepared
for success in college, career, and life.
Prompt: Evaluate the effectiveness of how assessment data is collected, analyzed, and used as
the basis to make decisions and changes in the curricular and instructional approaches.
Findings

Supporting Evidence

Assessment and instruction are closely linked,
achievement measurement is integral to learning. To
effectively use data collection, UDA makes data collection
part of the ongoing cycle of instructional improvement.
The staff teaches students to examine their own data, set
learning goals, and establishes a clear vision for school
wide data use.

● NWEA Scores: Individual
students compared to
district mean, national
mean, growth over time,
RIT scores, individual
academic goals set.
● Standardized Testing:
Guides instruction for
following year.
● In Class Assessments:
Guides and develops
hypotheses about factors
that affect students’
learning and ways to
improve instruction to help
all students achieve
● Portfolios: Track
individual student’s
achievements
● Progress Reports: Midsemester individual
progress reports to discuss
data collection and student
goals with parents.
● Report Cards: Based on 4
point scale

Assessment is used not simply to judge how much students
know but to illuminate the nature of their knowledge and
understandings in order to help kids learn and teachers to
approach instruction. Not only are assessments limited to
exams, they are also identified by teachers interacting with
students and observing their cognitive growth and
development over time, their individual strengths and
weaknesses in ways that would be extremely difficult.
The data not only helps teachers see specific areas of
difficulty for each student, it also helps teachers to pinpoint
objectives that either need to be covered more thoroughly
or taught in a different way. Teachers are then given
support—staff development, assistance, intervention or
special education help etc.—with either content or
instructional approaches to improve their teaching.
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Monitoring of Student Growth
Indicator: The school has an effective system to monitor all students’ progress toward
meeting the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
Prompt: Evaluate the system used to monitor the progress of all students toward meeting the
academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
Findings

Supporting Evidence

At UDA a range of examples of student work and
assessments demonstrate student achievement of the
academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes,
including those with special needs. There are four
grading periods - two progress reports and two report
cards. Mandatory parent-teacher conferences are held
during the progress reporting period and again during
report card period if needed.

● NWEA Scores (Fall and
Spring): Individual students
compared to district mean,
national mean, growth over
time, RIT scores, individual
academic goals set.
● QRI/DRA (Beginning,
Middle, End of year)
● Fluency (Beginning,
Middle, End of year)
● Math (Beginning and End
to track growth)
● Standardized Testing
(Spring): Guides instruction
for following year
● In Class Assessments
(Ongoing yearly): Guides
and develops hypotheses
about factors that affect
students’ learning and ways
to improve instruction to
help all students achieve all
standards
● Portfolios (Ongoing
yearly): Track individual
student’s achievements on
all standards
● Progress Reports (October
and March): Mid-semester
individual progress reports
to discuss data collection
and student goals with
parents.
● Report Cards (January and
June): Based on 4 point
scale
● Portfolio Review: in
January and June

Administration reviews each teacher’s student portfolios
twice a year as an additional measure of gauging student
progress, ensuring that reports card grades align with
student data and work samples, and grade level
instructional alignment. These documents are currently
kept in hard file, but have discussed the possibility of
moving to an electronic portfolio system in the future.
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

Assessment data provides teachers with the information
they need in order to create student learning goals and
action plans to enable us to close the achievement gap.
Our goal is to specifically hone in on middle school
reading and mathematics as our MAP data indicated that
our overall scores taper off at the middle school level.

● Small group instructional
Plans
● Individual goal setting
forms
● Tutoring
● Middle School Office Hours
● Middle School Homework
Club

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings

Supporting Evidence

Assessment data allows teachers to measure and track
progress in order to get a comprehensive snapshot of each
child’s learning needs so that we may adjust instruction to
support the progress of all learners. As a staff, we are
working on strategies to best differentiate for the wide
range of abilities in reading and math, both
programmatically and individually in the classroom.

● NWEA MAP Scores
● DIfferentiation component
on observation form
● PD calendar and
differentiation Google Doc
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D3.

Assessment and Accountability Criterion

The school with the support of the district and community has an assessment and
monitoring system to determine student progress toward achievement of the
academic standards and the schoolwide learner outcomes.
Indicators with Prompts
Assessment and Monitoring Process
Indicator: The following stakeholders are involved in the assessment and monitoring process
of student progress: district, board, staff, students, parents, and the business and industry
community.
Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student
progress. Include district, board, staff, students, parents, and the business and industry
community.
Findings

Supporting Evidence

UDA strives to engage the parent community in the
assessment process. Assessment is communicated from
the very start of the year at our annual Back to School Night
and continue throughout the year via the following outlets:

● Power School
● Progress reports
● Report cards
● Class syllabus
● Classroom website
● Emails
● Communication folders
(handouts)
● Board agenda/minutes

Power School - middle school student grades are
compiled in this online program. Parents and students
have access so that they can monitor classwork, grades,
and overall progress.
Progress Reports - all students receive progress reports in
November and March. Mandatory parent conferences are
also held at this time so that any concerns and
achievements can be discussed and action plans devised.
If parents are unable to make it to the meeting, a phone
conference is scheduled and/or the information is sent
home to them.
Report Cards - all students receive report cards in January
and June. Optional conferences can also be held at this
time if needed.
Class Syllabus - a syllabus and overview of classroom
academic protocols are provided to parents at the
beginning of the year and can also be found on the
classroom website.
Classroom Website - teachers maintain updated classroom
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websites to keep families abreast on classroom
academics, events, etc.
Emails - UDA and teachers frequently communicate with
parents via email.
Communication Folders (handouts) - students in all grades
have a folder or binder that comes to and from school and
houses important handouts to communicate with parents.
Board Meetings - our Board reviews data/progress on
academic data. Board meetings are well-attended by a
representation of parents/community members.
Parents have expressed that they would like more
information about assessment. In response to this we have
created a parent information night and are working
towards additional ways to keep parents more abreast of
this type of information.
Additional Online Instruction Prompt: Evaluate how the school ensures that all online
students have access to state-mandated tests and that results are reported to all stakeholders.
Findings

Supporting Evidence

N/A
Reporting Student Progress
Indicator: There are effective processes to keep district, board, parents, and the business
and industry community informed about student progress toward achieving the academic
standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
Prompt: Evaluate the effectiveness of the processes that inform appropriate stakeholders
(governing board members, teachers, students, parents, business/industry community) about
student achievement of the academic standards, the college- and career-readiness standards,
and the schoolwide learner outcomes.
Findings

Supporting Evidence

At the beginning of each school year a portion of staff
development time is devoted to analyzing testing results
standards by standard, as supported by data provided by
the California Department of Education. Classroom
teachers review testing results in detail and discuss them
with their students and with their parents at conferences 4
times a year. The school facilitates IEP and SST support
services, progress monitoring, and meetings. There is also

● Progress reports
● Report cards
● Website
● Email communications
● IEP
● SST
● SAC
● Board
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a great deal of email communication with parents on an
ongoing basis coming from the classroom teacher. The site
administration regularly reports standardized testing
progress to the faculty and other stakeholders through
Board meetings, SAC (School Advisory Council), and the
UDA Parent Network. State testing results are reviewed in
staff meetings and Board meetings, which are attended by
many parent representatives.

● PVN

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

Teachers in all departments focus intensely on teaching
students as whole students (authors, athletes, scholars and
citizens) through their curriculum. Our NWEA/MAP results
are used to develop goals and standards for learning on a
grade level and individual student basis. Through multiple
measures, our assessment system confirms that many
students are achieving to high standards as compared to
the district and nationally. As a result of our assessment
system, we are well aware of the exceptions and the
difficulties faced by underperforming students. Our
Schoolwide Action Plan targets the learning gaps revealed
previously and by this Self-Study and attempts to do more
for struggling students, we intend to make progress
towards our goal of closing achievement gap.

● Assessments above

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings

Supporting Evidence

Multiple assessments of student performance serve to best
support student progress in growth areas, such as math
and English language arts. Through varied measures, we
can best track students at their individual levels through
data-responsive instruction and through other
programmatic supports, such as intervention and tutoring.

● Assessments above
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D4.

Assessment and Accountability Criterion

The assessment of student achievement in relation to the academic standards, the
college- and career-readiness standards, and the schoolwide learner outcomes
drives the school’s program, its evaluation and improvement, and the allocation and
usage of resources.
Indicators with Prompts
Modifications Based on Assessment Results
Indicator: The school uses assessment results to make changes in the school program,
professional development activities, and resource allocations, demonstrating a results-driven
continuous process.
Prompt: Comment on the overall effectiveness of how assessment results have caused changes
in the school program, professional development activities, and/or resource allocations,
demonstrating a results-driven continuous process. Examine examples and comment on the
overall effectiveness of changes in the online opportunities, professional development of the staff,
and the resource allocations to support student achievement and their needs.
Findings

Supporting Evidence

In order to help parents clearly see their student’s growth
throughout the year as well as in comparison to national
and district norms, UDA has started using the NWEA Test
for language usage (grades 3-8), reading, and math. This
test is taken by all students in all grades at the beginning
of the year and at the end of the year. In addition, these
scores give teachers specifics goals for each student to
work on throughout the school year.

● NWEA test scores

This year a common language has been adopted amongst
the English Language Arts. In response to analysis of
student writing samples in middle school, all teachers
have been trained and are using the 6 +1 writing traits and
sharing rubrics amongst like grade levels.
This year, common core math standards have been agreed
upon by like grade levels. Teachers have been receiving
common core math training for the past two years. Go
Math was adopted for grades 5-8, since those are focus
areas for math and since we wanted to pilot the curriculum
before fully adopting schoolwide.
In response to stakeholder surveys and discussions,
computers, iPads and google Chromebooks have been
purchased recently to help meet the needs of some
students and to help facilitate technological exposure and
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● 6 +1 common language
● 6 + 1 rubrics

● 5-8 GO Math
● (area of growth: common
language and curriculum
for math; working towards
common practices and
language)

mastery.
Special Education and Intervention training, resources,
and supports are in place for teachers, with more staff
being added this year as our IEP caseload has grown. This
year, to address the widening gap in performance levels
across grades, we added an intervention program so we
could respond more systematically to students’ needs.
Teachers are encouraged to facilitate small group
instruction based on student needs/levels.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

Assessment data is what is used to continually monitor our
progress, particularly in math and English language arts.
Professional development time is an opportunity to
analyze this data and collaborate to respond accordingly
to student needs.

● Assessment info above
● Professional development
calendar

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings

Supporting Evidence

With increased feedback from NWEA scores this year, we
will be able to make mid-year changes in response to our
critical learner needs, particularly where we need to grow
in reading and math in the upper grades. We have already
planned some programmatic changes to the middle school
level for next year (long term) as well, as a response to
performance analysis from fall.

● 15-16 and 16-17 master
schedule drafts
● After school reading club
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WASC Category D. Standards-based Student Learning:
Assessment and Accountability: Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each
criterion is being addressed. Then determine and prioritize the strengths and areas of
growth for the overall category.
Category D. Standards-based Student Learning: Assessment and Accountability:
Areas of Strength
●

●
●
●

We have implemented the NWEA Map assessment this year. It has served as an
excellent tool for us to gauge and track growth along with our other common
assessments including beginning of the year math tests, QRI/DRA, and fluency
measures.
We have adopted an ELA Common Language and Rubric (6+1 writing) and are using
it consistently throughout all of our grade levels.
Each teacher keeps a student portfolio which serves as evidence of student work and
progress and correlates with our standards based report card.
We have expanded our student services department which now includes an
education specialist, an intervention specialist, a school psychologist, a school
counselor, and three aides. This department works directly with students and
provides additional supports, strategies, and training for teachers.

Category D. Standards-based Student Learning: Assessment and Accountability:
Areas of Growth
●
●
●
●
●
●
●

We aim to increase the number of students who are performing at proficient and and
advanced levels.
Our students and staff will benefit from the adoption of common math language and
assessments.
We will work towards developing our common core curriculum across all grade
levels and ensure that they build upon each other.
We will further develop our project based approach by establishing a common
language that defines all aspects that encompass a project.
The school will benefit from establishing technology usage goals.
Teachers will be able to improve their gauge of student growth by using various
forms of pre-assessment.
Teachers and staff will be able to best apply dynamic PBL and literacy techniques by
taking part in more professional development opportunities in these areas.
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Category E:
School Culture and Support for Student
Personal and Academic Growth
Focus Group
Focus Group Lead: Megan Murray, Assistant Director
Keely McGreevy, 3rd Grade Teacher
Morgan Forrest, 7th/8th Math Teacher
Kevin Lyons, Librarian/Teaching Associate
Kimmie Orton, Front Office Administrator
Julie Spychalski, PE Teacher (Lower Grades)
Sara Preece-Parent, Parent
Beth Calarco, Parent
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Category E: School Culture and Support for
Student Personal and Academic Growth
Analysis must show distinctions that appear across the range of students (grade level, diverse
background, and abilities) and the variety of programs offered at the school.

E1. School Culture and Student Support Criterion
The school leadership employs a wide range of strategies to encourage family,
business, industry, and community involvement, especially with the
learning/teaching process.
Indicators with Prompts
Regular Parent Involvement
Indicator: The school implements strategies and processes for the regular involvement of
family, business, industry, and the community, including being active partners in the
learning/teaching process for all programs. The school involves parents of non-English
speaking, special needs and online students.
Prompt: Evaluate the strategies and processes for the regular involvement of parents and the
community, including being active partners in the teaching/learning process. Comment on the
effectiveness of involving non-English speaking parents and/or online parents.
Findings

Supporting Evidence

UDA offers many opportunities for regular parental and
community involvement. UDA has presentations and
events for elementary families, as well as middle school.
We have very strong parent community of volunteers
called The Network. Parents are also part of the School
Advisory Council where they voice their
recommendations. As our Native speaker population has
grown, the school tries to involve non-English speaking
families by notifications in Spanish and translators,
although there is still more room to engage families that
don’t participate as often or use technology with
frequency. UDA’s Special Education Department has
grown due to the increase of special needs students.

● Surveys
● Family events: Fall Festival,
Art Night, Jog A Thon and
The Gala, Common Core
Workshop
● Parent volunteer web
pages
● Network executive web
pages
● SAC web page
● Grading assessment in
English/Spanish

Use of Community Resources
Indicator: The school uses business, industry, and community resources to support students,
such as professional services, business partnerships, guest speakers, job fairs, field trips to
local employers, and evaluation of student projects and classroom presentations.
Prompt: How effective is the school use of community resources to support students?
Findings

Supporting Evidence

UDA has built a strong foundation of partnerships with

● Pictures of field trips &
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businesses and community members, which will be
strengthened as we move to the neighborhood of our new
site. We invite community members/businesses to our
campus for presentations/ field trips regularly. Since
UDA’s “urban” mission involves real-life application and
exploration of our downtown community and beyond, this
is a relative strength of our school.
Local high schools attend our annual High School Night to
give our middle school families the opportunity to learn
about their high school curriculum and offerings. UDA
invited high school students from a local charter school to
be judges for our middle school science fair. We
outsource our lunch program and our after school
programs with community members.

clubs on website
● Jog-A-Thon shirts
(sponsors)
● Flyers
● Flyers of athletics & other
school programs
● High School Night
Invitation
● eAlerts/ newsletters
● Gala invitation

Parent/Community and Student Achievement
Indicator: The school ensures that the parents and school community understand student
achievement of the academic standards/schoolwide learner outcomes through the
curricular/co-curricular program.
Prompt: Determine the adequacy and effectiveness of the school’s strategies to ensure that
parents and school community understand student achievement of the academic
standards/schoolwide learner outcomes through the curricular/co-curricular program.
Findings

Supporting Evidence

Parents are invited to attend Parent Teacher Conferences
each semester where academic progress, behavior and
testing data are discussed. NWEA results are shared with
parents and include data which reflects the performance of
their student’s grade level, both within the school and
nationwide. Report cards have been altered to align with
the Common Core Standards, and also incorporate a
project-based strand. Letters home and a Common Core
parent workshop have helped communicate changes to
our academic program. Also, our Board meetings are wellattended, another way this information is dispersed.

● Data from NWEA
● Progress reports
● Report cards
● Report card/grading letter
● Common Core Workshop
flyer

Conclusions
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address
one or more of the identified critical learner needs.
Findings

UDA employs a wide range of strategies to ensure that parents, students, and staff are
actively involved in the school community. UDA has always been very active in the
community and is looking forward to building new relationships and strengthening new
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relationships at its new location in downtown San Diego. Parent involvement is high at
UDA, but we have found that this involvement tends decline once students reach Middle
School. UDA is making an asserted effort to bridge the gap between the classroom and
parent knowledge regarding Common Core and the evolving academic standards.

E2.

School Culture and Student Support Criterion

The school is a) a safe, clean, and orderly place that nurtures learning and b) has a
culture that is characterized by trust, professionalism, high expectations for all
students, and a focus on continuous school improvement.
Indicators with Prompts
Safe, Clean, and Orderly Environment
Indicator: The school has existing policies, regulations and uses its resources to ensure a
safe, clean, and orderly place that nurtures learning, including internet safety.
Prompt: Comment on the effectiveness of a) the existing policies and use of resources to ensure
a safe, clean, and orderly place that nurtures learning, and b) all aspects of the school with
respect to safety regulations including effective operating procedures for internet safety.
Findings

Supporting Evidence

UDA has hired an outside janitorial staff to keep our
campus clean and orderly every day. We also have a fulltime security guard that assists with the safety of our
campus. All of our staff members received and have been
trained on our Emergency Preparedness Plan. We conduct
monthly fire drills and also earthquake and lockdown
drills. Our campus is surrounded by a locking fence and
visitors must be buzzed through the gate to enter. We also
have blocked certain internet sites for the safety of our
students. UDA has behavior policies and procedures in
place and a progressive discipline rubric in order to
promote successful behavior. These policies were
recently revised/enhanced over summer, to better
streamline our practices.

● List of safety drills
● Evacuation map
● Copy of emergency
preparedness plan
● Behavior Success Rubric
● Parent/Student Handbook

High Expectations/Concern for Students
Indicator: The school demonstrates caring, concern, and high expectations for students in an
environment that honors individual differences and is conducive to learning.
Prompt: Evaluate the school’s work to ensure the effectiveness of an atmosphere of caring,
concern, and high expectations for students in an environment that honors individual differences
and is conducive to learning.
Findings

Supporting Evidence

UDA honors and celebrates our students’ success each
month during our Stellar Student ceremonies where
students are rewarded with a certificate and prize. We

● A Stellar Student certificate
● Parent letter, deduction
list, and salaries for Dollars
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also recognize when our students are doing the right thing
by awarding them with a Whale Done card or sticker. Our
Middle School has created a Dollars and Sense System
where “money” is deducted from students’ accounts for
poor behavior/decisions. Once a month, students and
teachers that are mixed grades meet in School Families
where they do team building activities and get to know
students in other grades. We have also trained volunteer
8th graders to be Peer Mediators to help our younger
students with conflict resolution.

and Sense System
● Whale done card & sticker
● Copy of a peer mediation
agreement
● Pictures of school families
copy of activities that they
do

Atmosphere of Trust, Respect and Professionalism
Indicator: The school has an atmosphere of trust, respect and professionalism.
Prompt: To what degree is there evidence of an atmosphere of trust, respect and
professionalism?
Findings

Supporting Evidence

Every Wednesday, our students are dismissed at 12:00
and our staff collaborates for Professional Development
activities. There are two classes per grade K-6, which
lends itself to a lot of collaboration among co-teachers.
UDA has a Social Club which hosts events such a Happy
Hours, Birthday Coffees, Holiday parties,etc. During
Teacher Week prior to school starting, our staff
participates in Team building activities. We have open
communication amongst our school community through eblasts, newsletters, teacher blogs, and face-to-face
discussions. UDA implements a Virtue of the Month
program, where students school wide learn about and
discuss a specific virtue throughout the month.

● Teacher survey
● List of Professional
Development activities
● Photos of Social Club
events or invites, Bday
Coffee list
● Teacher Week agenda
● PD agenda
● Virtues of the Month
activities list
● Surveys

Results of parent surveys also indicate how happy parents
are with their teachers overall, and how regarded they are
as talented professionals. Staff surveys also reveal general
appreciation of the value of collaboration and professional
work at UDA.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

UDA has increased its Professional Development time from once a month to every week.
UDA is in the process of building a brand new school with state of the art facilities which
will promote a safe, clean, and orderly environment. One strength of UDA is that the staff
is like a family. Our teachers go above and beyond to create an effective atmosphere of
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caring and concern in and out of school which is evidenced by the wide array of
classroom and schoolwide programs and feedback from the community. UDA has a
unique, cohesive, professional environment among staff that extends beyond the work
day.

E3 & E4.

School Culture and Student Support Criteria

All students receive appropriate support along with an individualized learning plan
to help ensure academic success.
Students have access to a system of personal support services, activities, and
opportunities at the school and within the community.
Indicators with Prompts
Adequate Personalized Support
Indicator: The school has available adequate services, including referral services, to support
students in such areas as health, career, and personal counseling and academic assistance,
including an individualized learning plan.
Prompt: Evaluate the availability and the adequacy of services, including referral services, to
support students in such areas as health, career, and personal counseling and academic
assistance, including an individualized learning plan.
Findings

Supporting Evidence

UDA has a Student Services Department which consists of:
Educational psychologist, Ed specialist, Intervention
Specialist, a part-time Counselor and three Special
Education Aides who help students one-on-one and in
group settings. They are available for academic assistance
and personal/educational counseling, and conducting and
creating IEPs. We also have trained Peer Mediators who
help younger students with conflict resolution. Based on
parent surveys, it is unclear to many stakeholders that we
have a counseling program or how to access services. An
area for growth would be to expand counseling services to
more days per week and to communicate more about the
program.

● Example of IEPs
● List of counseling groups
● Peer mediation referral
● Parent surveys
● Parent interviews

Many parents have also suggested that UDA adopt an
official socio-emotional learning program. Although UDA
currently teaches “Virtues of the Month” throughout
classrooms and school families (schoolwide), a socioemotional curriculum is something UDA will consider for
next school year.
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Direct Connections
Indicator: The school demonstrates direct connections between academic standards and
schoolwide learner outcomes and the allocation of resources to student support services, such
as counseling/ advisory services, articulation services, and psychological and health
services, or referral services.
Prompt: Evaluate the ways that there are direct connections between academic standards and
schoolwide learner outcomes and the allocation of resources to student support services, such
as counseling/advisory services, articulation services, and psychological and health services, or
referral services.
Findings

Supporting Evidence

UDA has a full time educational specialist and intervention
specialist, and a part-time school psychologist, who
conduct IEP meetings, offer push in/pull out service, and
group counseling. In addition, there is a part-time
counselor on site. This team actively supports kids who are
struggling with academic standards or socio-emotional
needs. There is room to grow our counseling program with
increased enrollment and to better communicate how this
support is accessed. Additionally, there is room to further
explore of socio-emotional curricular supports,
particularly as more resources are allocated to counseling
and support services with our growth in enrollment.

● List of services from the
Student Services Dept
● Parent and student surveys
● Parent interviews

Strategies Used for Student Growth/Development
Indicator: Strategies are used by the school leadership and staff to develop personalized
approaches to learning and alternative instructional options which allow access to and
progress in the rigorous standards-based curriculum. Examples of strategies include: level of
teacher involvement with all students, a curriculum that promotes inclusion, processes for
regular review of student and school wide profiles, and processes and procedures for
interventions that address retention and redirection.
Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and
staff to develop personalized approaches to learning and alternative instructional options which
allow access to and progress in the rigorous standards-based curriculum.
Findings

Supporting Evidence

UDA utilizes differentiated instruction in the classroom as
well as project based learning. We follow a Common
Core Curriculum and we use MAP testing and other
assessments to measure our academic growth of students.
We added an intervention specialist position, who helps
assess the effectiveness of strategies and assist the
teachers with instructional approaches. We have
implemented PD on differentiated instruction and
Common Core strategies and teachers frequently share
out resources to help each other continually analyze and

● Examples of PBL.
● MAP results
● PD agenda
● Report cards
● Parent & student surveys
● Parent and student
interviews
● PD calendar
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respond to individualized needs. We share the progress of
our students during Parent/Teacher Conferences.
According to surveys, some parents feel that we do not
have enough academic extra-curricular activities
available. Although we have added athletic programming
and other electives in middle school, and we have an
aftercare program, there is much more room to
intentionally design and offer a program which can
provide more individualized options and serve a wider
array of student interests. UDA continues to evaluate
extracurricular offerings, but is very challenging to offer
diverse programs with a small student body (especially in
middle school).
Support Services and Learning
Indicator: The school leadership and staff ensure that the support services and related
activities have a direct relationship to student involvement in learning, e.g., within and outside
the classroom, for all students, including the EL, GATE, special education, and other
programs.
Prompt: Evaluate the extent to which the school leadership and staff ensure that the support
services and related activities have a direct relationship to student involvement in learning, e.g.,
within and outside the classroom. Evaluate the processes that are used to identify underperforming or struggling students and the interventions to address these identified student
learning needs.
Findings

Supporting Evidence

UDA has an Intervention Specialist on staff as well as an
Education Specialist to identify and support struggling
students and students with special needs. The Intervention
Specialist and Ed Specialist continually analyze and
interpret data to assist in the child’s learning, lead staff
trainings, and support individual teachers with strategies
to differentiate and provide support. Informal observations
happen regularly, particularly by the Intervention
Specialist, to help find and share the best strategies for
support. There is also an English Language coordinator
who monitors the success of our language learners and
shares strategies for language acquisition with the staff.

● MAP test results
● SST form
● EL Student Information
sheets
● Parent & student surveys
● Parent & student
interviews, focus groups

One of UDA’s challenges is the wide level of skills of our
students. We are continually trying to support our
struggling students while also trying to our higher level
students challenged. Many parents want GATE, which is
not currently offered and therefore it is our challenge to
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work harder to reach these kids, particularly in the upper
grades where families sometimes leave UDA for a
perceived lack of challenge, or advanced coursework
options.
Equal Access to Curriculum and Support
Indicator: All students have access to a challenging, relevant, and coherent curriculum to all
students. Schools regularly examine the demographics and distribution of students
throughout the class offerings (e.g., master class schedule and class enrollments) and the
types of alternative schedules available for repeat or accelerated classes (e.g., summer, class
periods beyond the traditional school day).
Prompt: What have you learned about the accessibility of a challenging, relevant, and coherent
curriculum to all students? What have you learned from examining the demographics and
distribution of students throughout the class offerings (e.g., master class schedule and class
enrollments)? Evaluate the impact of the types of alternative schedules available for repeat or
accelerated classes (e.g., summer, class periods beyond the traditional school day) on student
achievement?
Findings

Supporting Evidence

At the end of the year, teachers recommend which
class/teacher that their students should be assigned for the
following year and the Director makes the final decision.
Elective classes are offered at the middle school level and
K-8 students are afforded the opportunity to take special
classes, such as Physical Education four times per week,
Visual Arts and Performing Arts. UDA also incorporates
Library time into their school day. Currently we do not
offer accelerated curricular programs, but it is UDA
continues to explore options. The challenge for a small
school like UDA with 1-2 classes per grade, is that it is
difficult to offer different program options, particularly in
middle school. The middle school team has had planning
meetings this year to come up with our long term schedule
that can allow more differentiation with fully enrolled 7th
and 8th grade classes over the next two years. This will
continue to be a challenge for UDA. In talking more in
depth with parents about this, it seems that part of the
perceived lack of challenge is that they don’t always know
about classroom differentiation and what teachers are
doing to support the more advanced kids in their
coursework, so we are also exploring ways to best
communicate our program and strategies with parents.

● Common Core
● Example of projects
● Class list showing #of
students & gender
● List of elective classes

Project-based learning lends itself well to a differentiated
curriculum with varying levels of challenge, so as we
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continue to develop this component of our school, we will
continue to focus on these questions.
Co-Curricular Activities
Indicator: School leadership and staff link curricular and co-curricular activities to the
academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes.
Prompt: Evaluate the extent of the availability and link of curricular and co-curricular activities
for all students to the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes. How effective are these efforts?
Findings

Supporting Evidence

UDA students are given the opportunity to participate in an
interscholastic athletic program at the middle school level,
which offers basketball and volleyball. Rugby, soccer, and
yoga are also offered through organizations within the
community. We host a High School Night for middle school
families in order to learn about the offerings of local high
schools. UDA invited a College Readiness speaker to our
school to speak with middle school families. UDA has 5th
grade night where parent and 5th grade students have the
opportunity to speak with middle school teachers and
learn about the curriculum and offerings of the middle
school. There is still a need for additional programming
options relating to core academics, particularly for our
advanced students.

● Athletic program flyers and
website
● Flyers for High School
Night and 5th Grade Night
● Info from College
Readiness speaker

Student Involvement in Curricular/Co-Curricular Activities
Indicator: The school has an effective process for regularly evaluating the level of student
involvement in curricular/co-curricular activities and student use of support services.
Prompt: Evaluate the effectiveness of the school process for regularly evaluating the level of
student involvement in curricular/co-curricular activities and student use of support services.
Findings

Supporting Evidence

UDA has added curricular & co-curricular programs due to
student interest. We have additional programs such as
ASB, Namaste Today Yoga, Robotics, volleyball,
basketball teams, non-contact rubgy, and footsal (soccer).
These programs are well-attended and have been a huge
source of excitement for our families this year (particularly
the new athletics programs run by UDA). We hope to
continue to grow these programs, particular on our earlyrelease Wednesdays, as both kids and parents express
interest in additional opportunities. We surveyed parents
this year to ask specific questions about participation in

● Camp questionnaire
● Parent and student surveys
● Parent and student
interviews
● Comparison of the #s of
students involved in
programs
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our current aftercare programs. From this, it is clear that
parents and kids want more interest-based programs.
Student Perceptions
Indicator: The school is aware of the student view of student support services through such
approaches as interviewing and dialoguing with student representatives of the school
population.
Prompt: Comment on the student view about the effectiveness of student support services after
interviewing and dialoguing with student representatives of the school population.
Findings

Supporting Evidence

UDA has an ASB middle school elective class where
opinions and concerns are voiced and heard. We also
have administered a student survey regarding school
climate. A student focus group was also initiated, with
representative students from the various grade levels,
along with a specific feedback session from the student
council class. The most important information gleaned is
that kids want more elective options and higher
performing kids want additional challenge.

● Class list of ASB
● List of ASB events
● Survey data
● Student group interviews

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

UDA offers a variety of services through the student services department which continues
to grow to meet student needs. UDA has also expanded their athletics and academic clubs
and created additional extra-curricular opportunities to give each student a chance to
explore and develop their individual strengths and talents. UDA is actively working
towards more advanced curricular opportunities, as this is a continued area for growth.

135

WASC Category E. School Culture and Support for Student
Personal and Academic Growth: Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each
criterion is being addressed. Then determine and prioritize the strengths and areas of
growth for the overall category.
Category E. School Culture and Support for Student Personal and Academic Growth:
Areas of Strength



UDA has a very involved parent community. This is evident in the numerous hours
that our families contribute to the school at school events, fundraising and in the
classrooms.



UDA promotes growth in the whole child: scholar, athlete, artist, and democratic
member of society through our rigorous curriculum, our P.E., athletic and extra/cocurricular programs, and through our visual and performing arts program.
We have a supportive staff who work collaboratively as a team every day.





Our weekly whole staff professional development provides us the time and resources
to expand our knowledge on current topics in education.
The UDA staff prides itself on its attendance at student’s extracurricular events (UDA
and non-UDA) sporting events, plays, performances, art exhibits, etc.

Category E. School Culture and Support for Student Personal and Academic Growth:
Areas of Growth




Our staff needs to improve adherence to dress code and violations.



The prompt addressing of student discipline issues needs improvement by
administration, teachers, and support staff.
As our ELL population grows, we should provide more support for our English
Learners and our Spanish speaking parents/students.



It would be beneficial to provide additional training for parents on the Power School
ParentPortal.



It is important to improve communication and collaboration between the UDA Board
of Directors and UDA Faculty/Staff.



UDA would benefit from more accelerated curricular opportunities and more
challenging programs for its students, including extra-curriculars.



UDA needs to increase student retention upon entering middle school by enhancing
the middle school program and getting more families to buy into our middle school
program.



UDA should inform families about services offered through the Student Services
Department.



According to survey results, parents would like to see an increase in the socialemotional curriculum offered.
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Prioritized Areas of Growth Needs
Prioritize the growth areas from the five categories.

1. Project-Based Learning. Develop more clarity, common language, tools and
guidelines for project-based learning at UDA, in line with newly developed
student learner outcomes.
2. Math Curriculum. Continue to develop Common Core math curriculum, by
adopting official curriculum for grades K-4 and furthering math achievement in
upper grades.
3. Technology Goals. Expand technology availability and use, and develop goals
for technology incorporation and achievement across grades.
4. Schoolwide Rigor. Continue to ensure there is a cohesive approach to rigor and
differentiation throughout the grade levels, particularly for higher performing
students.
5. Enrichment Programs. Continue to develop programming and extracurricular
options for students in need of enrichment, particularly in middle school.
6. Middle School Sustainability. Sustain retention, full enrollment, academic
achievement and positive perceptions in middle school.
7. Literacy Strategies. Adopt school-wide reading strategies to best support
individualized student growth in reading, particularly in the upper grades.
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CHAPTER V

Chapter V: Schoolwide Action Plan
The following goals have been set by UDA to address the identified areas for follow-up, in
line with our Learner Outcomes:
Critical Areas
for Follow-Up

UDA Goals

Learner
Outcomes

Goal #1: Cohesive Curriculum
UDA will strategically align curriculum to our
Learner Outcomes and monitor related progress.

1. Project-Based
Learning
2. Math Curriculum
3. Technology Goals
4. Schoolwide Rigor
5. Enrichment Programs
7. Reading Strategies

1. I am a scholar.
2. I am an athlete.
3. I am an artist.
4. I innovate.
5. I communicate.
6. I collaborate.
7. I contribute.

Goal #2: Mathematics Proficiency
UDA will increase achievement in mathematics,
particularly in the upper grades.

1. Project-Based
Learning
2. Math Curriculum
4. Schoolwide Rigor
5. Enrichment Programs
6. Middle School
Sustainability

1. I am a scholar.
4. I innovate.
5. I communicate.

Goal #3: Literacy
UDA will increase literacy achievement,
particularly in reading across the upper grades
and for English Learners.

4. Schoolwide Rigor
5. Enrichment Programs
6. Middle School
Sustainability
7. Reading Strategies

1. I am a scholar.
4. I innovate.
5. I communicate.

Goal #4: Technology
UDA will expand and enhance technology
integration schoolwide.

1. Project-Based
Learning
3. Technology Goals
5. Enrichment Programs
6. Middle School
Sustainability

1. I am a scholar.
3. I am an artist.
4. I innovate.
5. I communicate.
6. I collaborate.
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The following Action Plans will address each goal for UDA’s long-term growth:

Goal #1: Cohesive Curriculum
UDA will strategically align curriculum to our Learner Outcomes and monitor related progress.
Specifically:
 UDA will fully adopt a math curriculum for grades K-8 by summer 2015.
 UDA will adopt a project-based assessment template for the 2015-16 school year.
 UDA teachers will align curricula with UDA learner outcomes during the 2015-16 school year.
 UDA will adopt schoolwide reading strategies by the 2016-17 school year.
 UDA will develop and monitor a best practices scorecard by 2018.
Rationale
UDA stakeholders recently redefined expected schoolwide learner outcomes, to more clearly outline
curricular goals in line with the changing state standards and our vision for project-based learning.
Since these learner outcomes are new, the next step is to map out curriculum accordingly, to best plan
for and measure related student success.
Timeline

Tasks

Personnel

Schoolwide Policies/Processes
Spring 2015 and
Fall 2015

Further define vision for project-based learning, in line with
newly developed learner outcomes. Set forth expectations
for curriculum & assessment design, and related
instructional practices.

Administration,
with input from
faculty, parents,
students and Board

Spring 2015
through 2015-16
school year

Adopt a project-assessment template, aligned to vision for
project-based learning, related assessment design and
schoolwide learner outcomes. Continue to refine template.

Administration,
with input from
faculty

Summer 2015
through Spring
2017

Continue to refine existing shared strategies (eg writing
traits) and adopt additional shared academic strategies
schoolwide, including reading strategies, math practices,
technology goals, project-based learning expectations and
experimental design template.

Administration and
teacher leaders

Summer 2015
and ongoing

Refine new-teacher orientation process to outline and
follow-through with implementation of adopted bestpractices, including writing traits, reading strategies, math
practices, technology, project-based learning expectations
and experimental design template.

Administration and
teacher leaders

Curricular Revisions
Summer 2015
through 2016

Map out schoolwide curricula in each class to align with new
learner outcomes, defined project-based assessment
template and newly adopted curricula.

Teaching faculty,
with support of
administration

Spring 2015 and
ongoing

Implement and strengthen fine-tuning protocol or other
assessment protocol for design and continual refinement of
assessment.

Administration and
teaching faculty
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Beginning in
Spring 2015 and
ongoing

Scaffold the rigor of curriculum from grade level to grade
level by clearly outlining best practices and learner
outcomes through the grades.

Teaching faculty
with support of
administration

Spring to summer
2015

Fully adopt an official common core aligned math
curriculum for grades K – 8, in line with expectations for
project-based learning.

Teaching faculty
and administration,
with Board
oversight

Summer 2015 and
ongoing review

Adopt the Next Generation Science Standards, with clearly
mapped standards and guidelines through the grades.
Refine curricular alignment over next three years.

Administration and
teaching faculty

2015-16 school
year and ongoing

Implement an outlined curriculum review process amongst
staff, with annual review processes and ongoing assessment
review and student work analysis.

Administration and
teaching faculty

Professional Development and Instructional Support
Spring 2015 and
annually, with
continual revision
to response to
schoolwide needs

Continue to provide internal and external professional
development, as related to the refined learner outcomes.
Create professional development continuum with strategic
goals and short-term benchmarks for the next 3-5 years.
Ensure PD continuum allows for collaboration, team
planning analysis of student assessment and alignment of
rigor across grades. Ensure teachers have ample time and
structured processes to discuss, compare, and align
yearlong curriculum maps.

Administration with
input from faculty
and other
stakeholders

2015-16 school
year and ongoing
annual refinement

Enhance teacher feedback and evaluation processes to
specifically emphasize schoolwide learner outcomes.
Continue to develop the peer observation process,
incorporating regular feedback systems (possibly video
analysis) with focus on schoolwide learner outcomes.

Administration and
teacher leaders

Spring 2015
(following NWEA
testing) and
ongoing
throughout each
school year as part
of the PD process

Ensure deliberate and continual professional focus on
differentiation and other strategies to best meet subgroup
needs, particularly for students with disabilities, English
learners and other struggling students. Ensure processes for
special education team, intervention specialist and English
Learner coordinator to support the needs of the teacher and
EL and IEP students and their needs pertaining to the
curriculum.

Administration,
teacher leaders,
intervention
specialist,
education
specialist and EL
coordinator

2015-16 and
ongoing
refinement &
feedback

Use the peer observation process for teachers to observe
best practices for reading strategies, project-based learning
and other new shared strategies for continual alignment.

Administration and
faculty

Stakeholder Collaboration
Spring 2015 and
ongoing
(workshops at

Enhance systems of communication to further support
student, parent and staff understanding of our schoolwide
learner targets and related curricular goals. Lead ongoing
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Administration,
faculty and School
Advisory Council

least twice per
year)

workshops for parents to share best practices and how they
can support at home.

Ongoing surveys
(fall and spring)
and parent forum
each spring

Continue to collect stakeholder feedback on perceptions of
progress as related to the schoolwide learner outcomes.
Implement surveys twice per year and host parent forum
each spring.

Administration and
School Advisory
Council

Ongoing meetings
and periodic data
analysis (fall and
spring)

Collaborate with the School Advisory Council, Board of
Trustees, staff, parents and students to continually monitor
implementation and perceptions of our learner outcomes
throughout the school.

Administration,
Board, School
Advisory Council
and faculty

Summer 2015 and
ongoing
collaboration

Continue to grow and utilize UDA community partners to
bring real-life context and application of our learner
outcomes throughout grade levels and subject areas.
Establish process for vetting potential classroom partners.

Board,
administration and
faculty

Reflection, Data Analysis and Resource Allocation
Summer 2016
and annually
thereafter

Review newly adopted curricula and strategies through data
analysis and monitoring of schoolwide learning results.

Administration,
with faculty &
stakeholder
engagement

Fall and Spring
each year

Continue biannual surveying of students, parents and faculty
to monitor perceived effectiveness of adopted strategies in
line with learner outcomes.

Administration,
Board, faculty and
School Advisory
Council

2015-16 school
year; ongoing
refinement &
tracking

Develop more systems to continually assess and measure
student achievement related to all learner outcomes.
Develop Board score card and smaller internal data systems
which continually monitor and track data related to each
student performance area.

Administration,
Board of Directors
and faculty

Summer 2016
and ongoing
review

Refine portfolio process and continue to collect portfolio
assessments, to reflect adopted project practices. Monitor
local assessments through quantitative analysis of portfolios
and tracking of data.

Administration and
faculty

Continued each
year, bi-annually

Regularly engage teachers and other stakeholders in annual
review of progress through comprehensive data analysis
(test scores, surveys, portfolio review, student work
analysis) to continually refine curriculum in line with learner
outcomes, and to further allocate fiscal and material
resources accordingly.

Administration,
faculty (deeper)
and all
stakeholders
(overview)

Learner Outcomes
This action plan requires measurement of student performance on the following learner outcomes:



I am a scholar: I research, analyze, and evaluate to solve problems.
I am an athlete: I demonstrate positive sportsmanship and teamwork.
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I am an artist: I express myself positively and creatively.
I innovate: I question, listen, think, explore, and create.
I communicate: I reflect, communicate, and articulate in different ways.
I collaborate: I work well with others and use resources effectively.
I contribute: I support my schoolmates and my community.

Goal #2: Math Proficiency
UDA will increase achievement in mathematics, particularly in the upper grades. Specifically:
 UDA 5th, 6th, 7th and 8th grade students will outperform national norm average on the NWEA Map
Mathematics assessment by winter term, 2018.
 UDA mean scores on the NWEA Map Mathematics assessment will increase through the grade
levels by winter term, 2018.

Rationale
UDA proficiency in mathematics has historically been lower than other areas, as highlighted on
previous CST assessments. Our focus on math is further based on more recent assessments in math,
since we have transitioned to common core since the last CST test in 2013. NWEA Map exams show our
students outperforming the national norm on average in mathematics until 5th grade, when our student
performance begins to decline below the national norm average. Accordingly, our emphasis on math
achievement will intentionally focus on math in 5th grade through middle school.

Timeline

Tasks

Personnel

Schoolwide Policies/Processes
Summer 2015

UDA will finalize full adoption of its math curriculum into all
grades and will continue to reflect upon fit, alignment and
implementation.

Administration and
faculty

Summer 2015,
2016 and 2017

UDA will look for differentiated programming options in
math into the upper grades, as we move towards full
enrollment, and will continue to refine the master schedule
according to success and needs of students.

Administration and
faculty

Summer 2015
and 15-16 and 1617 school years

UDA will continue to map out curriculum strategically
through the grades and will align intentionally to revised
learner outcomes and the Common Core math standards.

Administration and
faculty

Curricular Revisions
Summer 2015
and revisions
following years
Summer 2015 and
formal biannual
reflection

Following curriculum adoption, teachers will submit revised
math curriculum maps to clearly build more intentionally
through grades and align to learner outcomes.

Administration and
faculty

Teachers will design, and continue to refine and analyze
progress on, project-based math assessments in line with
Common Core standards and UDA learner outcomes.

Administration and
faculty
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2015-16 school
year and refining
into the future

UDA will continue to push and support its middle school
students, adding differentiated programming to support
both higher-achieving students and struggling students in
math.

Administration and
faculty

Professional Development and Instructional Support
Summer 2015 and
ongoing each
school year

Continue to provide internal and external math-related
professional development for teachers. Continue to provide
support for English Language Learners and students with
IEPs so that the needs of all students are being met.

Administration, Ed
Specialist, EL
Coordinator,
external training
support

Spring 2015 and
ongoing each
school year

Continue to focus on differentiation, intervention strategies
and goal setting processes for all students, and particularly
for IEP students, EL students and other struggling students.
Provide internal professional development seminars, led by
intervention specialist, school psychologist, counselor,
education specialist and other teacher leaders, to help
teachers consider new methods to reach at-risk students.

Administration and
faculty

2015-16 school
year and ongoing
annual refinement

Strengthen teacher feedback and evaluation processes to
specifically emphasize math strategies and strategies for
individualized instruction. Continue to develop the peer
observation process, incorporating regular feedback
systems (possibly video analysis) with focus on
differentiation, intervention and goal-setting strategies.

Administration and
teacher leaders

Spring 2015
(following NWEA
testing) and
ongoing
throughout each
school year as part
of the PD process

Ensure deliberate and continual professional focus on
differentiation and other strategies to best meet subgroup
needs, particularly for students with disabilities, English
learners and other struggling students. Ensure processes for
special education team, intervention specialist and English
Learner coordinator to support the needs of the teacher and
EL and IEP students and their needs pertaining to the
curriculum.

Administration,
teacher leaders,
intervention
specialist,
education specialist
and EL coordinator

2015-16 and
ongoing feedback
and refinement

Use the peer observation process for teachers to observe
best practices for reading strategies, project-based learning
and other new shared strategies for continual alignment.

Administration and
faculty

Stakeholder Collaboration
Spring 2015 and
biannually each
year

Continue to collect stakeholder feedback on perceptions of
progress as related to the math curriculum. Collaborate with
the School Advisory Council, Board of Trustees, staff, parents
and students to continually monitor implementation and
perceptions of the math curriculum, especially as it relates
to students in the higher grades.

Administration,
Board, School
Advisory Council
and faculty

Spring 2015 and
continuing each
school year

Enhance systems of communication to further support
student, parent and staff understanding of our math
curriculum across the grade levels, and strategies parents
can use at home. Host additional math workshops for

Administration and
faculty
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parents. Continue to reflect and utilize feedback data to
address needs accordingly.
Reflection, Data Analysis and Resource Allocation
Summer, Fall and
Spring 2015 and
ongoing

Ongoing in
spring/summer

Continue new data disaggregation, analysis and reflection
cycles to systematically explore areas for growth across
classrooms and for individual students. Data cycle will
continue with each round of NWEA testing in fall and spring
and with other assessment data, including CELDT analysis
and Smarter Balanced analysis.

Administration and
faculty

Following data analysis, review progress, set annual goals
and continually refine the math curriculum, and to further
allocate fiscal and material resources accordingly.

Administration with
Board, faculty and
stakeholders input

Learner Outcomes
This action plan requires measurement of student performance on the following learner outcomes:




I am a scholar: I research, analyze, and evaluate to solve problems.
I innovate: I question, listen, think, explore, and create.
I communicate: I reflect, communicate, and articulate in different ways.

Goal #3: Literacy
UDA will increase literacy performance, particularly in reading across the upper grades and for
English Learners. Specifically;
 UDA 5th, 6th, 7th and 8th grade students will outperform national norm average on the NWEA Map
Reading assessment by winter term, 2018.
 UDA mean scores on the NWEA Map Reading assessment will increase through the grade
levels by winter term, 2018.
 100% of UDA English Learners will increase one performance level on the reading strand of the
CELDT exam each year.

Rationale
UDA achievement in English Language Arts has traditionally been a relevant strength, although
proficiency dropped from 80% to 74% schoolwide from 2012 to 2013, according to CST tests.
Accordingly, proficiency throughout grades was examined more closely for trends with the new
common core curriculum. Our students’ scores on average remained relatively high on the Language
Usage NWEA Map tests (above the national norm average), whereas reading scores drop to around the
national norm average around 4th grade and continue to fall below the norm through middle school.
Furthermore, the lowest performance area overall of our English Learner students on the CELDT test
was in reading. Accordingly, our emphasis on literacy achievement will intentionally focus on reading
achievement for English Learners and in the upper elementary grades through middle school.

Timeline

Tasks
Schoolwide Policies/Processes
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Personnel

By Summer 2016

Adopt and implement schoolwide reading strategies to best
support individual students in text interaction and reading
comprehension. Ensure specific reading strategies are
emphasized in upper grades.

Administration and
faculty

Summer 2015,
2016 and 2017

UDA will look for differentiated programming options in
math into the upper grades, as we move towards full
enrollment, and will continue to refine the master schedule
according to success and needs of students.

Administration and
faculty

Summer 2015
and ongoing
refinement

Continue to roll out implementation of newly adopted ELD
standards, to set relevant reading goals and best support
English Learner growth.

Administration, EL
coordinator and
faculty

Curricular Revisions
2016-2017 school
year and refining
into the future

Refine reading programming throughout all grades,
especially grades 5, 6, 7 and 8, to ensure continued rigor
and strategic differentiation across skill levels.

Administration and
faculty

2015-16 school
year and refining
into the future

UDA will continue to push and support its middle school
students, adding differentiated programming to support
both higher-achieving students and struggling students in
reading.

Administration and
faculty

Summer 2015 and
ongoing

UDA teachers will submit curricular maps and ongoing
lesson plans for English Learners each year and throughout
each semester, aligned to the new state-adopted ELD
standards.

Administration, EL
coordinator and
faculty

Professional Development and Instructional Support
Summer 2015 and
ongoing each
school year

Continue to provide internal and external literacy-related
professional development for teachers. Continue to provide
support for English Language Learners and students with
IEPs so that the needs of all students are being met.

Administration, Ed
Specialist, EL
Coordinator,
external training

Spring 2015 and
ongoing each
school year

Continue to focus on differentiation, intervention strategies
and goal setting processes for all students, and particularly
for IEP students, EL students and other struggling students.
Provide internal professional development seminars, led by
intervention specialist, school psychologist, counselor,
education specialist and other teacher leaders, to help
teachers consider new methods to reach at-risk students.

Administration and
faculty

2015-16 school
year and ongoing
annual refinement

Strengthen teacher feedback and evaluation processes to
specifically emphasize math strategies and strategies for
individualized instruction. Continue to develop the peer
observation process, incorporating regular feedback
systems (possibly video analysis) with focus on
differentiation, intervention and goal-setting strategies.

Administration and
teacher leaders

Spring 2015
(following NWEA

Ensure deliberate and continual professional focus on
differentiation and other strategies to best meet subgroup

Administration,
teacher leaders,
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testing) and
ongoing
throughout each
school year as part
of the PD process

needs, particularly for students with disabilities, English
learners and other struggling students. Ensure processes for
special education team, intervention specialist and English
Learner coordinator to support the needs of the teacher and
EL and IEP students and their needs pertaining to the
curriculum.

intervention
specialist,
education specialist
and EL coordinator

2015-16 and
ongoing feedback
and refinement

Use the peer observation process for teachers to observe
best practices for reading strategies and English language
development, to ensure continual collaboration, alignment
and focus on literacy for all students.

Administration and
faculty

Stakeholder Collaboration
Spring 2015 and
biannually each
year

Continue to collect stakeholder feedback on perceptions of
progress as related to the ELA curriculum and reading
programming. Collaborate with the School Advisory
Council, Board of Trustees, staff, parents and students to
continually monitor implementation and perceptions of the
ELA curriculum, especially as it relates to students in the
higher grades.

Administration,
Board, School
Advisory Council
and faculty

Spring 2015 and
continuing each
school year

Enhance systems of communication to further support
student, parent and staff understanding of ELA curriculum
across grade levels, and strategies parents can use at home.
Host additional workshops for parents. Continue to reflect
and utilize feedback data to address needs accordingly.

Administration and
faculty

Reflection, Data Analysis and Resource Allocation
Summer, Fall and
Spring 2015 and
ongoing

Continue new data disaggregation, analysis and reflection
cycles to systematically explore areas for growth across
classrooms and for individual students. Data cycle will
continue with each round of NWEA testing in fall and spring
and with other assessment data, including CELDT analysis
and Smarter Balanced analysis.

Administration and
faculty

Ongoing through
each year

Continually monitor and track data for individual students
through MAP testing and DRA/QRI assessments, to ensure
continual growth and individualized instruction. Specifically
track EL students, IEP students and other subgroups to
ensure progress.

Administration,
intervention
specialist, EL
coordinator, ed
specialist, faculty

Ongoing in
spring/summer

Following data analysis, review progress, set annual goals
and continually refine the ELA curriculum, and to further
allocate fiscal and material resources accordingly.

Administration with
Board, faculty and
stakeholders input

Learner Outcomes
This action plan requires measurement of student performance on the following learner outcomes:




I am a scholar: I research, analyze, and evaluate to solve problems.
I innovate: I question, listen, think, explore, and create.
I communicate: I reflect, communicate, and articulate in different ways.
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Goal #4: Technology
UDA will expand and enhance technology integration schoolwide. Specifically:
 Continue to expand technology availability with enrollment growth, growing to one-to-one
device availability for the middle school.
 Develop, measure and monitor technology achievement goals.
 Improve perceptions of technology integration, as measured by stakeholder surveys.

Rationale
UDA has historically been a little behind in technology availability and curriculum integration, as
evidenced by parent and staff surveys. With the changing standards, new technology-based state tests,
21st century needs and a vision for project-based learning, there is a great need to continue to develop
and monitor student achievement and stakeholder satisfaction with regards to technology, to best meet
the needs of ours students.

Timeline

Tasks

Accountable Personnel

Schoolwide Policies/Processes
Summer 2015
and summer 2016

Purchase additional technology carts to be made available
for schoolwide teacher and student use, with priority for
middle school classrooms, to reach goal of 1:1 technology
for the middle school.

Administration with
Board approval

Spring 2015 and
through 2015-17
and 2016-17
school years

Further define vision for technology skills, in line with newly
developed learner outcomes. Set forth expectations and
shared strategies for curriculum & assessment design, and
related instructional practices. Develop shared strategies

Administration,
with input from
faculty, parents,
students and Board

Summer 2016
and ongoing

Refine new-teacher orientation process to outline and
follow-through with implementation technology goals.

Administration and
teacher leaders

Curricular Revisions
Spring 2015 and
through 2015-17
and 2016-17
school years

Map out schoolwide curricula in each class to align with
defined technology goals and shared practices for
curriculum, assessment and instruction through the grade
levels.

Teaching faculty,
with support of
administration

Spring 2015 and
through 2015-17
and 2016-17
school years

Review existing middle school technology course offerings
(Technology and Robotics) and map out curricular or
programming options according to defined technology
goals, either through elective programming options or
through integration of technology into core coursework.
Scaffold technology integration plans throughout grades K8.

Administration and
faculty

Professional Development and Instructional Support
Spring 2015 and
annually, with
continual revision

Continue to provide internal and external professional
development, as related to the defined technology goals.
Create professional development continuum with strategic
goals and short-term benchmarks for the next 3-5 years.
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Administration with
input from faculty
and other
stakeholders

to response to
schoolwide needs

Ensure PD continuum allows for collaboration, team
planning analysis of student assessment and alignment of
rigor across grades. Ensure teachers have ample time and
structured processes to discuss, compare, and align
yearlong curriculum maps with integration of technology.

2015-16 school
year and ongoing
annual refinement

Enhance teacher feedback and evaluation processes to
specifically emphasize technology goals. Continue to
develop the peer observation process, incorporating
regular feedback systems (possibly video analysis) with
focus on schoolwide learner outcomes and technology
goals.

Administration and
teacher leaders

2015-16 and
ongoing
refinement &
feedback

Use the peer observation process for teachers to observe
best practices for technology integration and other new
shared strategies for continual alignment.

Administration and
faculty

Stakeholder Collaboration
Spring 2015 and
ongoing
(workshops at
least twice per
year)

Enhance systems of communication to further support
student, parent and staff understanding of our technology
goals. Lead ongoing workshops for parents to share best
practices and how they can support at home.

Administration,
faculty and School
Advisory Council

Ongoing surveys
(fall and spring)
and parent forum
each spring

Continue to collect stakeholder feedback on perceptions of
progress as related to technology integration. Implement
surveys twice per year and host parent forum each spring.

Administration and
School Advisory
Council

Ongoing meetings
and periodic data
analysis (fall and
spring)

Collaborate with the School Advisory Council, Board of
Trustees, staff, parents and students to continually monitor
implementation and perceptions of technology integration
throughout the school.

Administration,
Board, School
Advisory Council
and faculty

Summer 2016 and
continual
refinement

Adopt or develop technology-based platforms for sharing of
student projects and classroom work.

Administration and
faculty with input of
all stakeholders

Reflection, Data Analysis and Resource Allocation
Summer 2016
and annually
thereafter

Monitor individual and schoolwide progress on technology
goals, with emphasis on performance of all subgroup
populations.

Fall and Spring
each year

Continue biannual surveying of students, parents and faculty Administration,
to monitor perceived effectiveness of technology integration Board, faculty and
across the curriculum.
School Advisory
Council
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Administration,
with faculty &
stakeholder
engagement

Summer 2016
and ongoing
review

Refine portfolio process to integrate technology more
thoughtfully, in line with developed technology goals.

Administration and
faculty

Continued each
year, bi-annually

Regularly engage stakeholders in annual review of progress
on technology-based assessments (Smarter Balanced,
NWEA, and local assessments) through comprehensive data
analysis, to continually refine curriculum in line with
technology integration goals, and to further allocate fiscal
and material resources accordingly.

Administration,
faculty (deeper)
and all
stakeholders
(overview)

Learner Outcomes
This action plan requires measurement of student performance on the following learner outcomes:








I am a scholar: I research, analyze, and evaluate to solve problems.
I am an athlete: I demonstrate positive sportsmanship and teamwork.
I am an artist: I express myself positively and creatively.
I innovate: I question, listen, think, explore, and create.
I communicate: I reflect, communicate, and articulate in different ways.
I collaborate: I work well with others and use resources effectively.
I contribute: I support my schoolmates and my community.
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Appendices:
The following documents are included in our Appendices and are also available in our
WASC Google Drive folder.
A. Student Surveys
B. Parent Surveys
C. Staff Climate Survey
D. K-5 Specials Master Schedule
E. Middle School Master Schedule
F. School Quality Snapshot (see cde.ca.gov)
G. School Accountability Report Card (SARC)
H. CBEDS School Information Form
I.

UDA Revised Learner Outcomes

J.

14-15 UDA Academic Goals

K. UDA Charter Petition
L. UDA LEA Plan (2009-2014)
M. UDA LCAP Plan
N. 14-15 Budget Summary
O. 14-15 1st Interim Budget Report
P. 20-Year Budget Projection
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